Volume 41 Number 4 December 2015

muii | FLA

Contents

Editorial

The long-tail of global engagement and international librarianship
Steven W. Witt

Articles

Internship in LIS education: An international perspective on experiential learning
Nora |J. Bird, Clara M. Chu and Fatih Oguz

Information literacy and diginatives: Expanding the role of academic libraries
Johanna Kiviluoto

Library anxiety among university students: A survey
Marisa Alicia McPherson

At home in the world: International library staff exchange program highlights
Mary M. Somerville, Liz Cooper, Catta Torhell and Cindy Hashert

Future of public libraries: Opinions of public librarians in Turkey
Biilent Yilmaz and Nilay Cevher

Exploring reading habits and academic success in rural Kenya
Florence N. Mugambi

The role of public libraries in promoting reading within the family
Ana Margarida Ramos and Inés Vila

Legacy of the Bengal Renaissance in public library development in India
Anup Kumar Das

Abstracts

Aims and Scope

297

298

308

317

326

336

353

364

370

38l

IFLA Journal is an international journal publishing peer reviewed articles on library and information
services and the social, political and economic issues that impact access to information through libraries.
The Journal publishes research, case studies and essays that reflect the broad spectrum of the profession

internationally. To submit an article to IFLA Journal please visit: http://ifl.sagepub.com



IFLA Journal
Official Journal of the International Federation of Library Associations and Institutions
ISSN 0340-0352 [print] 1745-2651 [online]

Published 4 times a year in March, June, October and December

Editor

Steve Witt, University of lllinois at Urbana-Champaign, 321 Main Library,
MC - 522 1408 W. Gregory Drive, Urbana, IL, USA. Email: swwitt@illinois.edu

Editorial Committee

Rafael Ball,
ETH-Bibliothek, Zurich, Switzerland. Email: rafael.ball@library.ethz.ch

Barbara Combes,
School of Information Studies, Charles Sturt University, Wagga Wagga, NSW Australia. Email: bcombes@csu.edu.au

Maria del Carmen Diez Hoyo, Spain. Email: Carmen.diez-hoyo@aecid.es

Ben Gu,
National Library of China, Beijing, People’s Republic of China. Email: bgu@nlc.cn

Dinesh Gupta,
Vardhaman Mahaveer Open University, Kota, India. Email: dineshkg.in@gmail.com/dineshkumargupta@vmou.ac.in

Mahmood Khosrowjerdi,
Allameh Tabataba’i University, Tehran, Iran. Email: mkhosro@gmail.com/mkhosro@atu.ac.ir

Jerry W. Mansfield (Chair)
Congressional Research Service, Library of Congress, Washington, DC. Email: jmansfield@crs.loc.gov

Ellen Ndeshi Namhila (Governing Board Liaison)
University of Namibia, Windhoek, Namibia. Email: enamhila@unam.na

Seamus Ross,
Faculty of Information, University of Toronto, Toronto, Canada. Email: seamus.ross@utoronto.ca

Shali Zhang,
University of Montana, Missoula, Montana, United States. Email: Shali.Zhang@mso.umt.edu

Publisher

SAGE, Los Angeles, London, New Delhi, Singapore and Washington DC.

Copyright © 2015 International Federation of Library Associations and Institutions. UK: Apart from fair dealing for the purposes of
research or private study, or criticism or review, and only as permitted under the Copyright, Designs and Patents Acts 1988, this
publication may only be reproduced, stored or transmitted, in any form or by any means, with the prior permission in writing of the
Publishers, or in the case of reprographic reproduction, in accordance with the terms of licences issued by the Copyright Licensing
Agency (www.cla.co.uk/). US: Authorization to photocopy journal material may be obtained directly from SAGE Publications or
through a licence from the Copyright Clearance Center, Inc. (www.copyright.com/). Inquiries concerning reproduction outside those
terms should be sent to the Publishers at the address below.

Annual subscription (4 issues, 2016) Free to IFLA members. Non-members: full rate (includes electronic version) £288/$532.
Prices include postage. Full rate subscriptions include the right for members of the subscribing institution to access the electronic
content of the journal at no extra charge from SAGE. The content can be accessed online through a number of electronic journal
intermediaries, who may charge for access. Free e-mail alerts of contents listings are also available. For full details visit the SAGE
website: www.sagepublications.com

Student discounts, single issue rates and advertising details are available from SAGE, 1 Oliver’s Yard, 55 City Road, London EC1Y 1SP,
UK. Tel: +44 (0) 20 7324 8500; e-mail: subscriptions@sagepub.co.uk; website: www.sagepublications.com. In North America from
SAGE Publications, 2455 Teller Road, Thousand Oaks, CA 91359, USA. Periodicals postage paid at Rahway, NJ. Postmaster: Send
address corrections to IFLA Journal, c/o Mercury Airfreight International Ltd, 365 Blair Road, Avenel, NJ 07001, USA.

Please visit http://ifl.sagepub.com and click on More about this journal, then Abstracting/indexing, to view a full list of databases in
which this journal is indexed.

Printed by Henry Ling Ltd, Dorset, Dorchester, UK.



Editorial

L

The long-tail of global engagement
and international librarianship

Steven W. Witt

As IFLA Journal enters its 41st year, it is appropriate
to glance backward at the route that brought us to this
point. As a publication, /FLA Journal is moving with
the wider profession to continue to provide a research
base that supports answers to the important questions
and issues we presume to be essential for both the
long- and short-term interests regarding access, disse-
mination, and advocacy. Central to this platform is the
value of the cultural and intellectual exchange facili-
tated by libraries and information access. This may
explain why the Journal’s currently most read article
focuses on indigenous knowledge and the cultural
interface (Nakata, 2002) while the most cited is a
1975 report that challenges us to work ‘out of the nar-
row boundaries of our own professions’ (Tveteras,
1975: 161). Globally as a profession, we continue to
transcend barriers while working within and honoring
multiple cultural and historical contexts.

In 2016, the Journal’s special issue will focus on
research data services, a topic that does not immedi-
ately bring to mind the importance of cultural
exchange and libraries. The increasing prominence
of data, as both an information source and research
tool, requires librarians and archivists to help
researchers and patrons address needs throughout the
research data lifecycle, for example by conducting
assessment and outreach, consulting on data manage-
ment plans and metadata, incorporating data into
information literacy instruction and collection man-
agement, and providing data publication and preser-
vation services. In collaboration with the Research
Data Alliance, an international organization commit-
ted to developing the social and technical infrastruc-
ture to support open data sharing, the Journal’s
editorial committee is working with Wolfram Horst-
mann, Director, Gottingen State and University
Library and Michael Witt, Head, Distributed Data
Curation Center, Purdue University Libraries.

Research and practice in data services, however,
touches upon many traditional aspects of librarianship
such as preservation, literacy, reference, metadata,
and staffing. At the same time, a focus on data elicits
topics seen in IFLA’s current strategic planning as
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documented in the 2015 Trend Report. This report
highlights the impact of technologies on education and
teaching while also emphasizing the need to focus on
timely policy issues such as privacy, access, and data
protection. Culture and intercultural dialogue globally
are at the heart of gaining both an understanding of the
scope of issues around data sharing and forming pro-
fessional norms on how to put policies and practices
in place amidst varying values, economic situations,
and political climates. It is the past impact of IFLA’s
commitment to cultural exchange that maintains our
trajectory as we look to these future needs.

Looking at the history of IFLA Journal, one sees an
overlap with colleagues who have broken barriers and
impacted profoundly the global scope and nature of
IFLA as an organization. On 9 July 2015, we lost Eka-
terina Yurievna Genieva, one of the library world’s
most influential leaders in promoting the value of cul-
tural exchange during times of political turmoil. Start-
ing in 1976 with a visit to Great Britain and through
her illustrious tenure as the Director of the Library for
Foreign Literature in Moscow (1996-2015), Ekater-
ina worked tirelessly to promote intellectual engage-
ment, literacy, and access to people, cultures, and
knowledge through library and cultural programs
(East-West Review, 2015). From 1993 to 1999, Eka-
terina served in various leadership roles within [FLA,
including vice-president. It is through the institutions,
programs, and practices inspired by global leaders
such as Ekaterina that international organizations like
IFLA advocate successfully for professional practices
and information policies that work to transcend
boundaries and articulate a vision for the future.
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Abstract

The value of internship as a form of experiential learning in library and information science education has been
debated for many years in North America. To gain a global perspective, the current research examines whether
such an experience is required and for what reasons and whether placements can be done internationally or
virtually. Participants include national libraries, associations, and academic library and information science
programs from 69 different countries around the world. Results indicate that outside of American Library
Association accredited institutions, internship is more often required and that when it is not, participation
rates are low. Further, there was much stronger support for international experiences. Despite the increasing
use of online tools to deliver library and information science education, there is a decided lack of institutional
support for virtual internships. Suggestions for further research are proposed that address the
interdisciplinary, intentional, interconnected, and international model for an internship in 2Ist-century library
and information science education.

Keywords
Internship, library science, information science, experiential learning

Introduction Through experiential learning, internships usher
future library and information science (LIS) profes-
sionals into the field and allow them to engage with
their future colleagues in the real world of profes-
sional work. The benefits accrue not only to the stu-
dent: LIS programs benefit by using the results of
internship experiences to assess and align their curri-

Internships serve a critical function in professional
education by exposing students to professionals, their
day-to-day activities, and the challenges of an institu-
tional environment. Students who participate in these
opportunities achieve a better understanding of their
chosen profession and can better link theory and prac- ; > ¢ .
tice (Coleman, 1989; Kolb, 1984; Kolb et al., 2000; cula to current .practlce.. In addition, the practitioners
Schon, 1983, 1990). In addition, through both obser- who engage ,Wlth the 1pterns are afforded a chance
vation and participation, these students are more to renew their own skills and reconnect to current
adept at analyzing problems encountered in the field
and better able to create workable solutions. Profes-
sional experlence,’ gained OutSId? the classroom, Nora J. Bird, Department of Library and Information Studies, The
enhances a student’s sense of commitment to the com- University of North Carolina at Greensboro, 462 SOE Building,
munity, as well as a personal sense of confidence, that |00 Spring Garden St., Greensboro, NC 27402, USA.

can enable creativity (Sen and Ford, 2009). Email: njbird@uncg.edu
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research and theoretical approaches to their work
(Bird and Crumpton, 2014).

The relative importance of the work experience has
been debated in LIS education from its beginnings in
the United States (US) (Crowley, 2004; Grogan,
2007). Indicative of the continuing debate are state-
ments like that made by John Berry (2005: 8) in the
Library Journal, “Given the great value of experience
in professional practice for the job seeker and students
and faculty in the classroom, an internship must
become a required component of any program leading
to the master’s degree in our profession.” At the same
time, studies showed that library education programs
were not requiring internships or other work experi-
ence (Hall, 2009). Although less controversial in
other parts of the world, most notably in Germany
where it is regular practice (Ratzek, 2006), there is
still discussion of the value of these experiences and
how they can be implemented in an increasingly inter-
connected and virtual world (Searing and Walter,
2012).

In 2011, a re-conceptualization of the possibilities
for an internship experience that would serve a more
global world was proposed; one that imagined them
as intentional, interconnected, interdisciplinary, and
international (Bird et al., 2011). It frames the present
research that used survey methodology to examine
these attributes at the international level to compare
how different countries view and implement this
important aspect of LIS education. The main ques-
tions that guided the research were:

1. What is the status of required internship for
LIS education internationally?

2. Are alternative options, like virtual and inter-
national internship, available?

Literature review
Experiential learning and internships

Studies focused on LIS curriculum and the role of
practice-based training within it often use the term
“internship” interchangeably with “field experi-
ence,” “field work,” or “practicum.” Coleman’s
(1989: 22) definition of internship appears to capture
its true essence as “‘a relatively short-term, profes-
sionally supervised work experience offered as part
of the school’s curriculum and taken during the
academic sequence [of course work].” Grogran’s
(2007) in-depth look at British and American attitudes
shows a constant back and forth between proponents
of work experience and extensive requirements for
field experiences. In one such debate, the students

were the most vociferous opponents, finding the
required placements lacking in interest and rigor.

Training of librarians within the LIS curriculum
has been researched and discussed regularly over the
years in the United States and in international arenas
like the International Federation of Library Associa-
tions and Institutions (IFLA), Section on Education
and Training. Research done primarily from the North
American perspective shows that bridging the gap
between theory and practice has been a topic of dis-
cussion even before the establishment of library
schools in the US (Grogan, 2007; Howden, 1992).
In Germany, by way of contrast, the emphasis on pre-
paring students for practice has always been on hands-
on learning incorporated into the educational program
through extensive internship (Ratzek, 2006).

In North America, standards promulgated by the
American Library Association for accredited Master’s
degree granting institutions have emphasized combin-
ing theory and practice (American Library Associa-
tion, 1992, 2008), but stopped short of requiring an
internship. Therefore, since the expectation is for stu-
dents to gain and master a level of real world library
experience before graduating, library programs have
often responded to this need by incorporating various
experiential learning opportunities (Ball, 2008) such
as practice-based assignments, projects, or service
learning initiatives. Course-based experiential activi-
ties are designed to emulate workplace experience
through the development of solutions that are applica-
ble to information organization problems. In the pro-
cess, students can gain experience with tools used in
the field while accomplishing class work. Service
learning is a more intentional experience that requires
the student to apply classroom knowledge and univer-
sity resources to an identified need while working
with a community-based organization to accomplish
it. These projects are designed to enhance students’
civic engagement and appreciation of the people that
they will ultimately serve (Ball, 2008; Peterson, 2009).

An internship provides a professionally guided
experience when compared to the other experiential
learning activities for the student. Students immerse
themselves in daily routines of an information organi-
zation where they can experience the professional
world, observe a variety of role models, and put the-
ory and academic rigor into practice. When combined
with a technique called reflective practice (Schon,
1983, 1990) students can come close to achieving a
level of artistry that is much deeper than a course-
based assignment can grant. The effectiveness of
using reflection was confirmed by two in-depth stud-
ies conducted in the United Kingdom with LIS prac-
ticum students (Sen and Ford, 2009).
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The internship experience is typically completed in
one library or information agency for its entire dura-
tion. Although Coleman (1989) notes that in most
internships the student does not receive compensation
in the form of salary or wage, some institutions pay
students an internship stipend and in some countries,
for instance, Peru, the government requires that the
intern be paid in order to protect paid staff positions
(personal communication).

Students who participate in internships often work
with a local, physically co-located site to meet the
requirements. As LIS education in North America is
offered increasingly in an online environment, stu-
dents can now complete course work without setting
foot at a physical site, but little evidence exists for
an equivalent change in the nature of the internship
experience (Oguz, 2013). There are isolated examples
of the internship being conducted online, for instance,
the Internet Public Library has been used as a site for
teaching LIS digital librarianship skills (Lin and
Abels, 2010; Mon et al., 2008). There are also exam-
ples of international internships, notably at the Uni-
versity of British Columbia, but there has been little
or no documentation of such experiences.

The four I's model to describe new internship
possibilities
In a paper conceptualizing the internship for LIS edu-
cation in the 21st century, Bird et al. (2011) outlined
ideas for providing students with more and richer
learning opportunities by using four English language
concepts beginning with I: intentional, interconnected,
interdisciplinary, and international. Thus internships
are re-conceptualized to include experiences that are
intentional so that students, LIS program faculty, and
practitioners have a clear idea of their purpose, the
process that will be used to achieve it, and the role
of each participant. In turn, the participants must exhi-
bit interconnectedness in their work together through
shared dialogue and joint learning outcomes. In addi-
tion, internships must be interdisciplinary to reflect
the intrinsic nature of LIS as a profession that encom-
passes a broad range of disciplines. Finally, experi-
ences should be international so that students can
look beyond their local situation and prepare for a
globally connected information environment. These
concepts guide an approach to internships that is
appropriate as they are made increasingly possible
through the availability and affordability of informa-
tion and communication technologies (ICTs).

It is rare for a single internship to incorporate all
four of these important characteristics, but some
projects were cited as examples to highlight the

possibilities for implementation (Bird et al., 2011).
The Real Learning Connections Project (RLCP), a
joint venture of the University Libraries and the
Library and Information Studies Department at the
University of North Carolina at Greensboro, was cited
as illustrating intentionality, interdisciplinarity, and
interconnectedness (Bird and Crumpton, 2014). Sev-
eral other projects highlighted the possibilities of using
virtual connections to provide international experi-
ences (Lin and Abels, 2010, Mon et al., 2008).

A project-based program, the RLCP has demon-
strated the importance of intentionality as the library
departments submit proposals to host one of three
internships available annually, since 2010-2011 (Bird
and Crumpton, 2014). These intentionally-designed
projects, with buy-in from the whole department and
focus on one particular practitioner with individua-
lized goals to accomplish, were in contrast to informal
agreements with particular students. The choice of
student to participate in these opportunities was also
intentional since LIS students competed for the spots
by submitting resumes and cover letters outlining
their goals for participation. The connection with LIS
faculty was intentional, too, since the student commit-
ted to enroll in a particular class that would com-
plement the internship experience. In addition, the
faculty-learner participant had goals for learning
about how the curriculum might change in response
to the activities in which both the student and the
practitioner were engaged.

Interdisciplinarity was obvious in several of the
RLCP internships that have been hosted in the
archives and special collections. In these internships,
there is a mix of practitioners who were trained in LIS
programs, archival studies programs, and as histor-
ians. In each internship, there has been a negotiation
between the training that the LIS department offers
and that from the practitioner’s background. In these
instances, the faculty member tried to be more involved
by immersing herself in the training and bridging dis-
ciplinary differences that resulted between the stu-
dent and the practitioner. Although many libraries,
archives, and museums are now merging, especially
in digital environments, there is much to be done in
education and practice to unite the cultural heritage
fields (Marty, 2010).

Interconnectedness has been a theme throughout
the RLCP. In the 10 projects, all participants, the
faculty advisor, the professional supervisors, and the
student intern have been interested in deep learning
from the experience. For one project, the student had
training in music while the practitioner was an expe-
rienced digital projects librarian. The team was able to
complete a specialized digital collection showcasing a
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cello virtuoso and his music (University of North
Carolina at Greensboro University Libraries, n.d.).
A further example of interconnectedness is that some
internship experiences led to independent research by
the student. Such independent work can be used for
both coursework and to further inform the field.
In addition, the practitioners, some of whom are in
tenure earning positions, have been able to complete
publishable research during the projects.

Experiences outside of the local vicinity have been
pursued through international internships in a limited
fashion. With access to ICTs virtual internships pro-
vide new opportunities for experiential learning. The
concept of virtual internship may sound relatively
new, but the underlying idea of carrying out tasks and
gaining experience at a distance is more realistic. As
organizations and people have become more intercon-
nected because of increased access to broadband
Internet and high-speed computing devices, telecom-
muting is a large part of the workplace. A European
Union-funded project, Enterprise-University Virtual
Placement (EU-UV) attempts to place students virtu-
ally at various organizations across national boundaries
so that they can enhance their skills and competencies
at an international level while not leaving their country
of residence (Vriens et al., 2010). Students are inter-
viewed by host sites via web/video conferencing, and
initial training is provided online before students are
placed at their respective sites. All of the work is com-
pleted virtually.

The Internet Public Library (IPL) in the US pro-
vides LIS students virtual and international internship
experiences. IPL recruits LIS students to serve as
Digital Reference Librarian (Lin and Abels, 2010;
Mon et al., 2008). Students are responsible for the
daily functioning of the library’s email reference ser-
vice while mostly helping an international audience of
youth and teens with their research. For example, sev-
eral LIS students at Valdosta State University suc-
cessfully fulfilled requirements of their internship
experience at IPL (personal communication).

The GALILEO Knowledge Repository in the State
of Georgia in the United States also created virtual
internships as part of a state-wide digital repository ini-
tiative (Yang, 2012). Selected students received training
via online conferencing, and this training was supple-
mented with a set of electronic readings and tutorials.
Upon completing the training, students were placed at
participating institutions and worked on the daily func-
tioning of the host institution’s digital repositories. Stu-
dents completed their tasks virtually and maintained
their communications with the host institution electroni-
cally or via phone. Students also stayed in touch with the
faculty member to get support for questions or concerns.

The phenomenon of embedding librarians in online
learning management systems has been increasing
in the United States and provides opportunities for
virtual internships. A recent internship collaboration
between a local community college library and an
LIS program has proven that it can work (Coltrain,
2014). To address the growing demand for service
to online community college students, interns were
recruited and trained to answer reference questions,
provide instruction, and support student research
projects.

Surveying the present state of the internship

The four I’s conceptual model is useful for informing
the design of internship opportunities as described
above, but there was little evidence in the literature
for whether LIS programs were actually encouraging
these innovations. A first step to understanding whether
or if the internship experience can be re-designed
internationally, is to understand the present state of
experience in multiple countries. The research pre-
sented here is an attempt to describe the characteristics
of internships in LIS programs in the international
arena, especially in terms of requirements, international
or virtual availability, and implementation.

Methodology

The present research sought evidence about the char-
acteristics of internship in library education world-
wide through a mixed-methods approach. Because
the US and Canadian programs accredited by the
American Library Association (ALA) had been exam-
ined in the past (Crowley, 2004; Hall, 2009), the team
sought, first, to update internship information gath-
ered from those schools websites. Specifically, the
researchers were looking for whether the internship
was required and for mentions of virtual or interna-
tional experiences.

To broaden the view beyond US and Canada (here-
after, North America), a survey funded by the IFLA
and sponsored by its Section on Education and Train-
ing (SET) was constructed and distributed to LIS
education programs outside North America, and to
national libraries and library associations worldwide.
In order to reach the maximum number of countries,
an initial list of 427 potential international survey
recipients was produced by examining the publica-
tion, World Guide to Library and Information Science
Education (Koopman, 2007), and updating addresses,
email contact addresses, and other information from
their websites. In the first round, only major educa-
tional programs (those with greater than 100 students)
were chosen, except when the program was the only
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one listed for a particular country. Three months later
additional smaller educational programs and associa-
tions were added to the contact list and emails were
sent to those addresses. The survey was distributed
twice in summer and fall 2013, with email contacts
removed when a response was received from that
person or program. Each participation request was
accompanied by three follow-up emails. The research-
ers also contacted members of the IFLA SET directly
to gain additional data.

The focus of the questions was internships for each
of the degree programs at each university. Internship
was the word used throughout the survey and it was
distributed only in English. Participants were allowed
to name the particular degree program available in
their school and this led to a wide variety of names.
Analysis was done by the degree level, certificate,
undergraduate, and Master’s rather than by the pro-
gram name so archival, documentalist, and other
degrees may have been included with those concen-
trating on librarianship.

Demographics/characterization by income of survey
participants

There were 135 respondents; at least one from 69
countries, with 98 LIS programs from 55 countries,
11 national libraries, and 23 library associations. The
full list of respondents is in Appendix A. Countries
represented in the dataset were grouped according to
the World Bank’s classification of world economies
by gross national income per capita in 2012. The
groups included low income, $1035 or less; lower
middle income, $1036-$4085; upper middle income,
$4086-$12,615; and high income, $12,616 or more
(Country and Lending Groups, n.d.). For analysis pur-
poses, low income and lower middle income countries
were combined as low/lower middle income coun-
tries. Survey respondents were either from LIS pro-
grams or were from national libraries or associations
in individual countries. Figure 1 illustrates that there
were more respondents from high income countries
(55% of LIS programs and 42% of associations and
national libraries) in the sample. More respondents
from lower/lower middle income countries were from
associations or national libraries.

Results

The results of the document review and survey paint
an international picture of the status of internship in
LIS education. The results are separated into North
American schools and those in other countries. Where
there is data gathered only from national libraries and
associations it is noted in the text.

Percentage of Respondents

Programs

uis
' Associations and National Libraries

Figure |. Respondents by type and country income
category.

Results from ALA-accredited (North American)
programs

The document review of North American LIS pro-
grams revealed that the internship is required in only
10 out of 59 (17%) of programs, except for students
who intend to work in school libraries. Interestingly,
at the University of Maryland, this requirement is
active only when a student selects the non-thesis
option in the program; while at the University of Den-
ver a capstone project can be substituted. Also, noted
during this review was the fact that several alternative
terms were used in addition to “fieldwork™, “field
experience’’, and ‘“‘practicum” (Coleman, 1989),
including “professional field experience,” “profes-
sional experience,” “co-ops” (co-operative educa-
tion), and “clinical experience.”

In addition, only three out of 59 (5%) of the pro-
grams specifically noted that virtual or international
experiences were available or encouraged. The Uni-
versity of British Columbia is especially noteworthy
because the internship documents specifically state,
“There is no limitation on locality ... placements
have been arranged in almost every province and
in many foreign countries” (University of British
Columbia School of Library, Archival and Informa-
tion Studies, n.d.). Similarly, Syracuse University
notes that, “internships and co-ops can be done locally
in the Syracuse area, nationally, and even internation-
ally” (Syracuse University Course Catalog, 2012). A
few programs mentioned study abroad opportunities
with some practical aspects, but these are not complete
work experiences in a different country and were not
counted here.

It was rare for the 59 programs to mention the pos-
sibility of a virtual internship in their documentation.
Only three mentions were made. The University of
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8Low and lower middleincome M Upper middleincome ¥ Highincome
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Some Education High School Degree Certificate in LIS Undergraduate in LIS Master's in LIS

Figure 2. Level of education required by respondent
country World Bank Classification.

Kentucky noted that it was not possible to do a virtual
internship; while the University of Alberta, Canada,
and San Jose State University in the United States,
allowed them. Considering that almost all of the pro-
grams offer an online degree, the lack of any mention
in official program documents is noteworthy.

Outside North America: Survey results

For comparison purposes, especially in light of the
fact that North American employers often show a pre-
ference for the Master’s degree for professional posi-
tions and Europe has recently adopted the principles
of the Bologna Process (Ratzek, 2006), the following
results concentrate on data gathered about the Mas-
ter’s degree in LIS. The data about other levels of edu-
cation were not analyzed deeply here but are shown
where available. One question was asked only to the
national libraries and associations (n = 11) about the
level of education required in the responding country
in order to work in libraries. The results were ana-
lyzed by income of the country and are reported in
Figure 2.

The survey asked whether internships are required
in that country to obtain the degree and at which pro-
gram level. Looking specifically at the Master’s level,
as shown in Figure 3, the majority of countries repre-
sented said that it was required. Compared to the find-
ings from the ALA-accredited programs, internship
requirements are more common in other countries.
Yet, in 11% (5 of 44) of the responding countries the
internship is optional, and in 23% (10 of 44) it was not
offered as part of the Master’s degree program. Certif-
icate and undergraduate degree requirements are
shown in Figure 3 but cannot be compared to North
American results because only Master’s programs, the
professional degree, were included in the document
review.

Naniber of Prograums

\\\\\\
e B R

Regquired Optional
1 2

Not Offered Totd

[#Undergrad 1§ s : 7
[FNasters 3 5 10 [

Undergrad Master's

Figure 4. Reason for internship requirement.

Respondents were asked to provide a reason for the
requirement when that was the case. In Figure 4, the
results are divided between what associations or
national libraries reported and what LIS programs
stated for their reasons. In the main, the LIS programs
attributed the requirement to their own programmatic
decisions while associations and national libraries
chose a mix of answers, including that the internship
was required by external authorities or by national or
federal law.

When LIS program respondents noted that intern-
ships were not required, a follow-up question asking
for an estimate of student participation was presented.
The data in Figure 5 indicate that at the Master’s level
most respondents (89%) estimated that less than 25%
of their students took advantage of an internship
opportunity when it was voluntary, while only 7%
said that a high level of student participation was
seen in non-required internships. Certificate programs
reported a higher rate of participation, perhaps due to
the lack of emphasis on academics in these programs.
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Virtual International
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Figure 5. Estimated internship participation rate in vol-
untary internships.
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Figure 6. Virtual or international experiences allowed for
required internships.

Virtual or international internships allowed?

Similar to the results from the North American LIS
programs, very few survey respondents reported that
they allowed virtual internships (see Figure 6). On the
other hand, 74% indicated that international experi-
ences were allowed. The number of students partici-
pating in these and the nature of that participation
were not investigated in this survey.

Discussion

Although it was a small part of the survey, results
showed a remarkable range of professional prepara-
tion requirements for employment in libraries across
the respondent countries (see Figure 2). When viewed
by World Bank country the data show that richer
countries are more likely to require Master’s level
degrees. However, the growth of undergraduate infor-
mation degrees in the United States I-schools and the
results of the Bologna process for Europe, reveal a
dynamic context for LIS education.

LIS programs in North America continue to offer
the internship as a voluntary experience despite calls
from practitioners such as Berry (2005), who call for

some work experience to enhance the Master’s level
education. Internationally, however, there is strong
support, whether by program or law, for requiring
an internship, with over 65% of the sample already
having such a requirement. More in-depth follow-up
is needed about how these requirements are met and
the student response to required opportunities. As
Grogan (2007) noted about required experiences in
his insightful history of internships, many students
felt that they sometimes devolved into make-work
projects. This can be countered by introducing con-
cepts of intentionality to the students and the supervi-
sors before the work experience begins. The promise
that both the work supervisor and the student can
learn from each other as the experience progresses
is one worth making explicit at the outset, so that
reflective activities can lead to deeper learning (Bird
and Crumpton, 2014; Sen and Ford, 2009).

The lack of student participation when the intern-
ship is not required speaks volumes to the importance
of building an experience that emphasizes intentional-
ity and interconnectedness. The connection between
the students’ goals for the future beyond their LIS
education and the short-term experience of the intern-
ship can be fostered with stronger intentions on the
part of the LIS program. In the same way, the organi-
zational host must feel that the work of the student
fulfills the goals of the institution and the supervisors
who are giving their time to train the student. Inten-
tionally designing mutually beneficial goals for all
of the parties as was done in the Real Learning Con-
nections Project described above (Bird and Crumpton,
2014), can create better required experiences.

Despite the increasing deployment of e-learning in
LIS education there is a decided lack of official sup-
port for virtual internships. Perhaps more documenta-
tion of successful placements, like the case study
examples above, would result in better understanding
of how they might work for many more students. As
Coltrain (2014) notes, virtual interns are a welcome
addition for under-resourced institutions. Certainly,
more research is needed into diverse aspects of intern-
ships as experiential learning, for example, the cost/
benefit of internships for the hosting institution, the
value for all participants, the extent of the learning
achieved, the need for remuneration, and comparison
of face-to-face versus virtual experiences.

There was much stronger support for international
experiences but we have little information about how
these arrangements are encouraged or accomplished.
For North American students there is little support for
travel, board, and other expenses connected with par-
ticipation, resulting in few who can afford to take
advantage of these opportunities. In addition, there
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is no central place for students to seek out the pro-
grams that are available. Partnerships between LIS
programs in different countries might work to create
better and more of these opportunities going forward.

Recommendations for further research

ICTs have enhanced not only access to communica-
tion and information, but also to education. Further
research that builds on the findings reported here
needs to not only examine different aspects of experi-
ential learning, but how online education program can
effectively offer internships and other modes of
experiential learning. To start, an international study
such as this one faces challenges that may be due to
language, technical terminology, different degree and
professional training requirements, the status of the
LIS profession, and the diversity of higher education
policies found around the world. For example, the use
of the word “internship” may have skewed the results
in unpredictable ways. It would also be helpful to
know whether internships are paid or not, and when
they are required, whether it is for all students or is
an exemption given to those with paraprofessional
experience. These are areas that this survey did not
address and would merit study.

A survey in multiple languages may reach a
broader range of respondents. A better understanding
of the role of study abroad programs as a prelude to
work experience in a different country would be
valuable for increasing international experiences.
Certainly, a deeper understanding of the variety of
programs offered at LIS programs outside the United
States would be beneficial, especially to address the
issues of interdisciplinarity, still a desirable part of
a better internship and not addressed in this particular
survey.

The notion of intentionality can be addressed by
studying the value of internships to students, profes-
sional supervisors, and faculty advisors. Did it meet
the expectations of all involved? Was there shared
learning and/or understanding of the connection of
theory and practice that would address the notion of
interconnectedness.

Lastly, there needs to be attention paid to the
expanded opportunities afforded by online education.
Such programs can offer students virtual internships,
and given that there would no longer be geographic
boundaries, the opportunity for international experi-
ential learning becomes a reality. Research that
examines the four I’s (interdisciplinary, intentional,
interconnected and international) of internships will
provide educators and students the necessary informa-
tion to not only design better experiential learning

programs, but would ensure that they will be mean-
ingful in a 21st century context.

Appendix A: countries represented
in sample

Australia
Austria
Belgium
Brazil
Bulgaria
Canada
China
Colombia
Croatia
Cyprus
Czech Republic
Denmark
Djibouti
Egypt
Estonia
Finland
France
Gabon
Germany
Greece
Hong Kong, SAR
Hungary
Iceland
India
Ireland

Italy
Jamaica
Japan
Kenya
Latvia
Lebanon
Luxembourg
Malaysia
Maldives
Malta
Mauritius
Mexico
Micronesia
Mongolia
Namibia
Netherlands
New Zealand
Nigeria
Norway
Pakistan
Palau

Papua New Guinea
Peru
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Philippines
Portugal
Romania
Slovakia
Slovenia
South Africa
Spain

Sri Lanka
St. Vincent and the Grenadines
Sweden
Switzerland
Taiwan
Thailand
Turkey
Uganda

UK
Uruguay
Vietnam
Zambia
Zimbabwe
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Abstract

Promoting the development of pre-academic information literacy skills of the so-called Google Generation,
and especially among upper secondary school students, is one of the current topics of discussion in the
field of media and information literacy. Traditionally the Finnish upper secondary school library services
have been provided by and developed with the public libraries, but the academic libraries, with their special
expertise and digital resources, should also take part in the teaching of pre-academic information literacy
skills. The Joint Higher Education Library in Lahti, Finland has taken several steps to meet these demands by
collaborating with the region’s educational institutions at vocational, upper secondary and university levels.
This article discusses these issues and presents our approach to supporting and promoting knowledge
creation, pre-academic information literacy skills and lifelong learning from upper secondary school to
higher education.
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Introduction Finnish matriculation examination in 2016 will make
ICT skills an essential part of all teaching and learning
in Finnish upper secondary schools (Britschgi, 2014).

The Joint Higher Education Library in Lahti, Fin-
land is already taking up the challenge by collaborat-
ing with the region’s educational institutions at
vocational, upper secondary and university levels.
Established in 2011, the services of the Joint Library
are developed and maintained in collaboration with
Lahti University of Applied Sciences (LUAS), Sal-
paus Further Education and the universities within
Lahti University Campus. This wide collaboration
makes our concept of a joint library different from the
usual definition, offering unique opportunities for
promoting both pre-academic and academic IL skills.

The framework for this case study is provided by
evidence-based librarianship (EBL). Crumley and

The role of academic libraries is shifting more and
more towards supporting a knowledge-driven econ-
omy instead of the delivery of ready-made answers.
Information and library services must on their part
meet the ever growing demand for information and
media literate citizens, who have the skills needed
in navigating through the vast amounts of both infor-
mation and disinformation readily available to anyone
with access to the Internet. Promoting the develop-
ment of pre-academic information skills' of the so-
called Google Generation, and especially among
upper secondary school students, is one of the current
topics of discussion in the field of media and informa-
tion literacy (IL) in Finland.

Traditionally the upper secondary school library
services have been provided by and developed with
public libraries, but in our view academic libraries,
with their special expertise and digital resources,
should also take part in the teaching of pre- Corresponding author:
academic IL skills (Holmstrom and Karevaara, Joh.anna‘ Kiviluoto,. Information ar.1d Library Services, Lah'si
2014: 191). These skills will become even more University of Applied Sciences, Kirkkokatu 27, 15140 Lahti,

. . R T Finland.
important, since the gradual digitalization of the g .. johanna kiviluoto@lamk i



http://www.sagepub.co.uk/journalsPermissions.nav
http://ifl.sagepub.com

Kiviluoto: Information literacy and diginatives

309

Koufogiannakis (2002: 62) offer a practical definition
of EBL as ‘a means to improve the profession of
librarianship by asking questions as well as finding,
critically appraising and incorporating research evi-
dence from library science (or other disciples) into
daily practice’. It is within this definition that this
paper operates, offering a literary review as well as
an example of a practical approach to the questions
at hand. The main research question is twofold,
addressing the IL skills of the so-called digital natives
and how these skills could be improved by an aca-
demic library. In order to do this, it is necessary to
first consider the whole concept of digital natives,
or the Google Generation, and its possible implica-
tions for teaching IL. The different ways an academic
library can support the development of pre-academic
and academic IL skills of digital natives are then dis-
cussed, based both on professional literature and our
own experiences as a joint academic library.

Information literacy and the Google
generation

In recent years the IL skills of digital natives, or the
so-called Google Generation, has been subjected to
discussion. The term ‘digital native’ was originally
introduced in 2001 by Marc Prensky, who used it to
describe the new generations of students born in the
digital age. According to Prensky, these students have
grown up with new technologies and have spent their
entire lives using the tools of the digital age, which in
turn has led them to think and process information
fundamentally differently from their predecessors
(Prensky, 2001: 1). Other terms used for these new
generations of young people brought up in a digitally
rich environment include ‘Millenials’, ‘Net Genera-
tion’, ‘Google Generation’ and ‘Gaming Generation’,
to name but a few (Jones and Shao, 2011: 3). Regard-
less of the terminology used, they all share the view
that since these generations are born into the digital
world, they not only see these technologies and the
Internet as ‘natural’ but will also challenge the current
forms of teaching and learning on all educational lev-
els, including higher education (Jones and Shao,
2011: 5).

Is there a Google generation?

The assumption of digital natives’ somehow given
knowledge of the digital culture has also been criti-
cized. For example Kupiainen (2013) talks about a
‘diginative myth’, which has had negative influence
on teaching: since students are expected to have
already mastered the digital culture, they are not
taught even basic media skills. This is especially

worrying since several studies suggest that the stu-
dents themselves do not feel as if they are ICT-
savvy. For example Kolikant (2010) concludes after
interviewing 25 post-elementary students that only a
third of the interviewees believed that, in terms of
learning, their generation was empowered by technol-
ogy, with the majority of them feeling their generation
was actually worse at learning than the pre-ICT gen-
erations before them (Kolikant, 2010: 1389). Another
study investigating the extent and nature of university
students’ use of digital technologies for learning and
socializing did not find evidence to support the view
that digital natives adopt radically different learning
styles, exhibit new forms of literacies or have any
novel expectations from higher education (Margarayan
etal., 2011: 438). The interesting thing to notice is the
way students actually use digital technologies: several
studies suggest that there is a rather strong divide
between leisure or social use and potential educa-
tional use (see for example Jones et al., 2010;
Kolikant, 2010; Margarayan et al., 2011; Tenhaven
et al., 2013). While students in general use these tools,
they mostly seem to use the largely established tech-
nologies such as Google, Wikipedia, mobile phones
and media players: at the same time their understand-
ing of what tools to adopt and how to use them to sup-
port their learning seems rather limited (Margarayan
et al., 2011: 439). These findings are backed up by
several Finnish studies indicating alarming variations
in the overall ICT skills of Finnish adolescents and
young adults, showing a large proportion of them
using the computer for recreational purposes, such
as games or movies, but not being able to use it as a
work tool (Hyytidinen, 2014; Kaarakainen et al,
2013). An ongoing research project by RoSA is test-
ing over 3000 Finnish adolescents (aged 13 to 20)
from different educational sectors to find out their
actual ICT skills instead of just recording self-
evaluations (RoSA, 2014). The preliminary results
show a lack in the skills related especially to informa-
tion seeking and the use of tools such as word proces-
sors or spreadsheets (Hyytidinen, 2014).

In conclusion, all of the studies mentioned indicate
significant variations amongst students in overall ICT
skills and use, to the point where a homogeneous,
ICT-savvy Google Generation really does seem more
like a myth.

Information illiterate diginatives

Being born into the Internet era does not automati-
cally make these generations information literate,
either. A recent Finnish study conducted by Carita
Kiili (2012) suggests that being used to digital
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technology is not the same as being Internet or infor-
mation literate and that these skills are something that
needs to be taught. Kiili (2012: 34-36) conducted a
number of sub-studies, in which she investigated
Internet search actions and information evaluation
skills of upper secondary school students as they
searched for source material on the Internet for an
essay on a given topic. These sub-studies showed sub-
stantial variation among the students.

According to the study, the students faced prob-
lems in formulating adequate search queries, under-
standing how search engines work, analyzing search
results and regulating search activities (Kiili, 2012:
43). As for the search queries, those including only
one term were the most common, accounting for
41% of the queries; almost a third (30%) of the search
queries consisted of two terms and 17% included
more than two terms. Some students did not include
the main concept or used very vague terms, which
resulted in unsuccessful search queries: most difficul-
ties were caused by using the whole title of the task as
a search term. It was also noted that some students
were not able to reformulate their unsuccessful
searches appropriately (Kiili, 2012: 37). Kiili points
out that although a majority of the students were able
to locate relevant information quite effectively, it
seems that all students need some guidance for devel-
oping their searches and that ‘practicing systematic
use of conceptual knowledge in specifying search
queries would also prepare students for their univer-
sity studies where inquiry and research based prac-
tices are pronounced’ (Kiili, 2012: 43-44).

The study also found students lacking in the skills
relevant to evaluating information. Since the Internet
is so frequently used for information seeking in school
work, it is ‘exceedingly important that students eval-
uate what is worth reading and critically ponder what
they read’ (Kiili, 2012: 47). However, according to
Kiili (2012: 47), students evaluated the relevance of
information more frequently than its credibility when
reading online. The variance in both relevance and
credibility evaluation was substantial, with several
students not evaluating the credibility at all (Kiili,
2012: 35).

Implications and challenges for teaching information
literacy

Whether or not there really are new generations of
digital natives remains an open topic. From academic
libraries’ point of view there are, however, certain
elements that are valuable to keep in mind when
teaching both pre-academic and academic IL skills

to current generations of upper secondary and higher
education students.

Firstly, as previously indicated, a homogeneous
ICT-clever generation of digital natives does not seem
to exist; instead we have a very heterogeneous group
of students whose skills and knowledge in both ICT in
general and information skills in particular vary
greatly. Teaching and other forms of guidance will
benefit from not assuming every student has similar
skills, or knows how to use ICT tools and the Internet
in learning; students actually expect to be taught these
things (Margaryan et al., 2011). It would also be use-
ful to clearly define which basic ICT skills students
need to have before entering IL lessons, so that the
time could be used effectively on IL instead of teach-
ing basic computing skills. This of course needs to be
done in close co-operation with the educational insti-
tution’s other curriculum planning.

Secondly, the alleged challenge posed by digital
natives to the current forms of teaching and learning
should also be viewed critically (Jones and Shao,
2011). A mounting body of evidence suggests that
students entering higher education do not have any
special demands regarding the use of new technolo-
gies in teaching; on the contrary, students are reported
to persistently prefer moderate use of ICT in their
courses (Jones and Shao, 2011: 3). According to
Margaryan et al. (2011: 436), when students were
asked for ideas on how technologies could be used to
support teaching and learning, most of them had diffi-
culties in suggesting any. This brings us to another
important issue: it really is not as much about the tools
as it is about the content. If students are finding it hard
to understand the potential usefulness of ICT and the
Internet in their learning, then the use of technology
in teaching should not be based solely on the students’
current ICT preferences and use. On the contrary: as
stated by Margaryan et al. (2011: 439), decisions
regarding teaching should be based on a deeper under-
standing of how these technologies could actually
improve the process and outcome of learning. This
cannot be achieved without the staff actively experi-
menting with different technologies. In our view this
is also something that could be done together with the
students. Later in this article I will give some sugges-
tions for this potential student co-operation.

Thirdly, as already suggested, there seems to be a
gap between how students use new technologies in
leisure and in learning. Kolikant (2010: 1389) talks
about students living within two value systems,
wherein on the one hand the Internet is seen as a
user-friendly, fun and easy way to access and retrieve
information, yet on the other hand when facing a ‘seri-
ous’ or ‘important’ assignment, students felt they
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should incorporate books, since using only the Inter-
net was seen as lazy and reflecting a cursory job.
From a library’s point of view this ‘book-orientation’
is interesting and actually something that can be wit-
nessed daily: students usually ask for printed books on
a certain subject rather than digital material, unless
their teacher has specifically advised them to look for
digital articles from the library’s databases. As Koli-
kant (2010: 1389—-1390) sees it, the reason for this lies
within the different values and practices students face
in and outside school, wherein school encourages in
solo learning (i.e. attempting to hold the information
in one’s head) as opposed to the collaborative ways
students use ICT outside school by sharing content
and innovatively using what is already there. The
faculty’s role cannot be ignored either: teaching is
still relying heavily on printed course books, instead
of using versatile digital resources. This is something
in which an academic library can really take up a sig-
nificant role, not only making digital collections
available but also offering relevant guidance and
teaching in their use. | see this both as a challenge and
an opportunity for IL teaching: to bridge the gap by
educating both students and staff alike that ICT and
the Internet can be used effectively in learning when
you know how and where to look.

In conclusion, it is both a responsibility and an
opportunity for academic libraries to make use of
their special expertise by offering the kind of teach-
ing, tutoring and guidance that students equipped with
different levels of information skills need. Versatile
teaching and access to personally tailored guidance
are key elements in supporting the gradual develop-
ment of the students’ IL skills from upper secondary
school onwards. In the following sections I will give
practical examples of how the Joint Higher Education
Library in Lahti offers these services to both students
and staff at three different educational levels.

Building information literacy from upper
secondary school to university

Information and library services must on their part
meet the ever growing demand for information and
media literate citizens, who have all the basic skills
needed in the ICT-driven world. This is why the infor-
mation literacy, or quite often illiteracy, of the Google
Generation is something to be taken seriously by the
academic libraries also. But how to make sure stu-
dents entering higher education are well equipped in
these skills? The Joint Higher Education Library in
Lahti, Finland has a unique position from which to
tackle the issue.

Advantages of a joint library

A joint library is a library for one or several indepen-
dent universities and independent polytechnics (or
Universities of Applied Sciences), with its operation
based on a contract between its parent institutions
(Palonen et al., 2013: 224). The Joint Higher Educa-
tion Library in Lahti is stretching this definition by
also co-operating with the region’s educational insti-
tutions at both vocational and upper secondary levels.
The Information and Library Services (2014) are
developed and maintained in collaboration with Lahti
University of Applied Sciences (LUAS), Salpaus Fur-
ther Education and Lahti University Campus with
units of three different universities (Helsinki Univer-
sity, Aalto University and Lappeenranta University of
Technology). The Learning Centre Fellmannia,?
home also to the library, was founded in 2011 and
is located in the city centre, which makes it easy to
access. The whole concept of the Learning Centre was
developed for learners of different ages and levels of
education from upper secondary level onwards, mak-
ing it an attractive learning environment for all lear-
ners. In addition to Fellmannia, the Joint Higher
Education Library has several smaller information
centres in the Lahti region, reflecting the subject inter-
ests of their users and thus forming a multi-
disciplinary network.

The collaboration of different educational institu-
tions has several advantages. Students entering the
Salpaus vocational or upper secondary education will
immediately become familiar with the higher educa-
tion library services, as each group of new students
will be welcomed to the library by a short tour and
introduction. Printed collections and most of the ser-
vices as well as local use of the digital resources are
available to all students, as well as guidance in their
use.> The Joint Higher Education Library offers IL
teaching to both students and staff of all educational
levels. As a result the library staff has gained exten-
sive experience and expertise in IL teaching, making
it possible to further develop teaching and guiding
methods and tailor them to best meet the needs of the
different student groups, as well as bearing in mind
the whole study path from upper secondary to higher
education, whether it be polytechnic or university.
The information and library services are therefore
an integral and natural part of the whole educational
continuum.

To further promote the development of pre-
academic information skills, we have recently teamed
up with Lahti’s Kannas Upper Secondary School’s
new International Baccalaureate (IB) programme
which, with its critical, innovative and scientific
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focus, is an excellent starting point for learning the
information skills needed in later academic studies
(Kannaksen lukio, 2014). This collaboration will sup-
port the study paths of students from the IB pro-
gramme to universities and make sure their
knowledge and skills in IL are gradually developing
together with other areas of their studies.

Offering access and supporting knowledge creation

Availability of digital collections is directly linked to
the support of knowledge creation. As a joint library
we are in a unique position to offer our users local
access to the licensed digital resources of three uni-
versities: Lahti University of Applied Sciences, Uni-
versity of Helsinki and Aalto University. This gives
our users an opportunity to expand their information
seeking to include resources they otherwise would not
be able to access.

Of course simply offering access to resources is not
enough: in order to really support knowledge creation,
libraries must also offer easy access to guidance. One
could argue that in the last few years the role of the
information specialist has changed from a more tradi-
tional role of librarianship into that of a coach, not
giving ready-made answers but helping and encoura-
ging users in finding the answers themselves. This is
also why the focus of our services is in teaching and
guiding information skills, source criticism and using
the digital collections. As an example, our Informa-
tion Skills Clinics offer personal, tailored sessions
where information specialists help users in accessing
databases and finding sources relevant to their subject
and level of study, give guidance in assessing infor-
mation quality and help in citing digital information.
These clinics are especially popular among the under-
graduate students writing their theses.

The Information Skills course is one part of studies
at Lahti University of Applied Sciences and is worth
one study credit. All LUAS students will attend a
two-hour lecture, complete a source criticism assign-
ment and finally take the information skills test; alter-
natively they can participate in an online course. The
aim is to make sure students have the needed compe-
tence in IL and in using the available resources. It is
advisable for students to complete the course during
their first year of study.”

The Joint Higher Education Library is also devel-
oping eKnowledge and eLibrary services as part of
the FUAS Virtual Campus.® As the number of virtual
campuses is increasing, academic libraries must find
ways to best serve their users online. The aim is to
integrate information and library services with the vir-
tual campus and also develop innovative new online

services. Teaching students and staff in information
skills and using the digital collections plays an inte-
gral part in this development, as well as promoting the
educational use of these collections. Library services
must also be made available and usable for those users
who can only access them online (Kiviluoto and
Blinnikka, 2013).

Promoting and encouraging the educational use of
the digital collections took a giant leap forwards when
the new Masto-Finna Online Catalogue was launched
in autumn 2014. This new interface allows users to
find both printed and digital material available at the
Joint Library with just one search, whereas before two
separate interfaces needed to be used. Remote access
to licensed digital resources is available to LUAS stu-
dents and staff and the staff of Salpaus Further Educa-
tion. The new Masto-Finna is a localized version of
the national digital library interface, with the Joint
Higher Education Library in Lahti being amongst the
first higher education libraries in Finland to adopt this
new user interface.® The experiences gained from
Masto-Finna in IL teaching and other guidance have
so far been very encouraging, with students finding
the new interface convenient and easy to use.

LINKKU: Putting information literacy on wheels

As discussed earlier, offering access both to informa-
tion resources and guidance in their use is a critical
part in supporting knowledge creation and the devel-
opment of both pre-academic and academic IL skills.
But what about upper secondary school students and
other potential users, who are living and studying in
the more remote areas of the region? Although Lahti
is the regional centre of the Piijat-Hame province,
only half of the region’s population actually live here,
with the other half scattered around the province. To
promote equal opportunities for these users to benefit
from the services of a joint library, we have decided to
make these services literally mobile by putting them
on wheels.

The project SmartBus tests a multipurpose, mobile
service unit in the Pdijdt-Hame region. The project,
financed by the European Regional Development
Fund (ERDF), is being administered by Lahti Univer-
sity of Applied Sciences and implemented in cooper-
ation with Salpaus Further Education, Learning
Centre Fellmannia and several of the region’s social
and healthcare service providers. The project is run-
ning until 31 March 2015, after which the SmartBus
will stay in operation for a minimum of five years.

LINKKU, as the SmartBus is called, started pilot-
ing its services in autumn 2014, visiting several
smaller towns and villages in the Péijat-Hime region
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with a regular schedule, providing different services
on different weeks. LINKKU is designed to be easily
modified to adjust to the needs of several different
services, so it can function for example as a mobile
healthcare unit, a dental clinic, an ICT classroom or
a mobile polling station (Lahden ammattikorkea-
koulu, 2013; LINKKU, 2014).

LINKKU is also a new kind of learning environ-
ment on wheels, with advanced mobile telecommuni-
cations technology and networks making the licensed
digital collections of the Joint Higher Education
Library available to students, teachers and other lear-
ners in the whole Paijat-Hame region. Expert services
such as the Information Skills Clinic will be made
available either physically with an information spe-
cialist on board or virtually as an online service. The
focus again is on teaching and guiding information
and media literacy skills and creating an equal oppor-
tunity for learning these skills regardless of where one
is located. It should be noted that LINKKU will not be
a traditional mobile library, since those services are
already well provided by the region’s public libraries.
Our aim is to complement the already existing ser-
vices by bringing something new from an academic
library’s viewpoint, delivering essential services to
support a knowledge-driven economy.

In addition to the new mobile learning environment
and already existing services, we are developing new
ways of teaching pre-academic information and
media literacy skills to upper secondary school stu-
dents. The aim is to make learning these skills more
interesting and appealing to the ‘Gaming Generation’
by using serious gaming and participatory design.

Learning by gaming
Andrew Walsh (2013) sees similarities in the skills
developed by gaming and the skills needed in IL; both
require problem solving, planning and critically con-
sidered strategies to achieve one’s goal. According to
Walsh, increasing numbers of people are identifying
themselves as gamers, which makes game-based
learning easier both to implement and to be accepted
also by information and library services users. It
should also be noted that although the ‘Gaming Gen-
eration’ is often used as a synonym for digital natives,
the average age of a gamer is now 37 (Walsh, 2013).
Adult learners should therefore be taken into consid-
eration as a potential user group for IL learning
games, although these games are usually developed
for younger students.

Why then should academic libraries use gaming in
IL teaching? As pointed out by Van Meegen and Lim-
pens (2010: 272), the number of teaching hours

assigned for IL teaching is usually limited, which
means information specialists have a relatively short
time to teach students the necessary skills. It is there-
fore reasonable to argue that any means to make the
most of these few teaching hours should be employed
to ensure learning. Interactive elements and games are
already being used by many academic libraries to
enhance IL learning, and the first reactions have been
positive (Van Meegen and Limpens, 2010: 275). A
research project by the Vrije Universiteit in Amster-
dam compared the effectiveness of a web-based IL
tutorial and an online IL game, concluding that stu-
dents who played the game got higher scores than
those who followed the web-based tutorial (Van Mee-
gen and Limpens, 2010: 285). According to the study,
the result suggests that students playing the game are
more actively engaged in the task from the beginning
until the end, and the more active students get, the
faster they will learn. Games are one way of introdu-
cing interactivity to learning, but not the only one;
interactive elements could also be used in other forms
of teaching. As Van Meegen and Limpens conclude
(2010: 286), ‘the clue is to engage students in their
learning, to get them to actively participate and under-
stand the content within the short period of time
libraries have to teach information literacy’.

Anna-Liisa Holmstrom and Katja Karevaara from
LUAS have developed a new model for game-based
IL learning. This model draws parallels between
Carol C Kuhlthau’s information-seeking process
(Kuhlthau et al., 2004) and gaming, and its basic con-
cepts include pervasive learning, scaffolding, immer-
sion and the flow experience (Holmstrom and
Karevaara, 2014: 196-197). The role of pedagogical
scaffolding is emphasized, since students need sup-
port in utilizing mobile technologies and learning
games, both at the beginning and during the game.
The idea of the model is to utilize the emotions,
thoughts and actions evoked by gaming and aim them
at information seeking; at its best, students can get so
immersed in IL gaming that they actually experience
the flow. By making information seeking into a game,
students may feel less uncertain about starting the
information-seeking process and get a real feeling of
accomplishment when succeeding in the task, which
in turn can nurture the upper secondary school stu-
dents’ budding interest in doing (pre-academic)
research (Holmstrom and Karevaara, 2014: 205).

To test this new model, we are planning to launch a
new initiative to create a futuristic and mobile Infor-
mation Skills Clinic together with the students of
Kannas Upper Secondary School’s IB programme.
As part of their studies, the IB students themselves
will participate as developers and testers of this new
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service. The Mobile Information Skills Clinic will
pilot several new learning games developed in LUAS,
including ROX Role Play and INTACT Information
Battle.

In ROX Role Play, the student chooses an alias (for
example a researcher, a chemist or a historian) and
will interact with the virtual information specialist
in this chosen role, trying out different strategies for
searching and evaluating information as if she/he
actually was a researcher, a chemist, etc. This will
give students an opportunity to use their imagination
and get a real working life experience in information
seeking. Feedback and assistance will be given
online by the information specialist (Holmstrom and
Karevaara, 2014: 199-200).

In INTACT Information Battle students will prac-
tise academic debating. The debate will be over a
given topic and the winner is the one with most cred-
ible arguments, which need to be based on scholarly
articles. The aim is to learn how to find peer-
reviewed, scholarly articles from different databases
and use them in argumentation, getting students
acquainted with source criticism and other academic
practices. To add more challenge, non-Finnish infor-
mation sources will also be used. The battle can take
place in an online environment, with an information
specialist as the game master (Holmstrom and Kare-
vaara, 2014: 204).

These learning games will be available online, so
anyone can participate regardless of location. In addi-
tion, LINKKU will take the digital collections of the
Joint Higher Education Library to the region’s more
remote upper secondary schools, giving an opportu-
nity to use these collections in serious gaming as well
as other studies.

Assessment and suggestions for further
research

Assessment or the evaluation of the effectiveness of
the actions taken is an integral part of the EBL process
(Eldredge, 2006). Although the Joint Higher Educa-
tion Library participated in the national library user
survey in 20137 and has in addition conducted several
smaller user surveys as part of the Fellmannia service
evaluation process in 2012,* there has not so far been
any systematic research on the impact of the joint
library approach to the pre-academic IL skills of the
vocational and upper secondary school students.
There are several reasons for this lack of assess-
ment. Many of the new services introduced in this
paper have not yet come into use, like the Mobile and
Futuristic Information Skills Clinic and the IL games,
or have only just started piloting, like LINKKU.

There will be impact assessment once these services
are properly up and running and first experiences have
been gained.

The second dilemma is in the coverage of the cur-
rent IL teaching aimed at Salpaus vocational and
upper secondary education students. Although all new
student groups are invited to the library for an intro-
duction and teachers encouraged to book IL teaching
for their groups, this has not so far been mandatory
and therefore there has been great variation in the par-
ticipation of these groups, depending much on the
teacher and overall curriculum planning. There is also
significant variation between different fields of edu-
cation, with some being more active all round in using
the information and library services and others hardly
visiting the information centres after the first intro-
ductory visit, let alone participating in any IL training.
It is our rough estimation that only about 30% of all
Salpaus students are active users of our services,
which is also one of the reasons for piloting new
methods for IL teaching and guidance.

This problem of random and uneven participation
together with the increasing importance of IL skills
in vocational training has luckily been acknowledged
in Salpaus Further Education. As a result, the basic
and advanced information-seeking courses designed
for vocational education’ will be integrated into the
future curriculums of Salpaus, which will make them
mandatory for all vocational education students. The
use of digital collections among these students will
also be monitored as part of the new Salpaus Further
Education ICT strategy, which in turn will produce
research data for our purposes as well.

One interesting topic for future research would be
to compare the initial IL skills of the students, who
have previously studied in Salpaus and are now enter-
ing LUAS, and those who come from other educa-
tional institutions and have not therefore yet
received any IL training from the joint library. This
kind of assessment, conducted for example as a sur-
vey, could provide information on the effectiveness
of the joint library approach and whether or not it has
any impact on the gradual development of pre-
academic and academic IL skills. So far, with the IL
teaching participation levels of the vocational and
upper secondary school students having been so ran-
dom, any real impact assessment would in turn have
been quite arbitrary. This will change once the new
curriculums come into effect and the previous Salpaus
students can be expected to have participated in the
basic and advanced information-seeking courses pro-
vided by the Joint Higher Education Library. From
the point of view of lifelong learning, the research
could be taken further to also study how the IL skills
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of the previous LUAS Bachelors degree programme
students differ from other students when entering the
LUAS Masters degree programmes.

Conclusion

It is our view that academic libraries have an impor-
tant role in supporting and promoting also the devel-
opment of pre-academic IL skills of upper secondary
school students. In our experience, the best results are
made by stepping out of the more traditional aca-
demic library model by collaborating widely with
educational institutions of different levels. This way
the information and library services become an inte-
gral and natural part of the whole educational conti-
nuum, also giving the library staff extensive
experience and expertise in IL teaching and making
it possible to further develop teaching and guiding
methods to best meet the needs of the different student
groups. The academic library’s collaboration with dif-
ferent levels of education also supports lifelong learn-
ing, with services provided for the whole study path
from upper secondary to higher education, whether
it be polytechnic or university.

Information literacy of the so-called digital natives
is a hot topic for discussion. Whether or not there
actually are digital natives remains open to discus-
sion; however the increasing role of games, digital
technologies, the Internet and social media in the
everyday lives of our students should not be ignored —
on the contrary, they should be put to good use to
enhance learning of important IL skills. Because of the
often very limited number of teaching hours assigned
for IL, the library staff needs to make the most of the
time they have: since interactive elements and gaming
seem to improve learning, they should be employed in
IL teaching as well.

Creating equal opportunities and new ways for
access and learning are other key issues in today’s
IL skills teaching. The Joint Higher Education Library
in Lahti has taken up the challenge of access by mak-
ing IL services literally mobile in LINKKU and
developing new online services such as the virtual
Information Skills Clinic and a number of IL learning
games. Since these new services have only just started
piloting, it is not yet possible to make any assessments
on their impact on IL teaching and learning; this topic
must therefore be left for future research, after more
experience has been gained.
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Notes

1. The term ‘pre-academic information skills’ is used here
to describe the upper secondary school students’ (aged
15-18) inquisitive and scientific attitude towards life
that is needed later in university studies (Holmstrom and
Karevaara, 2014).

2. To read more about Fellmannia, visit http://www.
fellmannia.fi/.

3. Due to current institution specific licensing models of
digital resources, customers of the same joint library
have different solutions and rights for remote use
depending on their institution; therefore for example the
students of Salpaus may only access the digital
resources of LUAS on the library’s computers. For
more, see Palonen et al., 2013.

4. For more on Information Skills services, visit http:/
www.lamk.fi/english/degree-students/academic-library/
studies/Sivut/default.aspx.

5. FUAS — Federation of Universities of Applied Sciences
is a strategic alliance formed by HAMK, Lahti and
Laurea Universities of Applied Sciences. For more, visit
http://www.fuas.fi/en/Sivut/default.aspx.

6. Masto-Finna Online Catalogue available at https://
masto.finna.fi/.

7. The survey is conducted by the National Library of Fin-
land every two or three years. Link to the results of 2013
survey (in Finnish only): http://www kansalliskirjasto.fi/
kirjastoala/koordinointi/kayttajakysely2013.html.

8. The service evaluation process was conducted as part of
the World Design Capital 2012 project and used service
design and developmental evaluation methods to see
how Fellmannia has succeeded in meeting the needs of
its users. Documentation of the project (in Finnish only)
can be found at http://www.fellmannia.fi/?s=WDC.

9. For more on the guidance at Salpaus Further Education,
see http://www.lamk.fi/english/degree-students/
academic-library/studies/Sivut/default.aspx#services.
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Abstract

Library anxiety has been identified as a contributory factor to poor academic performance among students, and
libraries are being challenged to give serious consideration to this phenomenon in order to develop strategies
for reducing the problem. This study sought to determine if there were any indicators of the presence of library
anxiety among a sample of 150 undergraduates in the faculty of Humanities and Education at the University of
the West Indies, Mona Campus and some of the factors contributing to this condition. The findings indicated
the presence of library anxiety of short-term duration among the students due to both personal and
institutional factors. Some personal factors included a lack of the relevant information literacy skills,
absence of previous library experience, ignorance of the capability and extent of the library information
retrieval systems and confusion when trying to find their way around the library. Institutional factors
included the relatively large size of the library, the layout and organization of floors and collection,
unavailability of computers and lack of appropriate signage. Recommendations were made to help alleviate
the problems that appear to have triggered library anxiety.
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Introduction of the library, a lack of knowledge of where things
were located in the library and how to begin their
research; incompetence in utilizing library resources;
and embarrassment at asking questions that they per-
ceived would reveal their incompetence.

The growing evidence of other researchers such as

Library and information administrators continually
face the challenge of identifying problems that may
hinder the use of libraries. Various factors have been
identified such as the size of the library (Esch and

Crawford, 2006: 22), difficulty using the online pub- i hoh . .
lic access catalogue and databases (Nwokedi and Jiao and Onwuegbuzie (2004), Shoham and Mizrachi

Dachalson, 2007: 5) and lack of appropriate informa- (2001) and Ansari (2009) have placed library anxiety
tion literacy skills (Kuhlthau, 1990a: 366). One of the O™ the radar of library administrators and researchers
factors that have been brought to the attention of Kho I}ave been ch.alllengef(; to tak(ei a cl’oser IO?k }? ¢
library professionals is the concept of library anxiety 'ow 1t can negatively affect ,Stu ents” use of the
which Jiao et al. (1996: 152) comprehensively define library ansi t(,) see what strategies the.y can develop
as ‘an uncomfortable feeling or emotional disposition to r;duce its 1mpact. One of th? contrl.butory fa.ctors
characterized by tension, fear, feelings of uncertainty FO hl.or.ary anxiety as presegted in the literature is the
and helplessness, negative and self-defeating thoughts 1T1ab11}ty of students coming from smaller Sc.h ool
and mental disorganization that appear only when stu- hlbrarlles t(_) make Fhe transition to the l.arger untvers
dents are in or contemplating a visit to the library’. sity libraries. While there are no studies on library
The idea first emerged in 1986 based on observations

by Constance Mellon who noticed that USA college Corresponding author:

s.tudents.’ descrlpt‘lon (’)f thelr‘mltl.al responsp to th? Marisa Alicia McPherson, Huddersfield, Boscobel PO, St. Mary,
library included ‘fear’ or a ‘feeling of being lost Jamaica.

stemming from their perceptions regarding the size Email: mcphersonmarisa@gmail.com
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anxiety emanating from the Caribbean, the findings
from Shelley-Robinson’s study about the poor state
of school libraries in Jamaica identified potential risk
factors for library anxiety in Jamaican tertiary level
schools. Chief among them was the failure of a major-
ity of school libraries to meet the minimum physical
and human capacity standards and the absence of for-
mal policies for school libraries (Shelley-Robinson,
2007: 102). Factors such as these have helped to place
severe constraints on the ability of school libraries
to operate effectively and efficiently, resulting in a
deficit in the delivery of information literacy skills
at the secondary school level. Thus it was theorized
that many students are ill-prepared for the transition
to the university library, making them highly vulner-
able to feelings of anxiety in the much larger aca-
demic libraries like that at University of the West
Indies (UWI), Mona.

Most of the studies that were done on library anxiety
related to students using large and well-equipped aca-
demic libraries in developed countries, therefore, a
study of this nature conducted in a developing country
that is plagued with many challenges in regards to
resources, services, among others, will fill an important
gap in Library and Information Science research and
add to the general body of knowledge worldwide. It
is in this regard that a quantitative study was adopted
to: (1) identify any indicators of the presence of library
anxiety among first-year undergraduate students and
(2) identify some of the factors contributing to library
anxiety among first-year undergraduate students.

Literature review

Library anxiety has been the subject of considerable
empirical work since the ground-breaking qualitative
doctoral dissertation on the issue undertaken by Con-
stance Mellon in 1986. She developed the theory of
library anxiety after an analysis of the personal writ-
ings of 6000 undergraduate students which indicated
that college students described their initial response
to the library in terms of ‘fear’ or a ‘feeling of being
lost” which stemmed from their perceptions regarding
the size of the library, a lack of knowledge about
where things were located, how to begin their
research and what to do. This fear can prevent stu-
dents from approaching a research assignment ration-
ally and effectively and can influence a student’s
ability to complete assignments and be successful
(Bowers, 2010: 5). Mellon’s main impetus for under-
taking the study was based on observations made dur-
ing her four years of developing, coordinating and
teaching an information literacy programme at a small
university (Mellon, 1986: 278-279).

Among her findings was that freshmen tended to
start university with very little knowledge of the
library (Bostick, 1992: 20) and that 75-85% of the
students described their initial library research experi-
ence in an academic library as one characterized by
fear and anxiety (Mellon, 1986: 278). Since then sev-
eral researchers have conducted both qualitative and
quantitative studies to identify the degree to which
different aspects of library use pose problems.

Kuhlthau is another theorist influencing library
anxiety research. Her theory focuses on the affective
domain that is, the different range of emotions stu-
dents experienced at the six different stages of the
search process. Kuhlthau (1990a: 366) argues
emphatically that strong emotions play an integral
part in the success of the research process and can
range from confusion and anxiety at the beginning
of a search process to confidence and satisfaction
or disappointment at the end. She further identified
‘vague, unclear thoughts about a topic or question,
gap in meaning and limited construction which initi-
ates the process of information seeking’ (1990b: 5)
as sources of uncertainty, confusion and frustration
among students. Failure to attend to these emotional
issues during the information search process could
mean that one of the key sources of library anxiety
remains unaddressed (Kuhlthau, cited in Bowers,
2010: 26-27).

Factors contributing to library anxiety

Library anxiety is affected by both personal and
institutional factors. Personal factors relate to vari-
ous inhibitions regarding the library which may pre-
vent students from making optimal use of this
facility for their studies. These include inadequate
and/or lack of knowledge and skills of library
resources, absence of previous library experience,
ignorance of the capability and extent of the library
information retrieval systems, lack of self-confidence
in conducting research, inadequate knowledge of the
subject matter, lack of appropriate information literacy
skills and their general confusion with the various
aspects of the information search process (Abusin
et al.,, 2011: 162; Andrews, 1991: 8; Carlile, 2007:
134; Kwon, 2008: 124; Lawless, 2011: 17; Mellon,
1986: 279; Mizrachi and Shoham, 2004: 36; Nwokedi
and Dachalson, 2007: 6).

Unfamiliarity with computerized catalogues and
databases appears to be a recurrent challenge for stu-
dents as OPACs and databases often have different
interfaces and some of them are difficult to man-
oeuvre. Andrews (1991: 8) and Swigon (2011: 483)
have provided clear examples which included
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difficulties differentiating between a subject and a
keyword search and narrowing or broadening a search
using Boolean logic. Students also developed anxiety
as a result of the subject terminologies and the fact
that some articles only carry an abstract and not the
full text (Harnett, 2005: 3). Nwokedi and Dachalson’s
(2007: 5) study on level of anxiety amongst medical
students at the University of Jos, Nigeria also found
that a majority of the students were inept in using the
catalogue and journal indexes.

Institutional factors relate to physical and environ-
mental aspects of the library service. These include:
the size of the library and collection, the layout and
organization of floors and the collection, the noise
level, poor ventilation, lighting and air conditioning,
signage and computer facilities (Abusin et al., 2011:
169; Andrews, 1991: 9; Ansari, 2009: 422; Antel,
2004: 232; Coker, 1993: 29). The relationship
between size and layout of libraries was first made
prominent by Mellon (1986: 278-279) who found that
students were intimidated by the large size of the aca-
demic library compared to their school or public
libraries. Andrews (1991: 8-9) found in her study of
students at the Manchester Polytechnic library that
students reported feeling lost, disoriented and unable
to locate the materials because of the size of the
library. This resulted in frustration, anxiety and even
withdrawal from the library.

Other institutional factors that may trigger library
anxiety include: the arrangement of materials on the
shelves (Esch and Crawford, 2006: 22 and Harnett,
2005: 3) inadequate signage (Abusin et al., 2011:
164 and Coker, 1993: 30); library jargon; and the per-
ceptions among students that librarians are threaten-
ing, frightening, unapproachable and inaccessible
when they are seeking personal assistance from them
(Andrews, 1991: 12; Antel, 2004: 232; Harnett, 2005:
2; Kwon, 2008: 119; Nwokedi and Dachalson, 2007:
7; and Robinson and Reid, 2007: 413—414).

Impact of library anxiety on students

Studies undertaken in the United States and many
other countries have found library anxiety to be perva-
sive among college students (Abusin et al., 2011: 173;
Carlile, 2007: 130; Cleveland, 2004: 177; Shoham
and Mizrachi, 2001: 306; Jiao and Onwuegbuzie,
2004: 138; and Lawless, 2011: 17). According to Swi-
gon (2011: 483) this accounts for approximately 40%
of surveyed library users.

It has been observed that students suffering from
library anxiety have a greater propensity to avoid
using an academic library and were thus more prone
to avoid or delay starting or completing assignments

that involved the library (Onwuegbuzie and Jiao, cited
in Lee, 2011: 4). These feelings tend to reduce the
time students spend in the library and alternatively
increase photocopying expenditure (Mellon, cited in
Abusin et al., 2011: 162); overlook maps and signs;
misinterpret directions and cues when attempting to
locate periodicals and books and refrain from seeking
much needed help (Keefer, 1993: 4). Library anxiety
can also hinder students from using the library effi-
ciently and effectively, thus contributing to academic
failure (United States Education Trust, cited in
Cahoy, 2004: 26).

Methodology

The study was exploratory using the survey method.
The instrument used for data collection was a ques-
tionnaire consisting of items related to students’
demographics as well as their use of the library, and
items referring specifically to library anxiety, based
partially on Bostick’s 1992 Library Anxiety Scale
(LAS). The population comprised all the 1050 first-
year undergraduate students registered in the faculty
of Humanities and Education (FHE) in the 2012/
2013 academic year. Due to its exploratory nature, the
study was confined to the FHE which was also chosen
because the special collection of this faculty was
housed at the Main Library of the University. First-
year students were chosen because of their status as
incoming students who would have had little experi-
ence with the library and for whom it would be much
easier to recall their earliest experiences since it
would be fairly recent. For manageability, 150 stu-
dents from six randomly chosen intact classrooms
comprised the sample.

Findings

The main findings of the study are presented in this
section. A majority of the sample (95.2%) fell below
the age of 30 with as many as 42.6% being under 20.
These demographics are indicative of recent high
school graduates who may have a high propensity to
experience challenges making the transition from a
small school library to a big library environment as
suggested by authors such as (Antel, 2004: 232 and
Esch and Crawford, 2006: 22).

Indications of library anxiety

Table 1 reveals that just under 50% of users experi-
enced some form of anxiety based on how they
described their feelings as either confused (51.3%);
uncertain (49.3%); or anxious (32.6%) in semester
1. In their second semester, it would seem as if the
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Table I. Feelings experienced when students first used the
library.

Table 2. Factors contributing to students’ negative
feelings.

Type of feeling No. % Factors contributing to students’ feelings No. %
Confused 77 51.3 Fact that it was my first visit 72 48
Uncertain 74 49.3 Not knowing how books were organized onthe 49 32.6
Anxious 49 32.6 shelf

Helpless 45 30 Having to go to different floors to get what | 30 20
Nervous 26 17.3 want

Uncomfortable 24 16 The size of the library 23 153
Fearful 15 10 Seeing a lot of books on the shelf 10 6.6
None of the above 13 8.6 Other 9 6
Other 6 4

majority (with percentages ranging from 50-68) of
the students had gone past their initial feelings of
anxiety experienced during the first semester.

Factors contributing to library anxiety

Both personal and institutional factors were identified
as contributing to library anxiety among first-year stu-
dents. Personal factors related to inadequate and/or
lack of knowledge and skills of library resources,
absence of previous library experience, lack of self-
confidence in conducting research, lack of appro-
priate information literacy skills and their general
confusion with the various aspects of the information
search process. Institutional factors related to the size
of the library and the number of different resources,
lack of or inadequate signage and staff issues.

Personal factors

Table 2 reveals that over 80% of the respondents indi-
cated that their initial feeling about the library in the
first semester was influenced by personal factors
related to the fact that they were visiting the facility
for the first time as well as their limited awareness
about how books were organized on the shelves.
The majority of the students (71%) encountered
problems on their first visit to the library. Table 3
shows the nature of problems encountered by students
on their first attempt to use the library. The lack of
information literacy emerged as a major contributor
to the students’ frustration when using the library as
evidenced by the major problems cited. Among the
problems identified were inability to locate resources
(31.3%), and use the OPAC (26%), not understanding
how things are arranged (23%) and uncertainty about
how to begin research (19.3%). These findings sug-
gest that a certain degree of library anxiety came from
unfamiliarity of students with the new library envi-
ronment and a lack of the requisite skills to use the

Table 3. Nature of problems encountered on first attempt
to use the library.

Nature of problem No. %
Inability to locate resources 47 313
Inability to use online catalogue 39 26
Not understanding how books are arranged on 34 22.6
the shelf
Uncertainty of how to begin research 29 193
Inability to operate photocopy machine 25 16.6
Inability to use online databases 23 153
Lack of help from staff 19 126
Unapproachable staff 12 8
Other 3 2

library which was corroborated in the literature by
authors such as (Abusin et al., 2011: 164; Kwon,
2008: 119 and Nwokedi and Dachalson, 2007: 5).

In the second semester, the findings suggest some
marginal improvement in the level of library anxiety
among students. For example, the findings revealed
changes in the ease of use of online databases (37.2%
disagreeing, 40.6% agreeing) and the OPAC (36.6%
agreeing, 33.4% disagreeing). This suggests that stu-
dents considered the online catalogue and databases
difficult to manoeuver, reflecting findings from other
studies (Andrews, 1999: 12; Hartman, 2009: 6; and
Swigon, 2011: 477) which reported recurrent chal-
lenges for students resulting from unfamiliarity with
these library resources. This could be relevant since
many of the students were coming from high schools,
most of which did not even have a proper card catalo-
gue (Shelley-Robinson, 2007: 105).

In the second semester some 63.4% of the sample
reported being unsure of how to begin their research.
This would seem to suggest that these students had
overcome the feelings of uncertainty that they expe-
rienced at the start of the search process that can
cause library anxiety as stated by Kuhlthau, (1990:
366) and previously identified by Mellon (1986:
278) in her study.
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Institutional factors

The availability of physical provisions such as com-
puters and copying machines was one of the institu-
tional factors that contributed to library anxiety.
Some 32% of the students stated that computers were
usually unavailable when they were needed. Lack of
ready access to computers for these students may have
had a negative effect and created anxiety as students
were unable to complete their work. Of the students
24% were undecided on the issue which may be
related to the increased ownership of personal com-
puters and smart phones which make students less
reliant on computers in the library. As for the photo-
copiers, 42% of the respondents reported using them
frequently and so were unable to speak to their avail-
ability, which is not surprising given the greater
access to e-resources.

The students were almost equally divided (36.7%
disagreeing, 35.4% agreeing) in regard to the clarity
of signage in the library. This could give rise to con-
fusion and frustration in attempts to locate resources
and services.

In contrast to the findings of other authors, only a
small proportion of the respondents (13.4%) found the
library to be too big. This may be due to the compara-
tively small size of libraries in the Caribbean to those
found in developed countries. This finding, however,
might suggest that this small group may have felt
extremely overwhelmed by the size as over two-
thirds of the students thought the library was comfor-
table for study.

The issue of safety of the library did not emerge as
a major factor in library anxiety. This was particu-
larly evident in the second semester, where 68.6%
(strongly agree and agree combined) agreed that they
felt physically safe in the library. This may be related
to the existence of 24-hour security at the library in
addition to the small size of UWI library relative to
much larger academic libraries where the perception
of safety may be less.

The availability of staff to assist students played a
minor role as a factor determining library anxiety as
only 13% and 8% respectively complained about the
unhelpfulness and inapproachability of the staff in the
first semester. In the second semester their availability
when needed to help students drew mixed responses
as 43.3% disagreed while 32.7% agreed. On the other
hand, a little more than half of the group (51.3%) dis-
agreed with the idea that library staff were unhelpful
while even more (60.7%) disagreed that they were
unapproachable. So while not getting overly high
marks, the staff would seem to be a lesser source of
library anxiety than might have been anticipated,

given findings from other studies which showed staff
as a major contributor to library anxiety (Antel, 2004:
232; Coker, 1993: 27; Robinson and Reid, 2007: 413—
414).

There was a high degree of reliance on friends
(44.6%) compared to the library staff (29.3%) among
students to resolve problems they encountered when
they attempted to use the library. The preference for
students’ assistance opposed to the library staff’s assis-
tance is in keeping with findings by (Mason, 2010: 10)
who suggests that students might be unwilling to reveal
their ignorance to a stranger, even if he or she is the
professional with the knowledge to help them.

Impact of library anxiety

The initial feelings of anxiety about the library
appeared to have affected them negatively. Table 4
shows that some 46% of the students stated that it
affected their ability to complete their assignments
with as many as 20% citing failure to turn in a good
assignment and the other 26% having to delay the
completion of same due to library anxiety. ‘Other’ ini-
tial feelings were reported by 37%, some of which
included: developing a phobia for the library; having
to go elsewhere to conduct their research; and becom-
ing discouraged from using the library unless it was
absolutely necessary.

Most students experienced a positive change in
emotions by the second semester in sharp contrast to
their experiences in the first. More than two-thirds of
the respondents indicated that their initial feelings
about the library had changed by the second semester
due largely to three main factors. These were:
increased knowledge of the library, how to use its
resources, and a recognition of the channels to use
when requesting assistance. These responses being per-
sonal factors highlight the importance of information
skills instruction and library orientation activities in
helping to reduce library anxiety among new students.

The respondents also advanced reasons for
unchanged feeling about the library. However, only
seven students gave any clear reason for their initial
feelings about the library remaining unchanged
even in the second semester. An analysis of their
responses indicated that this resulted from the same
factors being present during the first semester. The
main responses were: confusion stemming from the
arrangement of the books on the shelves and the lay-
out of the library which some admitted happened
because they did not attend the orientation sessions;
difficulty locating books which were identified in the
OPAC but could not be located on the shelves; an
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Table 4. Effects of students’ initial feelings on their actions.

Actions resulting from initial feelings about

the library No. %
Other 56 373
Delay completion of assignments 39 26

Failure to turn in a good assignment because | 30 20
did not get enough information

Increased in my photocopying because | did not 25
want to stay in the library

16.6

insufficient number of books; and unfriendly library
staff.

Overall the responses regarding the personal and
institutional factors that might be related to library anxi-
ety showed a mixture of likely variables and indicated
that for this group of undergraduates, library anxiety
might be short termed in some instances. This may be
as aresult of students being less anxious as they became
more familiar with the library and how to use it. These
findings should provide some useful insights for admin-
istrators as to some of the ways to address some of the
factors that contribute to library anxiety. Based on the
findings it may be fair to suggest that first-year under-
graduate students in the faculty of Humanities and Edu-
cation at UWI Mona exhibited library anxiety in their
first semester even though it might be in a mild form and
largely temporary. This may be due to the fact that by
the second semester students showed many signs of
overcoming most of their preliminary negative feelings
as indicated in previous discussions.

Discussion and conclusion

Bearing in mind the definition of library anxiety
advanced by Jiao et al. (1996: 151), it is clear that
there were some indicators of this phenomenon
among first-year undergraduate students in the faculty
of Humanities and Education at UWI, Mona although
the situation would appear to have been greatly les-
sened by the second semester. This was due to greater
familiarity with the library and increasing mastery of
information-handling skills among students. The
study found that a majority (71%) of the students
experienced some form of negative emotions on their
first visit to the library. These related more to personal
rather than institutional factors and included feelings
of confusion, uncertainty, anxiety and helplessness.
These feelings of anxiety seemed to have been influ-
enced largely by unfamiliarity with the library on
their first visit (48%), the size of the building
(15.3%) and the fact that students had to manoeuver
multiple floors (20%). The nature of the problems

encountered by the students on that first visit gave
some indication of other likely sources of their dis-
quietude. Some were related to the organization and
arrangement of the materials in the library and the
inability of students to properly use the library. These
results point to a general lack of information-handling
skills among students, possibly related to the fact that
many of them are recent graduates of high school with
ill-equipped libraries as reported by Shelley-
Robinson, (2007: 102—103).

Although personal and institutional factors both
contributed to library anxiety, the former seemed to
have contributed to a greater extent to the problem.
The absence of information literacy skills among the
students appeared to be a key factor contributing to
library anxiety which may be related to the failure
of some to participate in orientation and information
literacy training sessions. While most of the respon-
dents made their first visit to the library to either par-
ticipate in the orientation or training sessions, almost
a third of the respondents avoided these sessions and
focused instead on borrowing materials, studying,
undertaking research and meeting with friends.

Limited exposure to sophisticated library environ-
ments also seemed to have contributed to library anxi-
ety of students. Although just under 70% had
membership in either a school library or a public
library before coming to UWI, most of this experience
was gained in ill-equipped school libraries (Shelley-
Robinson, 2007: 102—103). The unfamiliarity of stu-
dents with the new library environment, coupled with
a lack of the requisite skills to use the library was also
responsible for a certain degree of library anxiety
among students. In regard to the OPAC and databases,
there was little positive change between semesters
which indicates that students consider the online cat-
alogue and databases difficult to manoeuver. This
finding though is not surprising because students have
constantly complained about the difficulty of using
online databases which has been further exacerbated
by the introduction of UWIlinc which has been found
to be very unfriendly to users. These findings are con-
sistent with those of other authors such as Andrews
(1999: 8); Harnett (2005: 3); and Swigon (2011:
477). Nwokedi and Dacalson’s (2007: 5) research
revealed that an overwhelming majority of the medi-
cal students at the University of Jos, Nigeria (75.69%)
reportedly claimed that they were unable to use
library resources such as a catalogue.

The number of students who experienced confu-
sion when they tried to find their way around the
library in the first semester declined in the second
semester. Among the main contributing factors were
the increased familiarity among student with the



McPherson: Library anxiety among university students

323

library environment; and the impact of the strategies
the library administration has put in place to assist stu-
dents which have resulted in students being more
comfortable with using the library. Some 61.4% of the
students disagreed with the statement that they can
never find things in the library compared to 31.3%
who expressed the view in the first semester.

The survey provided clues about the factors that
contribute mostly to library anxiety. Chief among
them is the lack of information literacy skills such
as their inability to locate resources, and use online
catalogues and databases. There is also evidence that
library anxiety impacted students negatively in a
number of ways such as delaying the completion of
assignments and failure to turn in a good paper.

Recommendations

Even though library anxiety among UWI first-year
students appears to be at a lesser extent and of a more
transient nature than has been observed in the litera-
ture, it is important for library administrators to adopt
various strategies to mitigate this problem. It is rec-
ommended that the UWI library administration con-
sider the following strategies:

1. The library needs to aggressively market the
orientation and information literacy programme
which could be made mandatory for all students
and offered during the first semester. This is to
ensure that students are immediately educated
in the requisite information management skills
for academic purposes. This is against the back-
ground that the findings revealed that a lack of
information literacy skills was a major contri-
butor to library anxiety.

2. There should be a user-friendly directory in the
entrance hall, outlining the different floors of
the library and the resources on each one,
which students will be able to use to assist
them in finding resources or different sections
of the library. This is essential because inabil-
ity to locate resources in the library was ranked
the highest among the nature of problems stu-
dents encountered when they try to use the
library. Being able to locate places should go
a long way in reducing library anxiety.

3. The lack of and clarity of proper signage was
an institutional factor that triggered library
anxiety and created confusion and frustration
when students attempted to locate resources
and services. Therefore it is recommended that
proper signage be installed throughout the
library including directional and point-of-use

guides and the labelling of shelves and special
collections so that users are able to quickly
locate places and library resources.

4. Existing training sessions and tours should be
extended throughout each semester rather than
only at the beginning and offered on different
days and times to reach as many students as
possible so that they will be familiar with the
library environment and possess the requisite
skills to utilize the library resources.

5. Even though staff was not a major contributor
to library anxiety, it is however being recom-
mended that ongoing customer service training
be provided for library staff to encourage them
to be more accommodating, friendly and helpful
to students. In addition to this, the library should
make professional staff immediately available at
a help desk near the main entrance hall of the
library to assist students as they come in, and
hopefully, help to allay their fears. Where possi-
ble, staff should also be easily accessible on the
different floors to assist students in need.

6. The library should collaborate with the manag-
ers of the halls of residence to integrate orien-
tation and training sessions into their own
regular student orientation activities in an
effort to reach as many students as possible.

7. The establishment of partnerships with rele-
vant groups to help to minimize library anxiety
among the students would also be helpful. Two
such groups that immediately come to mind
are high school principals and members of the
library school which is also at UWI Mona. In
the case of the former, since so many students
come directly from the high school, orientation
sessions at the university could be held for
them with limited instruction in basic informa-
tion skills. This would reduce the feelings of
anxiety, intimidation and bewilderment they
tend to experience on their first visit to the
library. With regard to the library school, stu-
dents from the department could be used to
conduct peer group training in the library in
information skills during the first semester. It
would also be a response to the finding that
showed that students prefer to seek assistance
from friends instead of librarians and the
library science students would also gain valu-
able professional practice.
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Abstract

Since 201 |, the academic libraries at Linnaeus University, Sweden and University of Colorado Denver, USA
have collaboratively created a programmatic approach for staff exchanges and associated projects. This
initiative occurred within the larger framework of university internationalization goals and cultural
competency requirements. In addition, both libraries were experiencing significant workplace changes,
including newly designed facilities, programs, and services, which required that staff members learn to see
their organizations and understand their roles in new ways. As the exchange program evolved, formal
comparison studies complemented informal exchange observations about similarities and differences
between the two library organizations. Resulting insights altered traditional worldviews and professional
assumptions of both host and exchange participants. In addition, cultural competencies were further
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constituencies at both home institutions. Concluding reflections suggest considerations for organizations
considering international exchanges for staff members “at home in the world.”
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Higher education context

As evidenced by the advent of the printed book, the global migration of scholars, and the widespread sharing of
research internationally, the world of higher education and knowledge development has always been networked.
What is different today is that international networking has become inculcated as a fundamental factor in the fabric
of the higher education enterprise. The degree of global interconnectivity ... constitutes larger, more intentional,
more complex, and more robust networks than we ... have experienced heretofore. In short, the broadly global
nature of many if not most of the relationships in which colleges and universities are engaged today changes the
environment for higher education in profound ways. (American Council on Education, 2011: 6)
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Today, colleges and universities are expected “to pro-
duce graduates who are capable of communicating
across borders and citizens who are invested with the
capacity to navigate a ... larger world in which they
will live and work™ (American Council on Education,
2011: 6). In response, institutions of higher education
around the world have embraced internationalization,
“the process of integrating an international, intercul-
tural, or global dimension into the purpose, functions,
or delivery of post-secondary education” (Knight,
2003: 2). Examples of campus internationalization
initiatives include developing core undergraduate
requirements that include global, multicultural, and
international aspects; placing more emphasis on for-
eign language curricula; or establishing campuses
abroad. In addition, educators, including librarians,
are expected to continuously improve their knowl-
edge of global trends and issues, as well as expand
their perspectives to include countries or areas outside
their home country. In other words, it is now an
expectation that we all become more “at home in the
world” (Olson et al., 2007).

Academic libraries’ contributions

Within higher education, internationalization initia-
tives prepare members of the academic community
to successfully participate in an interconnected world
by integrating international and intercultural dimen-
sions into teaching, research, and service. With the
aim of measuring and assessing activities in institu-
tions of higher education in the United States, the
American Council on Education (ACE) conducted a
series of surveys in 2001, 2006, and 2011 on interna-
tionalization activities that further global competence
and engagement among students, professors, and
institutions.

Although the ACE 2012 report noted that compre-
hensive internationalization requires “broad support
across campus” (American Council on Education,
2012: 3), and it follows that all members of the aca-
demic community are integral to campus internatio-
nalization initiatives (Green and Olson, 2003), the
report interestingly did not include information about
libraries in the survey scope. So in 2013, to establish
baseline data on levels of international activities and
roles in internationalization efforts of academic
libraries, a complementary study of academic
libraries in the United States was conducted by a
group of librarians. Results revealed that amidst
increasing internationalization activities at their home
institutions, librarians are responding to new opportu-
nities to support academic curriculum changes and
associated student services resulting from campus

global education initiatives (Witt et al., 2015). These
results echo similar discoveries reported in the small
but important library science literature on academic
libraries and internationalization (e.g. Becker,
2006a, 2006b; Bordonaro, 2013; Jackson and Sulli-
van, 2011; Kutner, 2009, 2010; Peters, 2010).

With campus internationalization activities includ-
ing a wide range of approaches, such as “globally-
focused curricular initiatives, study and research
abroad programs, international branch campuses, and
integrating international students into the campus
environment” (Cooper et al., 2015: 49), it follows that
the full participation of academic libraries in these
endeavors benefits from intentional workplace pre-
paration. Developing library staff and creating a
library culture that can respond to an internationalized
campus and world are important steps. In response,
administrative leaders in a Swedish university library
and a North American university library initiated a
formal staff exchange program.

Library organizational readiness

The International Federation of Library Associations
and Institutions (IFLA) offers a contextual framework
for situating organizational readiness within interna-
tionalization activity. Noting, in the jointly endorsed
IFLA/United Nations Educational, Scientific and Cul-
tural Organization (UNESCO) Multicultural Library
Manifesto, that “all people live in an increasingly het-
erogeneous society” prompted by “globalization,
increased migration, faster communication, ease of
transportation and other 21st century forces,” the
manifesto cites the 2001 UNESCO Universal
Declaration on Cultural Diversity encouraging
“respect for the diversity of cultures, tolerance, dialo-
gue and cooperation, in a climate of mutual trust and
understanding” (IFLA/UNESCO, 2006/2009). Of
special relevance, the document recommends that
libraries engage in cross-cultural dialogue, enabled
by cross-cultural communication and sensitivity
activities, to ensure an environment that enables the
community to flourish.

At the organizational level, creation of culturally
hospitable and educationally enabling experiences for
others requires that:

individuals and systems respond respectfully and effec-
tively to people of all cultures, languages, classes, races,
ethnic backgrounds, religions, and other diversity fac-
tors in a manner that recognizes, affirms, and values the
worth of individuals, families, and communities and
protects and preserves the dignity of each. (National
Association of Social Workers, 2001: 11)
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This in turn depends upon the presence of cultural
competence, a set of “congruent behaviors, attitudes,
and policies ... [that] enable the system, agency, or
professionals to work effectively in cross-cultural
situations” (National Association of Social Workers,
2007: 13).

Developing collective cultural competencies suffi-
cient for staff to feel “at home in the world” requires
opportunities and venues to share information and
further learning which foster “sensitivity, openness,
and a spirit of inquiry to other world views and cul-
tural orientations” (Association of College &
Research Libraries, 2012). When this is accompanied
by heightened awareness of the variation in situations
around the globe, it can positively influence organiza-
tional dynamics, that is, the “structure, culture, strate-
gies, change, and other processes, policies, and
practices ... [as well as] the organization’s pattern
of activity, change, and growth as it responds to both
internal and external forces” (Association of College
& Research Libraries, 2012). In order to facilitate this
sort of change and growth in libraries, the Association
of College & Research Libraries (ACRL) has estab-
lished standards for cultural competence in library
organizations. Essential elements include: cultural
awareness of self and others; cross-cultural knowl-
edge and skills; organizational and professional val-
ues; inclusive collections, programs, and services;
participatory organizational dynamics; cross-cultural
leadership and information exchange; and profes-
sional education and continuous learning (Association
of College & Research Libraries, 2012).

Staff exchange genesis

In 2011, at the recommendation of a Swedish profes-
sor, Linnaeus University Library Director Catta Tor-
hell traveled to the American West to explore
possibilities for a library staff exchange with Univer-
sity of Colorado Denver Library Director, Mary M.
Somerville. Both library leaders had recently assumed
their positions on newly consolidated academic cam-
puses with increasing numbers of international stu-
dents, staff, and faculty. The two directors also
shared a common commitment to workplace democ-
racy and staff engagement and wished to expose their
colleagues to the different histories and circumstances
of libraries (McCarthy and Ortiz, 2010), which vary
by region and country (e.g. Hanssen, 2010). In addition,
both universities were placing increasing importance on
internationalization, which requires heightened cultural
competency and organizational readiness.

Both directors had personally experienced the
enrichment of international study abroad. They were

also aware of staff exchange opportunities through
the European Commission’s Erasmus program,'
typically organized as one- to two-week study tours
to other European university libraries. At Linnaeus
University, the Erasmus program allows librarians
to visit libraries in more than 700 international
partner universities throughout the world. However,
from its genesis, the Linnaeus University—Univer-
sity of Colorado Denver staff exchange had a
deeper expectation than a short study tour — to have
a lasting impact on the organizations of both
institutions.

Institutional internationalization context

Like other institutions around the world, Linnaeus
University and University of Colorado Denver were
actively pursuing internationalization through stu-
dent and faculty exchange programs, as well as
through new curricular and research initiatives.
Although the libraries supported these efforts, nei-
ther was formally recognized in their institution’s
internationalization plans. So Torhell and Somer-
ville committed to readying library staff members
and, thereby, the academic library organizations, to
be full participants in their institutions’ campus
internationalization initiatives.

Linnaeus University, the youngest university in
Sweden, was inaugurated in January 2010 by the
merger of a smaller university and a university col-
lege. The strategic plan for the university, titled “A
journey into the future,” envisions that the university
becomes “an international knowledge environment
promoting curiosity, creativity, companionship and
utility” (Linnaeus University, 2014: 9). The Univer-
sity’s internationalization strategy distributes respon-
sibility throughout the campus:

. internationalisation initiatives will be organized in
accordance with the proximity principle which means
that responsibility rests at the lowest effective level in
the organization. This process can involve difference
levels but the guiding principle is increased
decentralisation of responsibility and implementation.
(Linnaeus University, 2012)

Since it provides core academic resources and ser-
vices, the Linnaeus University Library therefore had
to pro-actively prepare to make high impact contribu-
tions. This intention also aligns well with the interna-
tionalization principles of IFLA, which the library
also endorses.

The University of Colorado Denver was also a new
institution, following a consolidation of its downtown
and medical campuses in 2004. The Library exchange
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program similarly had roots in University internatio-
nalization strategies for ‘‘formation of a new
university™:

Grow strong, mutually beneficial partnerships that
engage our local, national, and global communities:
This priority recognizes that the university must expand
its partnerships and must increase its engagement with
the world beyond its campuses. For the University of
Colorado Denver, engagement is a promise we make
to enter into constructive and enriching relationships for
the common good, based on shared values of mutual
respect, compassion, and commitment to the betterment
of our community. It includes communication, keeping
each other current and informed; coordination, where
we come together to exchange ideas and strategize to
find areas of shared interest; and collaboration, where
we intentionally partner to achieve together goals that
benefit all parties but most importantly the greater com-
munity. (University of Colorado Denver, 2008: 31)

Within these complementary frameworks, the
libraries’ staff exchange program commenced in
2011. A formal inter-institutional Memorandum of
Understanding (MOU) signed by the library directors
and their chief academic officers guided exchange
activities. The MOU codified the directors’ agree-
ment to exchange two professional staff members
annually from each organization for five years. In
addition, the document clarified host library responsi-
bilities for arranging suitable schedules that both
advanced visiting professionals’ interests and also
benefitted their home organization. To ensure con-
tinuing relationships, the agreement also encouraged
joint projects, including research studies that might
culminate in conference presentations and journal
articles. In these various ways, the document recog-
nized both institutions’ needs to develop cross-
cultural experiences among staff members and
thereby advance organizational readiness to contrib-
ute to campus internationalization plans.

The underlying premise about collective enrich-
ment, through hosting and exchanging activities,
reflected both directors’ conviction that organiza-
tional learning can be amplified through international
experiences and engagements. More specifically,
“increased exchange between people from different
cultures” (IFLA, 2009: 27) encourages proficiency
in cultural interactions and communications (Smith,
2008: 143). Over time and with practice, this produces
a broad worldview — ““a basic set of beliefs that guide
action” (Guba, 1990: 17) — and acceptance of plural-
ism because, it follows, as vantage points change, so
too can viewpoints. Having established shared aspira-
tions, the libraries then began a five-year staff

exchange program to build internationalization capa-
bility and cultural competencies.

International exchange logistics

With the signing of the MOU, annual exchange of two
staff members from each institution commenced.
Both directors continued to remain actively involved
in exchange planning and program evaluation to
ensure that the 20 Swedish and American profession-
als’ visits produced individual, department, and orga-
nizational level benefits. In planning for a future visit,
usually a participant would share information about
their work, interests, and anticipated goals with their
hosts who would then determine a schedule of meet-
ings and activities to help meet these goals. While
exchange activities typically emerged out of partici-
pants’ current duties, the schedules developed by the
host library often also included participants’ aspira-
tional responsibilities, sometimes supplemented by
international conference attendance. For instance,
the Swedish library director suggested that Niraj
Chaudhary, Head of Library Technology at the Uni-
versity of Colorado Denver, attend the Emerging
Technologies in Academic Libraries (EMTACLIS5)
conference in Norway. She also arranged for him
to visit Chalmers University in Gothenburg, Sweden,
where that library director arranged meetings about
their unique approach to project-based research and
development activities. Both experiences supple-
mented Niraj’s visits at Linnaeus University with the
Head of Learning Environment and with e-learning
specialists. These professional development experi-
ences anticipated the creation of new initiatives
within his Library IT department, including a Digital
Resources Center to support faculty teaching and
student learning.

Selection processes for exchange participation in
the two libraries varied. In one library, the director
invited volunteers and, with her deputy directors,
established exchange schedules based on individuals’
personal availability and their workplace responsibil-
ities. For instance, public services librarians typically
traveled abroad during times in the semester when
there were fewer demands for library research instruc-
tion. In the other library, the director designated
participants, with concurrence from her associate
directors, to ensure equal numbers of participants
from the library’s three units (technical, public, and
technology services), as well as gender, age, and eth-
nic variation. In both cases, the outcomes were simi-
lar: a diversity of willing professionals actively
engaged in exchange residencies (from 4 to 10 days
in length) which introduced them to culturally
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different workplaces with associated organizational
practices. This disrupted assumptions about “how it’s
done” in libraries — especially for those who had no
previous professional international experiences. It
also deepened appreciation for the heterogeneity of
international librarianship, as different national cir-
cumstances and cultural values produce varied aca-
demic library responses.

At the operational level, after initial exchanges
were completed, the directors delegated the con-
struction of detailed exchange schedules to the last
exchange participant. Sharing this responsibility
also prepared the host library professional to
assume coordination duties during the exchange
visit, including both work-related and evening
social activities. To simplify scheduling logistics
and ensure low cost, each host library was respon-
sible for the local expenses of the visiting exchange
participant (Cooper et al., 2013). Initial exchanges
focused on getting to know one another through
customizing visit schedules to the expressed inter-
ests of exchange participants. Since staff members
in a variety of positions were able to participate, a
wide range of topics were explored, including public
service delivery models, organizational decision-
making processes, and technical services e-book
workflows.

Reciprocal exchanges were especially enlivened
during this period by an unexpected coincidence: both
libraries were engaged in design and construction of
repurposed spaces. Since “form follows function,”
changes in the physical facility required associated
changes in service philosophy. Therefore, early
exchange visits intentionally compared research con-
sultation and service desk philosophy and staffing
models as well as instruction approaches, including
increasing expectations for active learning experi-
ences among student populations in both countries.
In addition, Colorado exchange librarians were so
impressed with the service desk design at another
Swedish library, the University of Boras, that they
replicated it — including the light wood finish charac-
teristic of Scandinavian furniture — in their renovation
plans.

During the next two years, more intensive compar-
isons of the workplace cultures elevated casual obser-
vations into practical results that informed
intercultural adjustment and cultural learning (Savicki
et al., 2008) within and across organizations. For
instance, early exchange participants from the United
States noted differences in the food culture of their
host culture and their home culture. One food custom
that stood out to the US participants was the Swedish
institution of fika (a coffee break, oftentimes

accompanied by pastries or sandwiches) which soon
became integrated into the Denver library’s vocabu-
lary and practices. As common knowledge expanded,
other differences were explored, including assump-
tions regarding environmental concerns, architectural
premises, and civic engagement, both in library
design and larger society.

Concurrently, as both libraries intensified their
design and construction activities — in the United
States, remodeling a 40-year old building and, in Swe-
den, building a new multipurpose facility — shared
interests led to exploring culturally based assumptions
about the availability and use of public spaces. This
naturally led to comparison of professional role
expectations and academic service aspirations. While
there is significant value in seeing meeting partici-
pants, it was not practical to send more than two peo-
ple from each library abroad annually. So Skype
meetings began to supplement email messages, both
in preparation for and as follow up to physical
exchanges. As exchange practices expanded to
include virtual communications, in addition to physi-
cal residencies, increasing numbers of participants on
both sides of the Atlantic were able to regularly prac-
tice cross-cultural communication intentionally exer-
cised through collaborative projects of mutual interest
and of benefit to both library organizations and their
faculty and student constituencies.

Organizational culture comparisons

Midway through the exchange, participants on both
sides of the Atlantic recognized the need to better
understand the two libraries’ organizational cultures.
Prompted by this shared awareness, a research study
was initiated, mindful that:

library organizations (manifested as people) must be
self-aware and educated with an understanding of the
underlying cultures that shape them. They must learn
why things are as they are, the way things are done, the
unspoken (or misspoken) expectations, and the other
informal systems that influence the people in the library.
(Stephens and Russell, 2004: 248)

It follows that “the assessment of an organization’s
culture can uncover ... unwritten (and often unspo-
ken) understandings held by individuals about expec-
tations, privilege, power, obligations, rewards, and the
like” (Stephens and Russell, 2004: 248). As Betances
and Souder (2006 cited by Smith, 2008: 143) write,
such “study of hidden rules” for values and norms
about “the normal way of doing business in the past
may reveal patterns that will not suffice for creating
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the organizational culture useful in responding to the
challenge of change.”

In the recognition that cultural values about what is
right, good, and desirable have implications for work
(Hofstede, 1983), an organizational culture study
engaged two dozen staff members at Linnaeus Uni-
versity and the University of Colorado Denver, who
explored such issues as individualism-communalism,
independence-interdependence, autonomy-relatedness,
separateness-interdependence, mastery-harmony, and
hierarchy-egalitarianism (Schwartz, 1999). In the com-
parative analysis stage, study participants compared
social norms about work, including work centrality. In
follow-up conversations, participants explored implica-
tions for cultural communication styles and intercultural
adjustment processes, including negotiating differing
assumptions about the pace of events and the value
placed on non-work-related activities.

“Perhaps the most intriguing aspect of culture is
that it points us to phenomena that are below the sur-
face, that are powerful in their impact but invisible
and to a considerable degree unconscious” (Schein,
2004: 8). In making the tacit elements of experience
explicit, and thereby discussable, the study’s results
disrupted customary assumptions and deepened com-
munication experiences. Participants gained new
insights into their home library as well as comparative
appreciation for their library partner. This additional
cultural context appreciably heightened the learning
experiences reported by subsequent exchange partici-
pants who returned from exchange experiences with
enriched understanding of how to adapt partner inno-
vations on their home campus.

As one exchange participant wrote,

With the force of our collective dreams, explorations,
research, vision, outreach, and collaborations, the
Library is evolving into both an intellectual and physical
“destination,” ... the future of workplace learning and
organizational transformation, amidst rich diversity of
local and global thoughts and ideas. (Cynthia Hashert,
2012, personal communication)

This quote reflects the shared commitment within
both libraries to enhance collective organizational
learning capabilities, which is “more of a need than
a choice at the present time” (Khalib et al., 2015:
169). In that spirit, fortified by knowing one another
better, virtual groups at both institutions next
embarked on three projects to apply and extend
enhanced understanding of cross-cultural values and
practices, applied to analyzing, acting, and adapting,
through an enlarged worldview, within respective
home environments.

Comparative ‘onboarding’ practices

In the first project, Swedish and American partici-
pants in the organizational culture study deepened
their understanding of comparative values and prac-
tices through examination of respective onboarding
practices. Onboarding, also known as organizational
socialization, refers to the ways through which new
employees acquire the necessary knowledge, skills,
and behaviors to become effective organizational
members through developing role clarity and organi-
zational context. Research has demonstrated that
these socialization techniques lead to positive out-
comes for new employees such as higher job satisfac-
tion, better job performance, greater organizational
commitment, and reduced occupational stress (Bauer
and Erdogan, 2011). The topic emerged as highly rel-
evant in both organizations, given the number of new
hires permitted by recent retirements. In both libraries,
these hiring opportunities required re-evaluating orga-
nizational priorities and re-inventing former positions.
In many cases, this led to hiring candidates from other
fields, such as technology or pedagogy, who were not
conversant with professional librarianship values.

Consequently, a study was initiated to reveal the
wide variety of structured onboarding activities used
in the two libraries, including supervisor checklists,
formal meetings, orientation lectures, recorded
videos, printed materials, and computer-based orien-
tations to introduce newcomers to their new jobs and
organizations. It also revealed more informal orienta-
tion tactics such as mentoring programs and informal
discussions aimed to communicate tacit knowledge to
newcomers. By exploring and comparing their respec-
tive practices, both libraries improved their workplace
socialization processes. In addition, by developing
more robust enculturation, the library organizations’
shared aspirations to enhance, facilitate, and encour-
age workplace learning were also furthered.

Beneficial campus collaborations

Upon this foundation of mutual understanding, two
additional projects were initiated, one related to learn-
ing management systems (LMS) and another related
to researcher support services (RSS). These projects
were selected because they were relevant to both
faculty and students on both campuses. They also
reflected the widespread recognition that students
must be prepared for productive international engage-
ment and leadership to navigate the complexities of
the contemporary world (Witt et al., 2015) and that
“no matter what shape the internationalization pro-
cess takes at a given institution, student learning must
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remain a central goal” (American Council on Educa-
tion, 2012: 25).

In that spirit, participants from both libraries inves-
tigated issues and opportunities for integration of the
libraries’ expertise, resources, and services into the
campus LMSs. Although the institutions use different
systems, the libraries found value in comparing LMS
integration strategies. As one group member noted:

If we do indeed share similar challenges and opportuni-
ties, it would be very helpful to both campuses as we can
benefit from each other’s solutions or perhaps even co-
create solutions. (Niraj Chaudhary, 2015, personal
communication)

A second group chose to respond to the pressing need
among academic libraries to better support researcher
workflow, both in person and online. Noting that aca-
demic libraries offer both traditional and innovative
services to support researchers’ needs and with the
aim of discovering common ground and exploring
comparative approaches, this group initially cast a
wide net, which was then refined during exchange
residencies. Two RSS initiatives emerged as strong
shared interests: digital repositories and scholarly
communications.

In both projects, the groups began by using these
questions on trends and strategies to guide their
discussions:

e What are the international/universal library
issues?

e How has each library managed/addressed these
issues?

e What strategies, processes, and procedures were
implemented?

e What are the differences and similarities in
libraries’ approaches?

e Looking to the future: what responses (from
above) are inspiring?

These thought questions also guided face-to-face
interactions during physical residencies abroad, when
exchange staff members met virtual group partici-
pants in their home country.

With the constitution of projects focusing on the
organization (onboarding), students (learning man-
agement systems), and faculty (researcher support
services), exchange impact extended well beyond the
two persons per organization each year designated in
the MOU. Continuing use of virtual communications,
to supplement physical interactions, holds significant
promise for sustained exchange of ideas and
collaborations.

Concluding reflections

Throughout the five-year exchange program, the two
directors regularly assessed international staff
exchange outcomes through email and Skype commu-
nications, supplemented by discussions in person at
international conferences in the United States and in
Europe, where they were both present. This high-
level coordination ensured progressive organization
development at both academic libraries. Of particular
value, since both libraries were engaged in library
facility designs that anticipated new service models,
they regularly discussed new staff competencies
needed in the re-invented library organizations. These
informal assessments guided host libraries’ schedul-
ing of exchange participant activities that anticipated
new service opportunities.

Midway through the exchange, the Swedish direc-
tor conducted an on-site assessment in the United
States, which established criteria for the final program
assessment conducted in Sweden by the North Amer-
ican director at the conclusion of the program.

Results confirm that the international library staff
exchange has enhanced creativity, generated ideas,
furthered innovation, and fostered relationships that
enrich staff members’ ways of experiencing the world
more deeply and broadly. Cultural competence and
internationalization confidence has thereby been
enhanced among exchange participants, who now
readily express increased appreciation for variation
in workplace assumptions and professional practices.
Insights evolved organically through investments of
time and energy that advanced participation and
engagement, thereby broadening perspectives. Rela-
tionships continue to grow: it is now a regular part
of daily work life communications to hear, “well, in
Denver ...” or “in Vixjo, they ....”

Heightened organizational readiness now positions
both libraries to contribute to their campus internatio-
nalization initiatives through increasingly expanding
circles of influence in the classroom, on the campus,
and in the world. Since both institutions are compre-
hensive teaching universities, this has typically taken
the form of working collaborations among the
libraries, disciplinary academic faculty, and student
services providers on campus. While approaches
vary, customized to university level internationaliza-
tion goals, questions such as these guide new interna-
tional program and service opportunities that invite
diverse viewpoints and exercise cultural competen-
cies (adapted from Hughes et al., 2011):

e Imagine together a ‘“‘partnership in pedagogy”
that improves our ability to teach international
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students and take advantage of the wealth and
richness of a complex international, multicultural
classroom. What will we be doing together that
we do not do now? What will success look like?

e Describe the campus future that we would like to
create for our culturally diverse international
populations. What opportunities are available for
them and how do they feel and experience belong-
ing, inclusion, and opportunity on our campus?
What partnerships and collaborations support this
ideal future? Who are the stakeholders?

e Ifwe had one or two highly successful demonstra-
tion projects, what would we be doing and with
whom would we be collaborating? How would the
campus discourse change as a result of those col-
laborations? What means would be used to inform
the campus of these activities and successes?

e If this dialogue continues, what next steps would
be taken to implement and sustain improvements?

This generative approach to creating learning part-
nerships with campus stakeholders is also transferable
to other academic libraries clarifying exchange
aspirations with prospective international partners.
Then, as suggested by Linnaeus University and Uni-
versity of Colorado Denver libraries’ experiences, a
common desire to discover and explore, fostered
through in person and online communications, can
produce shared commitments and clarify mutual prio-
rities. On the way to furthering staff experience of
being “at home in the world,” invaluable insights
about self and others prepare individuals and their
organizations for enhanced academic library engage-
ment in and impact on campus internationalization.
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Introduction in the trend report prepared by IFLA (2014). The
move toward digital resources is significant. Newly
formed digital content in 2011 was several million
more than the content of all books that have been writ-
ten up to this time (Bartlett and Miller, 2011). Plus,
OECD numbers show that Internet traffic increased
13,000% in the last 10 years and digital content cre-
ated between 2008 and 2011 is more than all the writ-
ten history recorded up to present (World Economic
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Forum, 2012: 59). To be able to comprehend this fast
and qualitative change within the global information
environment will help to make predictions as well
as to form a perspective about trends or the social
stance that will determine the future of libraries in
general and public libraries in specific. The change
in the global information environment will influence
future roles and services of public libraries. It is espe-
cially the responsibility of public librarians to realize
social and cultural changes in the matter of public
libraries. Opinions of public librarians as well as
related scientists on the future of public libraries will
contribute to the development of national policies
concerning public libraries. Moreover, this study
is important in reflecting a developing, secular (even
though it has gone through critical erosions) Islamic
society’s perspective on public libraries.

Background

There have been attempts to discuss and estimate the
rate and direction of social, economic, cultural and
technological changes that directly concern libraries.
In the IFLA Trend Report (2014) some key trends that
will change the global information environment of
public libraries were presented. Two of these trends
are worth mentioning. They entail possibilities as
“new technologies will both extend and limit oppor-
tunities to access information” and ““online education
can both democratize and disrupt global learning”.
Discussion abounds on whether or not public libraries
will be able to survive in the future. Wooden (2006)
states that the public believes public libraries are nec-
essary and precious not only now but also in the
future. Public libraries have to and will adapt to the
changing and complicated nature of the information
world, just like lots of other live organisms (Dysart,
2011a). The issue of whether ““the future” will consti-
tute a threat or create new opportunities is a contro-
versial subject. The fact that the level of use of
public libraries has decreased in general all around the
world is accepted as a concrete indication of this
threat. Research conducted both in the USA and the
UK shows that public libraries have negatively chan-
ged statistically and there is a decrease in use of these
libraries (Chartered Institute of Public Finance and
Accountancy, 2014; Sullivan, 2003). The same situa-
tion can be valid for Turkey (KYGM, 2014). The rea-
sons for this threat are believed to be the Internet, new
information and communication technologies, elec-
tronic book sellers, financial problems, new, quick
and easy ways of access to information and replacing
books with electronic sources in libraries (Sullivan,
2003).

On the other hand, it is estimated that both the
digital divide, which will deepen in the future, and
lifelong learning, which will be one of the mandatory
conditions, will create opportunities for public
libraries based on their principle of “equality in
access to information”. It can be said that these
opportunities will empower democracy in countries.
In particular, it can be predicted that public libraries
will play a role in filling the increasing gaps of
democracy in neo-liberal societies and that this will
occur through the effort to create an educated society.
Therefore, the functions of public libraries in enhan-
cing democracy will increase. Also, Watson (2011)
argues that as books and libraries are not the same
things, it would be wrong to assess them without dif-
ferentiating. Gibbons (2014) believes that the basic
problem of the future of public libraries is lack of
obligatory strategic leadership rather than meeting the
societal and technological requirements. Most Amer-
icans think that public libraries will continue to play a
vital part in the future due to their function of “offer-
ing free information” and public libraries will partic-
ipate in society to increase equality, opportunity and
the development of society rather than being nostalgic
institutions in this information age (Wooden, 2006). It
can be said that public libraries will be secure in their
existence as long as inequality in society and its out-
come “ostracization” continue. Public libraries can
play a role in resolving conflict in society, and as long
as social problems continue, public libraries will sur-
vive through this function (Wooden, 2006). Watson
(2011) believes that public libraries will be “ideas
hubs” where librarians take part in helping people
develop ideas rather than being a place which pro-
vides information and content. Public libraries will
make a significant contribution to the local economy
through this very function. In this context, Rydell
(2011) thinks that public libraries will act like
“knowledge brokers™ in the next two decades.

It can generally be said that there are two hypoth-
eses regarding the future of public libraries, i.e
whether they endure or vanish in the future. However,
Sullivan’s (2003) approach seems to expand our
vision on this subject and is more realistic. According
to him, it will not be a simple question of either gain
or loss; public libraries will both win and lose. So
public libraries which have strong societal relations,
produce projects with other cultural institutions, pub-
lishers and politics, and use information and commu-
nication technology will win; public libraries that
have a narrow point of view and are not inclined to
cooperate with other organizations will lose. In this
regard, it can be said that all public libraries in the
world or in a country will not develop on the same
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level. Hence it is not an issue of existence and
disappearance. Rather, it will be a societal selection
process resulting in the survival of those that are
attuned to change.

Hernon and Matthews (2013: 157) mentions four
scenarios related to the future of public libraries. Pub-
lic libraries will either keep their status quo and
remain as traditional libraries or they will become
“community living rooms”. They will either turn into
electronic libraries or exist as happening places. In the
same study it is stated that these scenarios will come
true depending upon changes in society, economy,
culture and technology (pp. 6-8).

Norman (2012) states that fundamental points
about the future of the public libraries will be provid-
ing opportunities with proactive society and partner
institutions; communication with society; lifelong
learning and culture-oriented programs; strategic
planning for library services; and collection and
developing for society. In addition, technology, digi-
tal divide, center for social communication and
unpaid service-information concepts can be counted
among the fundamental points about the future of the
public libraries. Oldenburg (1991) mentions the idea
of the ““third place” referring to public libraries. He
uses this as a notion that provides a natural platform
for community members of a library to gather, inter-
act, create or realize themselves. The “first place”
is home, “second place” is the workplace/school, and
“third place” is libraries where people share the same
interests. The possible change in the future of public
libraries will reflect on some points; services, technol-
ogy, administration, collection, building, user and
budget can be considered among them.

Services

It is believed that public libraries should absolutely
renew their services to survive, as they cannot con-
tinue their current services in the future. Some core
services (i.e. circulation, reference, etc.) will survive
but will undergo thorough change. However, the prin-
ciple of free service — indiscriminately for everyone —
will remain unchanged. In this context, developing
better programs for young people, becoming a
popular place for illiterate adults or adults with poor
literacy, offering ready, quick and acquirable infor-
mation, documents and forms for government service,
providing easy access to formal procedures and offer-
ing better access opportunities via computers for
everyone will be primary services (Wooden, 2006).
Reliable services are mandatory for the existence
of public libraries. Moreover, public libraries may
have new roles like making increasingly complex

information easier for users. Public libraries will need
to support distance education which will spread gra-
dually, especially with electronic sources. Public
libraries will increasingly become a part of informa-
tion literacy programs. They will tend towards disad-
vantaged groups especially the adult, the old, the
poor, the poorly educated, women, the housebound,
prisoners and digital immigrants. Roles of reference
librarians will be vital because of the complexity of
access to information (Sullivan, 2003). Nonetheless,
Scheppke (2011) states that reference desks have died
and the information desk in public libraries will not
exist in the future. He argues that there will be a
mobile reference service instead and this service will
be offered through social media. Public library ser-
vices for children will become more prominent in
the future. Public libraries will need to cooperate
more with educational and cultural institutions like
museums and archives. Also, they will have to use
new methods of public relations in order to announce
their services.

Technology

Reeder (2011) explained public libraries’ relationship
with technology in the future with this statement
“they’re a place that you can go to get computer
access, or access to technology that you can’t get any-
where else, and access to people™. It is a generally
accepted fact that the main trend in determining the
future of public libraries will be technological
changes. Torrone (2011) asks if ““it is time to rebuild
and retool public libraries and make TechShops™ in
preparation for the future. Because he thinks public
librarians will have a role in meeting the requirements
of users in the creation of a techno-creative society,
Schenker (2011) confirms that public libraries will
be free centers for individuals, families and even
small companies to access expensive technology.

It is generally accepted that public libraries will be
necessary for an effective and equal access to the
digital world by guaranteeing computer access for
everyone (Norman, 2012; Wooden, 2006). New
technology-based roles of public libraries will be pro-
viding content, access management and information
literacy instruction. Also it can be assumed these new
technology-based roles will interest lower socio-
economic groups in society (Wooden, 2006). The
public is expected to make use of the technological
facilities of the public library in order to access public
sector data. However, technology and the Internet can
be perceived as a threat for today’s and tomorrow’s
public libraries. The main source of this threat is the
fact that people reach information faster and easier via
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the Internet. On the other hand, this threat also means
an opportunity. The need for society to obtain the
skills for accessing information and making use of
technology will direct them to use public libraries.
Furthermore, the question of whether information on
the Internet is really reliable or not and the fact that
the Internet is not an authority but overwhelmingly
commercial are some other sources of concern for
public libraries In other words, it will not be easy to
find information for well-conducted research in the
future, which will create opportunities for public
libraries in the end (Sullivan, 2003). Nevertheless,
as information culture (the level and quality of infor-
mation use) between countries that produce and con-
sume technology is different, the position of public
libraries will also be different in different countries.
They will be more important and necessary for coun-
tries producing technology.

It is obvious that local cultures are under threat of
disappearing due to rapidly growing globalization.
Examples of this can easily be observed today. The
function of public libraries of protecting local cul-
tures, especially by digitizing, will attain great impor-
tance against the unifying effect of globalization.

Lastly, public libraries just like other kind of
libraries will have a security problem in automation
systems.

Administration

Public library administrations will also be affected by
the change. McEntyre (2011) discusses the McDonal-
dization model which means standardization and cen-
tralization of service for all public libraries in a
country when he mentions that public libraries will
need to develop new operating models in the future.
It is still a possibility for this model to introduce a cen-
tral public library administration system at a national
level even though it may destroy the local character of
public libraries. It could be said that this operating
model is not appropriate for public libraries despite its
advantages. The fact that users can operate public
libraries for themselves is another foreseeable option
for the future. Boaden and Clement (2009) propose
flexible integration of cultural spaces such as
library-theatre, library-museum, library-gallery and
library-archive based on the concept of “together”.

Collection, building, librarian, user and finance

Future trends of collection can be as follows: elec-
tronic sources will replace printed books and other
materials in public library collections, opinions and
demands of users will be further taken into consider-
ation in the selection of materials for the library, use

of materials will be more “outside” of the library
(at home, at work, etc.) and the importance of cur-
rency of materials will continue. However, these
changes or the fact that other materials will replace
books is not a determinant of the future of public
libraries, because public libraries have never been
about “the book”. They have existed and will exist
to share information. There are currently several dif-
ferent materials apart from books and the number will
increase in the future. In short, public library collec-
tions will be a combination of digital and other kinds
of materials. Furthermore, as public libraries’ func-
tion of being a local memory becomes more promi-
nent, they will have to preserve printed sources
about local history and culture by digitizing. Digitiz-
ing will be a significant mission for librarians to pre-
serve sources and make people use them (Dysart,
2011Db).

Public library buildings are likely to be formed as
places that take disabled people into consideration;
function as a culture center; create a desire to work,
think and learn; help technology and space integrate
with a green library approach; are fun, comfortable
and “proper for laziness” based on the principle of
flexible architectural design. Such “user-oriented”
places will create a “different” atmosphere with an
“attractive” aesthetic rather than being functional
management-oriented centers in the form of social
communication and meeting centers for face-to-face
communication in future (Yilmaz, 2013). Rydell
(2011) argues that public libraries that function as
physical meeting places will be less important
because the fact that their mission is to provide elec-
tronic information will be more prominent. In spite of
that, Aabg et al. (2010) mention in a study conducted
in Norway that the function of public libraries as gath-
ering places for individuals will continue to expand. It
can be said that libraries’ function of providing spaces
for social communication, cultural activities and lei-
sure time will increase. Public librarians will need
to be further highly educated due to the complexity
of the information retrieval process (Sullivan, 2014).
New future roles of public librarians will cause them
to improve their qualifications. The fact that it will be
hard to find librarians to employ in some countries
due to low salaries is among the predictions about the
future of public libraries (Sullivan, 2014). Public
librarians will also need to have capacity and suffi-
ciency to form and run lifelong learning and information
literacy programs. In this context, their instructional
roles will increase.

It is also expected that the use and user profile of
public libraries will change. McMenemy (2009)
states that public library users will be perceived by
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librarians not as clients but as citizens. While it is
foreseen that the use of public libraries will get easier
(Dysart, 2011b), users will also need to be better edu-
cated in the complicated information world. Virtual/
electronic use will replace physical use of public
libraries. On the other hand, public library buildings
will function as social communication institutions
where face-to-face and interpersonal relationships
will occur in an increasingly virtualized world. In
other words, the cultural purposes of public library
use will become prominent. Their new roles and func-
tions with regard to users will affect space design in
the future.

Sullivan (2003) discusses public library branches
that were closed down due to budget insufficiency
in the USA. As public libraries are not revenue-
generating institutions and are counted as income
households, they will be among the first institutions
to find their budget in financial difficulties. In fact,
71% of US citizens think that public library expenses
do not go to waste, are to the point and may result in
additional tax if necessary. But such thinking does not
change the fact that financial problems will be among
the major factors to determine the future of public
libraries (Dysart, 2011b). Norman (2014) states that
public libraries will not be given big budgets and so
they will have to change the way they work. In this
sense, the UK Local Government Group (2011) sug-
gests public libraries consociate with private sector
and other councils, integrate with shopping malls and
village halls, and help health and police services.

Public libraries in Turkey

It can be said that the foundation of modern public
libraries in Turkey was laid during the Republic
period/era (after 1923). The libraries functioned espe-
cially as a part of literacy programs and as mediators
of the cultural policies of the newly founded republic.
Public libraries were involved with the ministries
of education and culture. There is a predominantly
central public administration system in Turkey.
Accordingly, the public library system is the central
structure. Public libraries serve as a part of the Minis-
try of Culture and Tourism, General Directorate of
Libraries and Publications (KYGM, 2014). They
work under governorships via directorates of culture
in cities and district governorships in districts. Some
municipalities also have libraries. There were 1118
public libraries including children’s libraries by the
end of 2013 in Turkey, a country whose population
is about 82 million and which has 81 provinces. The
total number of materials is 16 million, the number
of annual visitors is almost 20 million and the number

of enrollees is 1 million in these libraries. Almost 7.5
million materials were borrowed and 3000 cultural
activities were organized in 2013. There are 32
mobile libraries in total (KYGM, 2014). Public
libraries consist of the central library, branch libraries,
children’s libraries, mobile libraries and temporary
collections. The budget of public libraries is provided
completely by the central government and all policies,
services and practices are planned, conducted and
inspected by the central organization (KYGM,
2014). Public libraries put into practice the central
government’s decisions; their local power is rather
limited. They can only choose a very small amount
of library materials (8.6%) (KYGM, 2014). Public
libraries in Turkey have been facing a great personnel
issue and this situation is getting worse. Staff in senior
managements (general manager, vice general man-
ager, etc.) are generally appointed politically and
most of them are not librarians. As the school library
system is very poor in Turkey, public libraries func-
tion more as school libraries. The majority of public
library users consist of students, children, and adoles-
cents. The subject of transferring public libraries to
municipalities has been seriously considered and dis-
cussed lately. Indeed, a draft law on this issue has
come up to the national parliament but has yet to be
enacted.

Research questions

This study aims to analyze perspectives of public
librarians currently working in Turkey regarding the
future of public libraries. The study is based on six
research questions.

According to public librarians in Turkey:

1.  What will the general trends of change of pub-
lic libraries be in the future?

2. What kind of change will public library ser-
vices undergo in the future?

3. What will public library functions be in terms
of lifelong learning and information literacy?

4. What will public library-technology relations
be like in the future?

5. What will public library administration sys-
tems be like in the future?

6. What kind of changes will public library col-
lection, building, personnel, user and budget
undergo in the future?

These research questions were structured, and sys-
temized on the basis of a literature review, interviews
with Turkish public librarians and all the observations
and studies that we have conducted to date.
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Methodology
Research methods

The descriptive method of research was used in the
study. The data was collected through survey. The
online survey was constructed and applied in Google
Docs. There are 62 multiple-choice questions in the
survey. A 3-point Likert scale multiple-choice was
used for 59 of the questions. It was important whether
participants of the survey agreed or not, instead of
how much they agreed with the ideas/statements that
were provided. That is why such expressions as “I
agree”, “I do not agree”, “I have no idea” were used
in the Likert scale options. The use of the expression
“I have no idea” instead of ‘I am not sure” or “I am
doubtful” was a conscious decision. While “I have no
idea” reflects a certain “not knowing” situation, the
other two options show that the participant has some
information in mind to a certain extent. As we
intended to get clear opinions in this study, we pre-
ferred using “I have no idea”. The statements in the
survey tried to be neutral to positive and negative
judgments. The three questions in which 3-point
Likert multiple-choices were not used consisted of
different numbers of options. The survey questions
were created under six groups. These are;

1. General trends of change related to the future
of public libraries and participants’ opinions
about other elements such as:

2. Services

3. Lifelong learning and information literacy
4. Technology

5. Administration

6. Collection-building-personnel-user-budget.

Questions under these six headings were asked
non-consecutively to ensure consistency.

Participants

The number of professional librarians (graduates of
departments of Information Management) working
in a total of 1118 public libraries in 2014 in Turkey
is 481."! The survey was sent to all these librarians
in the study. Of these 201 answered the survey but
only 185 responses were found to be valid. The sam-
pling rate was 38.5%.

Data analysis

The data obtained in the research was evaluated by
frequency analysis. SPSS 21 and Microsoft Excel pro-
grams were utilized for evaluations.

Findings

Opinions of public librarians in Turkey about the
trend of change in public libraries in the future will
be discussed within the scope of the six research ques-
tions in this section. It is important to stress that their
opinions reflect the perspective about the future of
public libraries in Turkey alone.

Public libraries’ general trends of change

Of the public librarians participating in the survey
92.4% stated that they occasionally considered the
future of public libraries. Librarians predicted that rad-
ical changes of public libraries in Turkey will happen
between 1 to 20 years with a percentage of 58.4;
between 21 to 30 years with a percentage of 18.4; and
in 31 years and more with a percentage of 18.9. The
percentage of librarians who had no foresight about
this subject was 4.3%. The data about opinions of pub-
lic librarians in Turkey about public libraries’ general
trend of change in the future is presented in Figure 1.

According to the findings in Figure 1, a majority of
public librarians (91.9%) think that the public library
institution will continue its existence and even 69.2%
of them believe public libraries will become more nec-
essary in the future. However, the fact that more than
one-fifth of the librarians (21.1%) assume that public
libraries will not be necessary cannot also be underes-
timated. A large number of research participants
(85.4%) state that society will be affected in the case
of future destruction of public libraries. A similar pro-
portion of public librarians (84.3%) do not believe that
public libraries will be perceived as “outdated” places.
More than half of the librarians (57.3%) believe that
the basic roles of public libraries will not change. How-
ever, more than one-third of the respondents (38.9%)
foresaw that aforementioned roles would change.

Librarians were also asked about the possible
trends of change of public libraries in the context
of the information society. The majority of them
(81.1%) believe that public libraries will be an indis-
pensable part of the information society and their
roles in the decreasing digital divide will strengthen
(81.6%). The rate of those who think that public
libraries’ role in developing democracy will increase
(70.8%) and who think that their function as socializa-
tion centers will become prominent (75.7%) is very
high. But one-fifth of librarians have the opposite
opinion about both subjects.

Trends of change in public library services

It is predicted that one of the areas where the trends of
change will be observed is public library services
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Figure 2. Public librarians’ opinions about library services in the future.

which will reflect changes in other public library
aspects. Opinions of research participants about
changes in public library services are shown in
Figure 2.

According to findings in Figure 2, while a signifi-
cant proportion of librarians (62.2%) think that a
major change will occur in public library services,
more than one-third (36.2%) do not believe that such
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Figure 3. Public librarians’ opinions about technology in the future.

a change will occur. However, they generally (71.9%)
agree that public library services will be user oriented
in the future. Librarians (76.8%) assume that there
will not be change in regard to the importance of pro-
fessional standards and these standards will continue
to be significant. While the proportion of librarians
who think that future public library services will not
be free of charge is 25.4%, more than half of them
(62.7%) state that they will remain free. A minority
(11.9%) does not have an idea about this subject.

It is thought that cultural activities will be more
necessary in public libraries (81.6%) and in this con-
text services towards cultural minorities will increase
(75.1%). A vast majority of participants (75.1%)
predict that reference services will still be needed
and similarly the importance of outreach will grow
(80.5%). It is remarkable that although half of partici-
pants (49.7%) believe that mobile libraries will
continue to be important, a significant number of
librarians (41.1%) think that this kind of service will
lose its importance.

Trends of change in public library functions in
lifelong learning and information literacy

As emphasized in the literature review of the
research, lifelong learning and information literacy
are presumed to be the most prominent functions
of public libraries in the future. According to the
findings, librarians (79.5%) believe that public
libraries will become a more important part of life-
long learning processes. In this context, 78.4% of the
participants think that supporting and developing

information literacy will be a significant mission of
public libraries.

Trends of change in public library-technology relations

As explained in the literature review, technology is
evaluated as the main section that will determine the
trends of change towards the future. It has the poten-
tial to change not only all processes and services but
also all other components of public libraries. In other
words, technology is the primary element that will
change public libraries. Approaches of public librar-
ians to this subject constitute a major part of this
study.

According to the findings in Figure 3, three out of
four librarians (74.6%) consider public libraries will
be centers of access to technology in the future.
According to answers to another statement that more
strongly reflects public library and technology rela-
tions, while more than half of librarians (58.9%)
believe that public libraries will turn into TechShops,
about one-third of them (30.3%) estimate that such a
change will not happen and 10.8% of them do not
have an opinion. Similarly, a vast majority of librar-
ians (89.7%) regard public libraries as institutions
that will meet only technology-based requirements
of society in the future. Nevertheless, librarians do not
associate the primary future role of public libraries
with technology. Therefore, the proportion of librar-
ians who agree with ‘“the primary role of public
libraries will be to teach how to use information tech-
nologies” is 56.8%. On the other hand, almost half of
them (43.3%) do not foresee such a change of role or
do not have an opinion.



344

IFLA Journal 41(4)

90

= lagree

® [ do not agree

I have no idea

80

70

60 -
50 -
40
30 -
20
10
0 -

public libraries will have to develop new  public library

on planning and
strategy.

change.
increase.

Administration in  Public libraries will The hierarchy in ~ The importance of Public libraries will Public libraries will Public relations will
national central
completely be based operating models. administration will ~ system for public
libraries will

have to cooperate become more like not be as necessary
and do more museums and for libraries.
projects with other archives.
cultural and
educational
institutions.

Figure 4. Public librarians’ opinions about library management in the future.

Trends of change related to administration
structures of public libraries

Administration structures of public libraries are fore-
seen as another important area where change will
occur. Perspectives of participants regarding this sub-
ject are provided in Figure 4.

As seen in Figure 4, a significant number of public
librarians (61.6%) state that public library administra-
tion structures will be completely based on planning
and strategy and a majority of them (83.2%) say that
public libraries will have to develop new operating
models in the future. The proportion of librarians who
think that the hierarchical structure in public library
administration will change or not change is almost
the same. And the proportion of the rest who do not
have an opinion (20.5%) is also high. It was remarked
by 68.1% of the librarians that nationally qualified
central administration systems will become more
important and necessary for public libraries. More than
one-third of them (31.9%) do not believe in such a
change. Another element considered in administration
structure is public libraries’ relationship with other
cultural institutions. A vast majority of public librar-
ians (81.6%) believe that public libraries will have to
cooperate more and undertake projects with other cul-
tural institutions. But 50.8% of them do not think that
public libraries will become closer to museums and
archives. However, 36.8% of librarians foresee such
a relationship. Most of the librarians (84.9%) advocate
that public relations as a part of administration will
keep its importance for public libraries in the future.

Public libraries’ trends of change about collection,
building, personnel, user and budget

Other elements that will go through change are col-
lection, building, personnel, user and budget. Librar-
ians’ predictions regarding collection are provided in
Figure 5.

Two-thirds of librarians (65.4%) think that the
future of public libraries does not depend on the future
of the “book”. However, 33% of librarians state that
the future of the book is determinative in terms of
public libraries. Research participants widely (89.7%)
suppose that public library collections will just be com-
posed of electronic sources but it is generally (68.6%)
believed/assumed that this situation will not change the
purposes of public libraries. According to 69.7% of
public librarians, security of sources in future collec-
tions will become more important. Participants made
predictions about trends of change in user services
based on public library materials. Thus, while 69.2%
feel that there will be no decrease in borrowing mate-
rials in public libraries, the proportion who think that
the rate of lending will decrease is almost half
(43.8%). Moreover, for a high percentage (78.4%) of
respondents, it is understood that public libraries will
need to play safer in terms of both forming and availing
of the collection in the future.

Within the scope/context of the study, thoughts of
librarians about the physical structure of libraries are
shown in Figure 6.

Almost all of the librarians (93.5%) foresee that
public libraries will continue their physical existence
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Figure 6. Public librarians’ opinions about library buildings in the future.

(as a building) and public library buildings will not
get smaller (72.4%) in the future. The proportion of
librarians (42.7%) who think that public libraries will
be the “third place” to spend time after home and
workplace is almost equal to the proportion (43.2%)
with the opposite opinion. It is not thought that public
library buildings will function as art galleries in future
(52.4%). However, it is interesting that more than
one-third of librarians (34.6%) put forward an oppo-
site opinion. Furthermore, 73.5% of librarians state
that safety systems in public libraries will become
more significant in the future.

Insights of participants about the personnel ele-
ment are provided in Figure 7.

According to findings in Figure 7, a vast majority of
public librarians (81.6%) do not believe that librarians’
role will diminish. The proportion of librarians who
think that public librarians will need to improve their
specialized knowledge is also very high (90.8%). Simi-
larly, librarians 68.6% state that their instructive roles
will not decline. More than half of them (56.2%) envi-
sion that they will serve users with social media tools.
One-third of librarians disagree with this idea. It is pre-
dicted by 60.5% that the significance of other person-
nel apart from professional librarians will increase as
well. A high proportion (71.9%) of public librarians
suppose that vocational education will be completely
practiced through distance education methods.
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The change can also be observed in another public
library element, which is the “user”. Public librar-
ians’ points of views about the future of the user are
shown in Figure 8.

According to findings in Figure 8, a substantial
number of public librarians (64.9%) envisage that user
requirements will radically change in the future. In this
context, 77.8% think that users will be more educated
and informed, and 83.8% that children and young peo-
ple will not use libraries less. The proportion of parti-
cipants who estimate that users will require a smaller
number of librarians in the future is 67.6%.

A very considerable proportion of participants
(85.9%) believe that the costs of public libraries will

increase and accordingly 58.9% believe that there will
be problems with budgets. Most of the public librar-
ians (80%) assert that more money will be spent on
electronic/digital sources.

Discussion

The results will be discussed in this section in relation
to the six research topics.

RQI. General trends of change

Public librarians in Turkey are concerned and (gener-
ally) worry about the future of public libraries. This
data proves that answers of participants to the
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research questions/questionnaire are deliberate and
reliable. They anticipate change in public libraries
or believe that public libraries will definitely go
through a change and this radical change will come
about in the short or medium term. There is certainty
but not at the same level of consistency between the
facts that librarians think public libraries will exist
in the future and they predict that public libraries will
become more necessary. The facts that participants
believe society will not be affected in the case of the
destruction of public libraries and that public libraries
will not be perceived as “outdated” places in future
are consistent with answers to the two previous ques-
tions. Predictions of librarians that public libraries
will be indispensable parts of the information society
have a basis in their thought that public libraries will
continue their existence and will even become more
necessary in future and will help decrease the digital
divide. Another justification of librarians for the exis-
tence and development of public libraries is their
belief that the primary roles of public libraries will not
change.

RQ2. Services

On the one hand librarians think that public libraries
will go through radical changes, on the other hand a
considerable number do not believe that there will
be great changes in services. Although this seems to
be a conflicting situation, another similar approach
presents consistency. As stated in the previous sec-
tion, participants argue that public libraries’ primary
roles will not change in the future. They most proba-
bly consider the concept of services in this section as
an output of these primary roles, draw a correspon-
dence between these two elements and present very
similar opinions. Participants’ ideas that cultural
activities will be more required in public libraries and
that services towards cultural minorities will not
diminish overlap. Nonetheless, their predictions that
the importance of outreach in public libraries will
increase and that the significance of mobile libraries
will diminish are contradictory. It can be said that this
approach towards mobile libraries is based on the
relation between public libraries and technology as
it will be interpreted in the section about technology.

RQ3. Lifelong learning and information literacy

Participants establish a conceptual relationship
between lifelong learning and information literacy.
Their thought that both phenomena will be almost
evenly important for public libraries in future is inter-
esting. This situation seems consistent with public

librarians’ predictions regarding the relationship
between the information society and public libraries.

RQ4. Technology

There are three similar questions in this section which
emphasize different aspects of technology. While
librarians lean towards the idea that public libraries
will be access points to information technology in the
future, they regard the idea that public libraries will
become TechShops as impossible. In this context,
they almost disagree with the prediction that the only
function of public libraries will be to meet the
technology-based requirements of society. The idea
that the primary role of public libraries is to teach how
to use information technology seems unacceptable to
them. According to the librarians’ answers to ques-
tions about technology, they have a clear approach
towards the relationship between the public library
and technology.

RQ5. Changes involving the administrative structure

According to participants’ answers to the survey ques-
tions formed in the framework of administration, it is
understood that public libraries will have to improve
their operating models but this will not change the
hierarchical structure. Librarians’ prediction that the
importance of a central administration system for
public libraries will increase in future shows a parallel
with their prediction about new operating models.
Other data that attracts attention here is the differ-
ence between the librarians’ predictions that public
libraries will have to be more cooperative and under-
take projects with other cultural institutions, and the
assertion that public libraries will not become closer
with museums and archives. Participants’ approach
about the need for public relations is that the public
library administration should maintain sensitivity on
this issue.

RQé. Collection, building, personnel, user and budget

It is interesting that even though a substantial propor-
tion of librarians do not associate the future of the
public library with the future of the book, one-third
of them link libraries with books. It is a conflict that
almost all participants think that public library collec-
tions will only be composed of electronic sources.
The proportion of participants linking the future of the
public library with the future of the book is close to
the proportion of participants thinking that electronic
books will change the purpose of public libraries.
However, the proportion of librarians who believe
that electronic books will change the purpose of
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public libraries is low. The approach of participants
that public libraries will maintain their primary func-
tions in future in the first section of the discussion can
be associated with their thought about the future of
circulation services in this section. That only one-
fourth of participants think borrowing will decrease
in public libraries is consistent with their idea that
public libraries’ primary functions will not change,
because book circulation is accepted as one of the
core services in public libraries.

Participants’ prediction that public libraries will
exist physically (as a building) in future seems consis-
tent with their disbelief that public library buildings
will get smaller. In other words, they think that public
libraries buildings will preserve their existence with-
out getting smaller. The disbelief among almost all
librarians that public libraries will become a “third
place” shows that they have not internalized this con-
cept yet. Librarians’ opinion that there will not be rad-
ical changes in basic aspects of public libraries also
reflects on the future role of librarians. A vast major-
ity of librarians think that the future role of a librarian
which they perceive as a main element will not
decrease. Their thoughts that librarians’ “instructive
role” will not diminish but that they will need to
improve their professional knowledge seem consis-
tent with one another. Other data that supports this
consistency 1is their approach that the importance of
other personnel will also increase. Librarians’ belief
that users will have service through social media tools
in future seems similar to their idea about a public
library-technology relationship as mentioned before.
More clearly, one-third of librarians (33.5%) think
that social media tools will be used in library services
and almost one-third of them (30.3%) believe that
public libraries will turn into technology markets.

Participants’ insights that public library users will
become better educated and informed have caused
them to predict that user requirements will radically
change. Their approach that users will be more edu-
cated and aware is consistent with their thoughts that
librarians will have to improve their professional
knowledge stated in the previous section. Librarians’
non-acceptance of the statement that children and
young people will use the public library less in future
is similar to their general approach that public
libraries’ primary roles will not change.

Librarians’ thought that public library costs will
increase, which will make them have problems about
the budget makes sense. They state that electronic
sources will cause this increase in expenses.

The findings obtained show that Turkish public
librarians have opinions especially consistent with
these subjects in the literature:

Public libraries will keep their existence.
Their roles in actualizing the principle of equal-
ity in information access will increase.

e Their function in improving democracy will be
more powerful.

e They will have the purpose of decreasing the
digital divide.

e Their future will not depend on the future of
books.

e They will depend on phenomena such as life-
long learning, information literacy and being
social communication centers.

e Their services to disadvantaged groups will

increase.

e Their national centralization approach will
strengthen.

e The level of expertise of librarians will
increase.

The users will be more educated and aware.
They will have problems about budget.

Turkish public librarians’ opinions about the follow-
ing are not similar to/consistent with the literature:

e Public libraries will completely turn into tech-
nology centers.
They will come close to archives and museums.
They will become the “third place”.
The training of librarians will be totally online.

Conclusion and recommendation

General results obtained based on the data provided
under the result section and comments made in the
discussion section are as follows.

Public librarians in Turkey have deliberated on the
future of public libraries and they predict that radical
changes will happen in 1-20 years which is a medium
term. The librarians are optimistic that public libraries
will protect their existence in the future and they will
become more necessary. The librarians who think that
destruction of public libraries will affect society in a
negative way establish a relationship between public
library and information society.

According to public librarians in Turkey, public
libraries will continue their existence without chang-
ing their basic roles and will assume new roles like
decreasing the digital divide, developing democracy
and contributing to socialization. Librarians antici-
pate that public library services will undergo impor-
tant changes in the future, turn into a user-oriented
structure and continue to be free of charge. It is con-
sidered that while standards will maintain their impor-
tance, reference services, services towards cultural
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minorities and outreach will grow stronger in public
libraries, while mobile libraries will become less
important.

The relationship between public libraries and tech-
nology will become stronger to some extent; however,
they will not become TechShops. Users’ technology-
based requirements will become prominent and the
main role of public libraries (but not the only one) will
to a considerable extent be to teach how to use these
technologies. The importance of planning and strat-
egy in public libraries’ administration will increase,
they will look for new operating models, and a central
administration system will be regarded as an option in
the future. Moreover, public libraries will cooperate
more with other cultural institutions and reinforce
their relationship with the public.

Relating to the future of public libraries it can be
said that books will continue to influence, the collec-
tion will not just involve electronic sources and the
change of sources in the collection will not change the
purposes of public libraries. Concerns about the secu-
rity of information sources and copyright issues will
become more prominent in the future. Public libraries
will continue their physical existence (building); how-
ever, they will require further security systems and
their function of being the “third place” will not be
achieved. Public libraries’ function of contributing
to art will not increase. Public librarians will have
to improve their professional knowledge and develop
their instructive roles due to their increasing roles in
the future. It is understood that the importance of staff

Appendix

other than librarians will increase and training of
librarians will be significantly actualized through dis-
tance learning applications. User requirements will
radically change and users will be more educated and
informed but they will still need a librarian.

All in all, public librarians are optimistic about the
survival and development of public libraries in the
future. According to them, public libraries will change
in terms of structural components, services, technol-
ogy, administration, functions and roles by preserving
their basic construction and features. It is certain that
opinions of public librarians in Turkey about public
libraries are influenced by the reality of the country
where they live and work. Moderate development of
public library services in Turkey limits the horizon of
its public librarians. It seems that their approach is a lit-
tle different from opinions of those librarians living in
countries where public library services are well devel-
oped. Their prediction about technology-public library
relations is a typical example of this. They are unable
to adequately evaluate the decisive influence of tech-
nology on the future of public libraries. Nonetheless,
their potential for being more realistic in thinking about
the future increases compared to librarians from other
countries. They experience the advantage of staying
away from futuristic approaches.

This study could be converted to a new study com-
paring the approaches of librarians working in other
types of libraries in Turkey. Furthermore, a compara-
tive study with other countries’ librarians could be
carried out.

Dear Colleague(s),

This questionnaire was developed in order to write an article. It will be based on
your opinion about the future of public libraries. You are required to mark each

question. Thank you for your contribution.

Prof. Dr Biilent Yilmaz

To what extent do you agree with the following statements?

| agree | don’t agree | have no idea

In the following 20-30 years in Turkey;

Public libraries’ function of being socialization/social centers will become

prominent.
Significant changes will not happen in public library services.

Administration in public libraries will completely be based on planning and strategy.
Public libraries will become access points to information technologies.
Improving/promoting information literacy will be the most important objective of

public libraries.

Future of public libraries will depend on the future of books.

Public library buildings will diminish.
Librarians’ role in public library services will decrease.
Librarians will be less needed by public library users.

(continued)
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Appendix (continued)

To what extent do you agree with the following statements?

| agree | don’t agree | have no idea

Public libraries will have budgeting difficulties.

Public relations will not be as necessary for libraries.

Public libraries will have to cooperate and do more projects with other cultural and
educational institutions.

The significance of security systems in public libraries will increase.

Children’s libraries will be more important.

Public libraries will become more necessary.

There will be a charge for services in public libraries.

The hierarchy in public library administration will change.

Public libraries will turn into technology markets.

Public libraries will be more significant parts of the lifelong learning process.

The collection in public libraries will be composed of only electronic resources.

Public library buildings will function as art galleries.

Public librarians will serve users through social media tools.

User requirements in public libraries will ineradicably change.

Public libraries will spend more money on electronic/digital resources.

Maintaining security of sources in public libraries will be more important.

Society will not be affected if public libraries disappear.

Reference services will not be required in public libraries.

Public libraries will have to develop new operating models.

Public libraries will only meet technology-based information needs of society.

Electronic books will change the objectives of public libraries.

Public libraries will not exist physically (as buildings); they will continue their
existence only in an electronic environment.

Training of public librarians will entirely be performed through distance electronic
education systems.

Public library users will be more educated and aware.

Costs and expenses will increase in public libraries.

The importance of international librarianship standards in public libraries will be
reduced.

Public libraries will be an indispensable part of the information society.

The primary role of public libraries will be to teach how to use information
technologies.

Borrowing materials in public libraries will decrease.

Public libraries will be the “third place” where individuals spend their time after
their homes and workplaces.

The importance of employees other than librarians in public libraries will increase.

Traditional roles of public libraries will not change.

The importance of mobile library services will diminish in public libraries.

Circulation between public libraries will decline.

Children and youth will use public libraries less.

Public libraries will become more like museums and archives.

The importance of “outreach” (taking service to where the old, the sick, the
disabled, etc. are) will increase in public libraries.

The instructive role of public libraries will decline.

The importance of a national central system for public libraries will increase.

Public library services towards cultural minorities will decrease.

Public librarians will have to increase their specialized knowledge.

Public libraries will increase their role in the development of democracy in the
country.

Public libraries will offer totally user-oriented services.

Public libraries’ role of reducing inequality of access to information (digital divide)
will strengthen.

There will not be an institution called “public library”.

(continued)



Yilmaz and Cevher: Future of public libraries

351

Appendix (continued)

To what extent do you agree with the following statements?

| agree | don’t agree | have no idea

Cultural activities will be more required in public libraries.
Public libraries will be perceived as “outdated” places.

Automation systems in public libraries will further suffer and fail.
Public libraries will have to pay much more attention to copyright.
Public libraries will organize services separately for various groups according to

features like age, gender, education level, occupation, etc.

1. In how many years do you think very radical
changes will take place in Turkish public
libraries?
1()in 10 years
2()in 11-20 years
3()in 21-30 years
4()in 31 years and more
S50)Other... ... ... oo i

2.  Which socio-economic class or classes will
use public libraries more in future? (You can
choose more than one option.)

1 ()upper 2 () middle 3 () low

3. “I have not given much thought about the

future of public libraries™.

1()yes 2 ()no

Declaration of Conflicting Interests

The author(s) declared no potential conflicts of interest
with respect to the research, authorship, and/or publication
of this article.

Funding

The author(s) received no financial support for the research,
authorship, and/or publication of this article.

Note

1. This data was obtained from the General Directorate of
Libraries and Publications 19 June 2014.

References

Aabg S, Audunson RA and Varheim A (2010) How do pub-
lic libraries function as meeting places? Library & Infor-
mation Science Research 32(1): 16-26.

Bartlett J and Miller C (2011) Truth, Lies and the Internet:
A Report into Young People’s Digital Fluency. Avail-
able at: http://www.demos.co.uk/files/Truth_-_web.pdf
(accessed 15 September 2015).

Boaden S and Clement C (2009) Beyond colocation to con-
vergence — designing and managing new public library
spaces and services. Available at: http://www.ifla2009.
it/online/wp-content/uploads/2009/06/Final.Boaden.pdf
(accessed 17 December 2014).

Cassidy C (2014) Library Usage Falls Significantly as Ser-
vices Shrink. Available at: http://www.theguardian.com/
books/2014/dec/10/library-usage-falls-dramatically-ser-
vices-visits-down-40m (accessed 19 July 2015).

Chartered Institute of Public Finance and Accountancy
(2014) CIPFA Library Survey Shows Continuing
Decline in Buildings, Books and Borrowers as Cuts
Continue to Bite. Available at: http://www.cipfa.org/
About-CIPFA/Press-Office/latest-press-releases/CIPFA-
library-survey (accessed 19 July 2015).

Dysart J (2011a) Change & Innovation, Leadership. Avail-
able at: http://dysartjones.com/2011/06/ (accessed 18
July 2015).

Dysart J (2011b) Conferences & Innovation, Tech & Tools,
Web & Social Media. Available at: http://dysartjones.
com/2011/06/ (accessed 18 July 2015).

Gibbons A (2014) A Talk with Alan Gibbons. Available at:
http://bookwitty.com/2015/06/09/a-talk-with-alan-gib-
bons/ (accessed 19 July 2015).

Hernon P and Matthews JR (2013) Reflecting on the Future
of Academic and Public Libraries. Chicago, IL: ALA.

IFLA (2014) Riding the Waves or Caught in the Tide?
Navigating the Evolving Information Environment.
IFLA Trends Report. Available at: http://trends.ifla.
org/new-technologies (accessed 11 December 2014).

KYGM (2014) Istatistikler. 2014. Available at: http://
www.kygm.gov.tr/TR,9/istatistikler.html. (accessed 17
December 2014).

Local Government Group and Museums, Libraries and
Archives (2011) Future Libraries: Change, Options and
How to Get There. Available at: http://www.local.gov.
uk/web/guest/publications/-/journal_content/56/10171/
3378809/PUBLICATIONTEMPLATE (accessed 16
December 2014).

McEntyre R (2011) The McDonald’s public library system
of 2020. In: Queensland Public Libraries Association
conference, Logan City, Queensland, Australia, Septem-
ber 2011.

McMenemy D (2009) The Public Library. London: Facet.

Norman M (2012) Frail, fatal, fundamental: The future
of public libraries. Public Library Quarterly 31(4):
339-351.

Oldenberg R (1991) The Great Good Place. New York:
Marlowe & Company.

Reeder J (2011) Are Maker Spaces the Future of Public
Libraries? Available at: http://www.shareable.net/
blog/the-future-of-public-libraries-maker-spaces
(accessed 3 August 2012).

Rydell B (2011) Biblioteken ses som och bliver alltmer
kunskapsinstitutioner. In: Borgin T (ed.) Finns Bibliotek
om Tjugo Ar? En Antologi om Framtidens Bibliotek.
Stockholm: Kungliga Biblioteket, pp. 43—47.


http://www.demos.co.uk/files/Truth_-_web.pdf
http://www.ifla2009.it/online/wp-content/uploads/2009/06/Final.Boaden.pdf
http://www.ifla2009.it/online/wp-content/uploads/2009/06/Final.Boaden.pdf
http://www.theguardian.com/books/2014/dec/10/library-usage-falls-dramatically-services-visits-down-40m
http://www.theguardian.com/books/2014/dec/10/library-usage-falls-dramatically-services-visits-down-40m
http://www.theguardian.com/books/2014/dec/10/library-usage-falls-dramatically-services-visits-down-40m
http://www.cipfa.org/About-CIPFA/Press-Office/latest-press-releases/CIPFA-library-survey
http://www.cipfa.org/About-CIPFA/Press-Office/latest-press-releases/CIPFA-library-survey
http://www.cipfa.org/About-CIPFA/Press-Office/latest-press-releases/CIPFA-library-survey
http://dysartjones.com/2011/06/
http://dysartjones.com/2011/06/
http://dysartjones.com/2011/06/
http://bookwitty.com/2015/06/09/a-talk-with-alan-gibbons/
http://bookwitty.com/2015/06/09/a-talk-with-alan-gibbons/
http://trends.ifla.org/new-technologies
http://trends.ifla.org/new-technologies
http://www.kygm.gov.tr/TR,9/istatistikler.html
http://www.kygm.gov.tr/TR,9/istatistikler.html
http://www.local.gov.uk/web/guest/publications/-/journal_content/56/10171/3378809/PUBLICATIONTEMPLATE
http://www.local.gov.uk/web/guest/publications/-/journal_content/56/10171/3378809/PUBLICATIONTEMPLATE
http://www.local.gov.uk/web/guest/publications/-/journal_content/56/10171/3378809/PUBLICATIONTEMPLATE
http://www.shareable.net/blog/the-future-of-public-libraries-maker-spaces
http://www.shareable.net/blog/the-future-of-public-libraries-maker-spaces

352

IFLA Journal 41(4)

Scheppke J (2011) Public Libraries that are Future Ready.
Available at: http://futureready365.sla.org/08/24/pub-
lic-libraries-that-are-future-ready/ (accessed 15 Decem-
ber 2014).

Smith Z (2014) Zadie Smith Defends Local Libraries. Avail-
able at:http://www.theguardian.com/books/2012/aug/31/
zadie-smith-defends-local-libraries (accessed 19 July
2015).

Sullivan M (2003) The fragile future of public libraries.
Public Library Quarterly 42(5): 303-309.

Torrone P (2011) Is it Time to Rebuild & Retool Public
Libraries and make ‘Techshops’? Available at: http://
blog.makezine.com/2011/03/10/is-it-time-to-rebuildre-
tool-public-libraries-and-make-techshops/ (accessed 3
August 2012).

Watson R (2011) In Praise of Public Libraries — and
Librarians. Available at: http://toptrends.nowandnext.
com/author/admin/ (accessed 4 August 2012).

Wooden RA (2006) The future of public libraries in an
Internet age. National Civic Review 95(4): 1-7.

World Economic Forum (2012) Global Information Tech-
nology Report: Living in a Hyper-Connected World.
Available at: http://www3.weforum.org/docs/Global_
IT_Report_2012.pdf (accessed 18 July 2015).

Yilmaz B (2013) Halk kiitiiphanelerinde mekansal estetik.
In: 3. Halk Kitiphaneciligi Sempozyumu. Kitiphane-
lerde Mekan Tasarimi (eds Hasan Sacit Keseroglu and
Sacit Arslantekin), Bodrum, 8—-10 March 2013, pp. 69-74.
Bildiriler, Kiitliphane sunumlari, posterler i¢inde. Ankara:
Kiiltiir ve Turizm Bakanligi.

Author biographies

Prof. Dr Biilent Yilmaz graduated from Hacettepe Uni-
versity Department of Library Science, where he
received both his MS and PhD. His theses were on read-
ing habits and the public library in Turkey. He edited
Turkish Librarianship and was the Vice President of the
Turkish Librarians’ Association 1996-1998 and Assis-
tant Editor of Information World in 2000. He was the
National Coordinator of PULMAN-XT, AccessIT, EMPA-
TIC and LoCloud EU Projects 2005-2015. He is at present
a member of the Editorial Advisory Board of Turkish
Librarianship and Information World and Professor and
Head of Department in Hacettepe University Depart-
ment of Information Management. His academic inter-
ests are public libraries, reading habits, professional
ethics, information policy, organization of information,
communication.

Nilay Cevher completed her Bachelor’s degree at the
Department of American Studies at Hacettepe Univer-
sity, Ankara in 2009. She currently works as a research
assistant and is a Master’s student at the Department of
Information Management at the same university. She is
working on her Master’s thesis which is about chil-
dren’s libraries and reading habits. She has also been
a board member of Turkish Librarians Association for
a year.


http://futureready365.sla.org/08/24/public-libraries-that-are-future-ready/
http://futureready365.sla.org/08/24/public-libraries-that-are-future-ready/
http://www.theguardian.com/books/2012/aug/31/zadie-smith-defends-local-libraries
http://www.theguardian.com/books/2012/aug/31/zadie-smith-defends-local-libraries
http://blog.makezine.com/2011/03/10/is-it-time-to-rebuildretool-public-libraries-and-make-techshops/
http://blog.makezine.com/2011/03/10/is-it-time-to-rebuildretool-public-libraries-and-make-techshops/
http://blog.makezine.com/2011/03/10/is-it-time-to-rebuildretool-public-libraries-and-make-techshops/
http://toptrends.nowandnext.com/author/admin/
http://toptrends.nowandnext.com/author/admin/
http://www3.weforum.org/docs/Global_IT_Report_2012.pdf
http://www3.weforum.org/docs/Global_IT_Report_2012.pdf

L

[ |
[1]
Article IIIII

International Federation of

Library Associations and Institutions
2015, Vol. 41(4) 353-363

© The Author(s) 2015

Reprints and permission:
sagepub.co.uk/journalsPermissions.nav
DOI: 10.1177/0340035215610303
ifl.sagepub.com

®SAGE

Exploring reading habits and
academic success in rural Kenya

Florence N. Mugambi
Indiana University-Purdue University Fort Wayne, USA

Abstract

This study explores the relationship between reading habits and reading materials, and academic success of
primary school students in the Ontulili community of Kenya. The study revealed high levels of satisfaction
and contentment among the participants with respect to the availability of resources, reading abilities,
educational performance, and overall preparedness for further education; yet, the data pointed to severe
scarcity of learning materials, low reading skills, poor infrastructure, below average educational performance,
and low preparedness for further education. It was concluded that lack of exposure to relevant reading
materials, educational resources, and opportunities leads to subtle contentment alongside individual
inability to excel as manifested by low test scores in the national examinations. In order to realize
academic success in the study area and other comparable communities, well-designed interventions such
as promotion of reading across the school curriculum and establishment of fully equipped libraries

consistent with the rigors of modern academic demands, must be created.
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Introduction

In 2003, Kenya introduced free and compulsory pub-
lic primary school education, abolished school fees,
and started providing textbooks to students for free.
As a result, schools experienced an unprecedented
surge in enrollments. However, the sudden growth
in enrollment was not marched with pro rata growth
in learning resources. The learning environment in
schools remained largely the same or declined and the
actual gains in literacy and academic achievement
have been minimal across time. Such is the case in
Ontulili, according to a review of the results of Kenya
Certificate of Primary Education (KCPE) examina-
tion for five schools in Ontulili for the years 2005 to
2012 (see Appendix). The yearly mean score for the
five schools from 2005 through 2012 out of a possible
500 was as follows: 195.78 (2005), 197.07 (2006),
202.86 (2007), 206.88 (2008), 208.65 (2009),
198.26 (2010), 195.28 (2011), and 207.93 (2012).
As the results indicate, the majority of eighth grade
students in the study area performed far below aver-
age making it almost impossible to be selected to join

high school. KCPE is an annual national examination
that is taken at the completion of eight years of pri-
mary school in Kenya. Individual KCPE scores are
used in selecting eighth grade graduates for high
school placement. The KCPE results data was pub-
licly and freely available by school and year, through
the Ministry of Education online portal' and the same
data was obtained from the respective schools. This
finding gave the impetus for this study.

This study hypothesized that underdeveloped read-
ing habits and a lack of basic reading skills were key
predictors of low scores in the KCPE examination.
There are several variables — individual, familial,
societal, cultural, and economic — to which the under-
developed reading habits among primary school-age
children in the study area of Ontulili and in rural
Kenya in general could be attributed. To understand
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this underdevelopment, it is important to look beyond
the formal education system and to recognize the
broader literacy environment that characterizes the
society as a whole (Barton, 1994; Parry, 2009). This
environment may include the reading culture; availabil-
ity of positive role models, career mentors, libraries; and
a general culture that prioritizes education over other
cultural aspirations.

The objectives of this study were: (1) to investigate
the individual, familial, societal, cultural, and eco-
nomic barriers to proper reading habits among
school-age children in the Ontulili community; and
(2) to examine how those barriers can be removed.

A review of the literature

As a response to low literacy levels in developing
countries and the need to address literacy concerns,
the Education for All movement was formed in
1990 at the World Conference on Education for All
The frequent reviews of the movement over the years
culminated in the adoption of the Dakar Framework
for Action (UNESCO, 2010). The Framework com-
mitted governments to achieving quality basic educa-
tion for all by the year 2015. This commitment led to
the now-witnessed expansion of formal education in
Africa and other developing countries. Kenya abol-
ished all tuition fees in public primary schools and
made it compulsory for all school-age children to
attend school. The subsidiary effect of the mass enroll-
ment was a strain on the already limited educational
resources. This led to a steady decline in the quality
of education and academic performance (Improving
Institutions for Pro-Poor Growth, 2009). Test results
and other alternative indicators of learning such as abil-
ity to read basic text, showed that students were not
achieving the standard expected of their grade levels.
For example, 25-75 % of children in grades two to four
in low-income countries cannot read any words in the
first line of a simple, grade-appropriate reading passage
(Global Partnership for Education, 2012).

Reading of printed materials, as well as formal edu-
cation as we know it today, have a relatively short his-
tory in Kenya (Chakava, 1996; Parry, 2009). Books
and reading were introduced by colonialists and given
impetus by the early missionaries but they did not pro-
mote reading as something to derive pleasure from
(Commeyras and Inyega, 2007). To encourage read-
ing, people were promised rewards and once they
achieved the rewards they quit reading since there was
nothing more to read for (Chakava, 1982). This atti-
tude of reading for rewards has continued and as a
result, the concept of voluntary leisure reading is rare
in many Kenyan communities today, yet existing

literature shows that there is a positive relationship
among voluntary leisure reading, print exposure, and
academic success (Agak, 1995; Elley, 2000; Mol and
Bus, 2011).

Reading habits in many Kenyan rural communities
and other parts of East Africa are average at best and
dismal at worst (Chakava, 1992; Elley, 1992; Mazrui
and Mazrui, 1995; Parry, 2009). The fact that Kenya
is a multi-ethnic society with hundreds of languages
and dialects plays an important role in the poor rating
of reading habits. There is scarcity of reading materi-
als in the various languages and dialects for school-
age children, students are mostly instructed using the
English language which they have not learned yet,
and teachers with their students are on their own to
sort out the acquisition of the new skills of reading
and writing in at least three different languages concur-
rently (Chakava, 1982; Commeyras and Inyega, 2007;
Muthwii, 2004; Ogechi, 2002). Teacher preparedness
in language skills is inadequate and curriculums tend
to emphasize how to pass national examinations even
in the wake of low reading levels (Commeyras and
Inyega, 2007; Elley, 2000; Shiundu and Omulando,
1992).

A stable reading culture is recognized as a funda-
mental factor in quality education, yet studies have
shown that many African countries lack the said
reading culture (Doiron and Asselin, 2011; Obanya
2003; Magara and Batambuze, 2005). “To develop
the culture of reading in a society, it requires knowl-
edge to utilize existing information materials and
resources. A reading culture involves a daily activity
as essential as a habit” (Magara and Batambuze,
2005: 35). Schools in rural areas face particular chal-
lenges in gaining access to books, and even where
books are available, they are usually not enough for
all students, and most are textbooks (Arden, 2001;
Arua, 2001; Greaney, 1996). Similarly, the low socio-
economic status of most families in rural areas makes
it difficult to afford reading materials. This scarcity of
reading materials means that African children rarely
have the opportunity to read for enjoyment or for other
non-school purposes, and when they leave school, they
enter a nearly bookless culture (Walter, 1996). Family
support and family literacy are also major factors in
facilitating learning and development of reading habits
in children (Commeyras and Ketsitlile, 2013; Smith and
Barrett, 2011). Early readers come from homes where
adults read to them regularly and where books and
reading materials are readily available (Neuman, 2006
as quoted by Debruin-Parecki, 2008; Krolak, 2006).

Yet another factor responsible for low reading habits
is the failure to use locally intelligible languages in
publishing reading materials. In cases where books and
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other reading materials are available, they are hardly
written in languages of the intended readers and do not
draw upon their daily life experiences (Carnegie Cor-
poration of New York, 2000; Chakava, 1982; Com-
meyras and Inyega, 2007; Parry, 2009). The reader
has to constantly think in their most fluent language
in order to make sense of the reading materials. Illus-
trations and examples provided in most reading
materials also hardly relate to the intended readers.
Education in the local language is vital especially
in the first few years of instruction and children who
are required to learn in a language other than their
mother tongue score extremely low in national assess-
ments (Perry, 2008; Sampa 2003; Williams, 1996).

All these factors have generated considerable inter-
est towards promotion of reading from various local
and international organizations in the hope that a cul-
ture of reading will eventually take root, especially in
rural communities. For example, The Reading Tent
Approach, which began in the 1990s under the aus-
pices of the Rockefeller Foundation, has been used
by such national agencies as Egerton University
Reading Tent Project, Kenya National Library Ser-
vices, Kenya Library Association, Maendeleo ya
Wanawake, Reading Association of Kenya, Kenyatta
University Basic Education Resource Center, and the
National Book Development Council of Kenya to
promote reading. Yet, there are many far-flung areas
that have no access to library services (Makenzi,
2004). To ensure that reading thrives in Africa, con-
certed action would be required in three main areas,
namely, improvement of the social and reading infra-
structure, promotion of reading across the school cur-
riculum, and development of reading extension
services (Obanya, 2003). The same can still be said
of the reading landscape in much of Africa today.
As Krashen (2004: 1) recaps:

Evidence for the value of free voluntary reading, or
recreational reading, continues to accumulate. In the last
few decades, evidence from several areas continues to
show that those who do more recreational reading show
better development in reading, writing, grammar and
vocabulary. These results hold for first and second lan-
guage acquisition, and for children and adults.

Methods and sample description

This study was conducted in the fall of 2011 in Ontu-
lili Location of Meru County, a rural community in
eastern Kenya. The study site was chosen due to its
low educational performance and the author’s famil-
iarity with the area. The study was approved by the
Purdue University Institutional Review Board. A

standardized questionnaire was developed in English
and translated into the native language, Kimeru. The
questionnaire was used as an interview schedule by
the author on first, second, and third grade students,
who could hardly read or write. For fourth through
eighth grade students, the same questionnaire was dis-
tributed to each student participant to complete on
their own with guidance from the author. The initial
sample size was 200 students. Overall, 171 question-
naires were found to be adequately completed and
were included in the sample. Some questionnaires
were returned blank or with too little and incoherent
information to be of use. The students included
98 girls and 73 boys who ranged in age from six to
17 years.

To obtain the sample, a multi-stage sampling pro-
cess was used. Five out of seven public primary
schools in the location were purposively included in
the sample. The initial intention was to include all
seven schools, but two of them proved virtually inac-
cessible for the study. Each of the five schools in the
sample had eight grade levels and all eight were
included in the study. A total of five students were
randomly selected from each grade for all five
schools, with a target of 200 respondents. The stu-
dents were given an opportunity to withdraw from
participation if they chose to. As is the practice with
all research involving human subjects, the students
were also informed that participation was voluntary
and that they could stop participation at any time dur-
ing the interview process without adverse conse-
quences. Once the list of participants was drawn,
parents/guardians were contacted for consent.

Upon parental consent and students’ assent, the stu-
dents were asked a range of questions that pertained to
their reading habits. These questions focused on how
often they read on their own in and outside of school,
and the frequency and intensity of such reading ses-
sions. They were also asked questions that measured
their attitude towards leisure reading. In addition, they
were asked questions pertaining to the ownership of
materials that they read. The students were further
asked questions to measure how well they associated
leisure reading with academic success, as well as
questions about their socio-demographic characteris-
tics that included gender, age, and family background,
among others. Finally, they were asked about their
academic performance, which was used to create the
main dependent variable — academic success. This
variable was hypothesized to be influenced by the
amount of leisure reading. The survey responses were
used to create variables that were analyzed using
descriptive statistics of the SPSS software. The study
combined both quantitative and qualitative methods.
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Table I. Respondents’ family structure.

Table 2. Rank-ordering of reading ability.

Percentage of

Family support respondents
Both parents and other family (PO) 59.1
Mother and other family (MO) 24.6
Father and other family (FO) 4.7
Grandmother and other family (GO) 8.8
Siblings and other family (SO) 23
Other (O) 0.5
Total 100

Data analysis
Students’ family support in educational endeavors

Stability of the family and family support are both
important in a child’s development including educa-
tional performance and overall success. Parental
involvement has a significant effect on children’s
achievement and adjustment even after such factors
as social class, maternal education, and poverty, have
been taken out of the equation between children’s
aptitudes and their achievement (Desforges and
Abouchaar, 2003: 86). As Morrow et al. (1995: 72)
points out, parents are the first teachers that children
have, and, beginning at birth, children’s experiences
affect their success in becoming literate individuals.
In order to gain an understanding of the students’ fam-
ily support, students were asked to state whom they
lived with as their primary guardians. The responses
were categorized into five groups as presented in
Table 1.

The category PO consisted of a family in which the
respondent lived with both parents as the primary
guardians; MO consisted of a family structure in
which the respondent lived only with the mother;
FO was a family structure in which the respondent
lived only with the father; GO consisted of a family
structure in which the respondent lived only with the
grandmother; SO consisted of a family arrangement
that had the respondent living with a sibling as the pri-
mary guardian although other members of the
extended family lived within the homestead. In all,
the number of families where the respondent was not
living with both parents as the primary guardians was
slightly over 40%.

Students’ reading obligation

In order to establish the people who may have an
active involvement in the educational process of the
respondents, the study sought to find out if students
were required or at least encouraged to read and if
so, by whom. About 93% of the students said they

Rank Kimeru Kiswabhili English

I 18 (11%) 0 I (1%)
2 49 (29%) 4 (2%) 8 (5%)
3 59 (35%) 14 (8%) 20 (12%)
4 22 (12%) 30 (18%) 74 (42%)
5 23 (13%) 123 (72%) 68 (40%)
Total 171 171 171

were required to read. Out of these, 59% said they
were required to read by their teachers; 15% by their
mothers; 12% by their grandmothers; 10% by their
siblings; and 5% by their fathers. In order to establish
the level of collaboration in educational activities,
students were asked to state who they read with.
About 55% said they read with friends. This was the
single most mentioned category of reading partners.
Other responses included classmates, teachers, and
siblings, but a significant observation was that parents
were the least involved as reading-mates, accounting
for only 3% of reading partners. Tutors were not a
known category of reading partners in the sample.
In their review of teaching reading in Kenyan primary
schools article, Commeyras and Inyega (2007) dis-
cuss information from non-empirical literature that
points to the importance of teachers encouraging stu-
dents to read. In Botswana, interviews with parents
revealed that they did not usually read with their chil-
dren, but children who read at home reportedly did so
because their parents encouraged them to do so (Com-
meyras and Ketsitlile, 2013).

Students’ ability to read in local languages

A basic assumption of this study was that students
would be more fluent in reading in the language that
is used at home. The Kimeru language, which is the
mother tongue, is the language spoken at home and
sometimes in school, although it is generally not
encouraged in school. To find out their ability to read
in their spoken languages, students were asked to
rank-order their reading ability for the languages they
commonly used both at home and at school. They
were to use a scale of 1 to 5 where 1 represented no
reading ability at all and 5 was the highest reading
ability. The languages were Kimeru, which is the
mother tongue for the residents in the study area, Kis-
wahili, which is the national language and sometimes
language of instruction in school, and English, which
is the official language and language of instruction in
schools especially after the fourth grade. The results
are presented in Table 2.
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According to the results in Table 2, a significant
number of students (10.5%) expressed that they had
no reading ability in Kimeru. Considering that
Kimeru is the mother tongue and the fact that most
reading materials come in languages other than
Kimeru, it is evident that students develop reading
skills depending on availability of and sustained
exposure to reading materials and the language in
which the materials are published. This finding is
also consistent with the fact that there are relatively
more reading materials in Kiswahili and English,
which further explains the high self-reported ability
to read Kiswahili and English. In addition, Kiswabhili
is used in informal daily conversations especially
where there are people who possess a different
mother tongue. Piper et al. (2015) explored assess-
ment data for 2000 Kenyan children in two or three
languages and found that many children could read
English words more easily than words in Kiswahili
or their mother tongue. Nevertheless, their reading
comprehension was significantly lower in English
than in Kiswahili and mother tongue. A similar lan-
guage scenario has been reported in many other
countries and this is attributed to the fact that the
local people in those countries perceive English as
a higher status language.

Students’ ownership of reading materials

It is recognized that reading is enhanced not only by
availability of the reading materials, but also by per-
sonal ownership of the materials. In a global study
of comparative reading scores, countries with high
reading scores are those in which learners have
greater access to reading material at home, in the
community, in libraries, and at school (Elley, 1992).

To find out ownership of such materials, students
were asked what type of reading materials they per-
sonally owned. Only 30% said they owned anything,
if at all. This finding was similar to those of several
other studies that have reported a lack of ownership
of books and other reading materials by rural families
in Africa (e.g. Arua, 2001; Dent and Goodman, 2015;
Dent and Yannotta, 2005; Elley, 2000; Walter, 1996)
which they refer to as “book famine”, “bookless
homes”, and “a bookless culture.” Of the 30%,
69% reported that they owned Bibles, 59% owned
textbooks, and 54% owned storybooks. Less than
1% of the respondents reported that they owned news-
papers and magazines. These percentages are not
mutually exclusive and therefore do not total to
100% because some respondents owned more than
one category of reading materials. For those who indi-
cated that they did not own any reading materials, a

follow-up question was asked about where they got
their reading materials from. Over 38% reported that
they borrowed reading materials from friends while a
negligible number reported that they borrowed from
their teachers, neighbors or extended family. When
the respondents were asked whether there was any-
thing they have wanted to read but had no access to,
62% answered in the affirmative. When they were
asked to specify what materials they had desired to
read but had no access to, 64.9% singled out the ency-
clopedia and storybooks. It was not clear why or what
encyclopedia, but almost all respondents (98.8%)
were aware that reading storybooks could help them
perform better in school in some way. Similarly, in
their Uganda study, Dent and Yannota (2005) found
that very few families surveyed owned reading mate-
rials with the exception of the Bible and the Koran.

Types of materials students read

Once a list of the locally available reading materials
was established, students were asked if they read
those materials, which included textbooks, story-
books, Bibles, newspapers, and magazines. All the
respondents (100%) answered in the affirmative.
When they were asked to specify what they read,
99.4% reported that they read textbooks; 95.3% read
storybooks; 87.7% read Bibles; and 47.4% read news-
papers and magazines. These reading material cate-
gories are not mutually exclusive as students read
from more than one category. A direct observation
on school collections showed that four of the five
schools in the study area had no collections of any
type at all besides textbooks. Only one school
reported having about 100 storybooks, but that could
not be verified as the books could not be easily
located.

It must be noted that the educational policy
requires that students be provided with textbooks,
although in many cases there is one copy to be shared
among several students. This increases the odds of
each student having read a textbook, and explains the
high percentage of students who said they had read
a textbook. High textbook readership can also be
explained by the fact that education seems to be the
driving force of literacy in rural areas, as Mathang-
wane and Arua (2006) note from their study in Bots-
wana. The existing scarcity of books left students
reading the few storybooks that were circulating
among friends, and the downside of this was that
on most occasions, the storybooks were not age-, inter-
est- or reading level-appropriate. Cases of eighth grade
students reading third and fourth grade level books
were very common.
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Students’ after school reading routines

A tremendous amount of reading takes place after
school, and this includes not only leisure reading but
also homework assignments and other school-related
reading activities. To find out how the respondents
spent their time after school and other free time, they
were asked to describe how they spent such time.
Three major response categories emerged. They
included household chores, reading, and playing.
About 82% of the students indicated that they spent
much of their free time doing chores that included
washing dishes, fetching water, fetching firewood,
farm activities, cooking, looking after animals, and
washing clothes. Another 59% said they spent a part
of their free time reading; while those who mentioned
play as one of their free time activity accounted for
30%. These response categories were not mutually
exclusive as respondents mentioned more than one
category, so the total of the percentages exceeds
100%.

Studies exploring the impact of reading frequency
to academic achievement have concluded that the
amount of reading can explain differences in students’
academic achievement (Dent and Goodman, 2015).
To establish the routine and frequency of their read-
ing, the participants were asked to estimate on aver-
age how many days in a week they read. About
21% said they read every day, 14% read six days in
a week, 30% read five days in a week, 13% read for
four days in a week, and 19% read for about three
days a week. To find out the intensity of reading per
session, the participants were asked to estimate how
long they read per day. In response 13% said they read
for less than 30 minutes, 27% said they read for about
an hour, and 49% said they read for over two hours.

Homework help and library use

High test scores and ultimate academic success
co-vary with how seriously homework is taken and
success in homework is largely dependent on avail-
ability of help as needed. Being able to study or read
in the home enhances learning, while from the many
forms of parental involvement, the ‘at-home’ relation-
ships and modelling of aspirations play the most impor-
tant part in impact on school outcomes (Desforges and
Abouchaar, 2003; Smith and Barrett, 2011). To estab-
lish availability of help for homework, the respondents
were asked to state who helped them with the home-
work. Friends and siblings jointly accounted for 48%
of responses while parents accounted for 23% and
teachers 16%. Another 23% had no help at home.
Several studies, as reviewed by Dent and Goodman
(2015), have found that libraries positively impact

Figure I. Book shelves in the deputy head teacher’s office.

academic achievement. Since regular visits to the
library bear a direct relationship with learning and
especially enhanced reading, the study sought to find
out if students indeed visited any libraries by asking
them if and how often they visited a library. A major-
ity of them (67%) said they had never been to any
library. Out of these, 11% said they did not even know
what a library was. All the 33% who said they had vis-
ited a library specified that they visited their own
school library. When they were asked to describe the
library, some said the library consisted of a few
shelves inside the deputy head teacher’s office while
others said it was the cabinet at the corner of their
classroom. Yet others said their library was inside the
school storage room. This correlation is confirmed by
Elley (2000) who reports that in South Africa, school
and classroom libraries are rare and most children
come from virtually bookless homes. During the
fieldwork visit, photographs of the various library
conceptions were taken and are reproduced as Figures
1 and 2.

Self-assessment of academic performance

Confidence in one’s own ability to meet a challenge
has a direct relationship with the odds of succeeding
in meeting the challenge. In order to establish the stu-
dents’ confidence in their academic performance, the
respondents in this study were asked to rank them-
selves with respect to the overall class performance
and reading ability on a scale of 1 to 5 with 1 being
the lowest and 5 the highest. Most students rated
themselves very highly with 65% of them believing
their ability to be at level 5 while 28% rated them-
selves at level 4 and another 7% rated themselves at
level 3. In reality however, most of the students could
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Figure 2. Storybook section of the school library.

barely read texts at their grade level. Furthermore, of
the 171 students involved in the study, 41.5% had
been held back in a grade at least once. The two major
reasons for being held back were low grade scores and
inability to demonstrate an adequate reading ability.
Other less significant reasons included change from
one school to another; congestion in the classrooms
thereby necessitating that some students stay back
until sitting space was available; and parental decrees
whereby parents felt that for their student, taking a
year longer in the same grade would enhance test
scores. In some cases, parental decision to have the
students repeat a grade was prompted by anticipated
financial difficulty in supporting the more financially
demanding higher grade levels, mostly high school.

Discussion

In this study, attempts were made to find out the rela-
tionship between reading habits and availability of
reading materials, on one hand, and academic success,
on the other. It was hypothesized that underdeveloped
reading habits contribute to low academic achieve-
ment. The study therefore investigated the students’
home and school environments, their study habits,
availability of reading materials, and the nature of
their interaction with those materials, in order to
establish how these factors impact the students’ aca-
demic success. The study aimed at meeting two main
objectives: (1) To investigate the societal, individual,
familial, cultural and economic factors that influence
reading habits and educational success among school-
age children; and (2) To examine how those factors can
be improved in order to establish a sustainable culture
of reading and enhance academic performance.

The study found that over 40% of the respondents’
families did not have both parents present and living
with the respondents. Although single-parent families

do not necessarily present a notable challenge to the
educational success of a child as long as the present
parent or guardian is able to provide the necessary
support, the data for this study did not demonstrate
that the present parent or guardian was capable of pro-
viding all the necessary support. This was especially
true as evidenced by the anecdotal confessions of
some respondents that the parent or guardian was
either not literate enough to help with homework, or
was too busy providing for the day-to-day subsistence
to find the time for the often low prioritized school
activities. Moreover, research has established that the
degree of parental involvement is diminished by sin-
gle parent status (Desforges and Abouchaar, 2003).

The study also found that almost 40% of the
respondents were either entirely unable to read in
their mother tongue or had a bare minimum ability.
While only 13.5% of the entire sample reported that
they were fluent readers of their mother tongue,
72% reported fluency in Kiswahili and 40% in Eng-
lish. This finding was consistent with the fact that of
the few available reading materials, most were in Kis-
wahili and English, with almost nothing available in
Kimeru. Another important finding was that in spite
of students’ inability to read in their mother tongue,
all 171 participants said they read something, whether
it was a textbook, a storybook, or a Bible. This
demonstrates the students’ eagerness to read and
points to the strong need to provide relevant reading
materials in order to orient the students toward aca-
demic success. Furthermore, school instruction espe-
cially in the early years of education would be more
effective in the language that the students know best.
Benson (2005) notes that mother tongue-based bilin-
gual education not only increases access to skills but
also raises the quality of basic education by facilitat-
ing classroom interaction and integration of prior
knowledge and experiences with new learning. It is
essential to address the near-total absence of materials
published in local languages through a purposeful
effort to publish and distribute storybooks, and other
educational materials in the local language especially
for beginning readers.

The analysis of the students’ reading frequency as
well as the intensity of reading per day showed an
overall strong inclination to read. However, since the
data also shows that students read what is available to
them, a sound mechanism of providing leisure reading
materials that enhance lifelong learning is warranted.
Of the students 64% indicated that they read at least
five days a week, yet most of the materials that are
available to them are narrow in scope, e.g. religious
books or education-focused text books, which perhaps
may explain their low overall grade average. Dent and
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Goodman (2015) conducted a study in Uganda whose
results showed that both reading frequency and cer-
tain types of reading materials read for recreational
purposes are correlated with higher overall grade
average.

It is instructive to note that students generally pro-
jected significant confidence in their ability to do well
on the final tests, which, in itself, is an important char-
acteristic of personal drive. However, a review of
individual scores in yearly examinations revealed that
confidence was not related to actual performance as
the percentage of students who passed the final exam-
inations well enough to transition to high school was
hardly 2% from any given school in the study area.
The low examination scores in the midst of much con-
fidence might be indicative of students’ limited
worldview, which gets substantially challenged by the
broad nature of national examinations. To widen their
perspectives, the students need to be exposed to a
broader reading scope by the provision of adequate
reading and other academic materials.

Conclusion and recommendations

This study revealed high levels of satisfaction and
contentment among participants with respect to the
availability of resources, reading abilities, general
educational performance, and overall preparedness
for further education. Yet, at the same time, the data
points to severe scarcity of learning materials, low
reading skills, poor infrastructure, below average edu-
cational performance, and low pupil preparedness for
further education. Overall the students come from low
social economic status households, and attend schools
that noticeably lack adequate resources. As for the
reading infrastructure, there is shortage of age-,
language-, and interest-appropriate reading materials
and a lack of school libraries. This state of affairs
deprives the students of the opportunity to read even
when the reading desire is high. Majority of the stu-
dents cannot read at grade level and more signifi-
cantly they cannot read in their mother tongue.
Studies by Nassimbeni and Desmond (2011) and Van
der Berg et al. (2011) revealed that pupils from
schools where books and libraries were available
scored better than those at schools without those
resources, emphasizing the link between disadvantage
and poor performance. In addition majority of the par-
ents and guardians are not literate and this diminishes
their level of involvement in their children’s educa-
tion. Given the family circumstances, mainly parents’
literacy levels and presence in the home, the students
are faced with an enduring inability to get homework
help at home.

The findings, therefore, emphasize the underlying
need for creating well-designed interventions aimed
at creating equal educational opportunities for com-
munities such as Ontulili, in which children are strug-
gling for the basic educational necessities. Such
interventions include the establishment of libraries
as one way of creating the requisite exposure for the
children. The libraries would provide supportive
spaces with adequate amenities, access to a wide vari-
ety of appropriate learning materials and technology,
and suitable reading infrastructure. They would also
create and offer quality and relevant programs to the
community. Indeed, the Lyon Declaration on Access
to Information and Development(IFLA, 2015) recog-
nizes that information intermediaries such as libraries
have the skills and resources to help governments,
institutions and individuals communicate, organize,
structure, and understand data that is critical to devel-
opment. In addition, a study by Dent and Goodman
(2015) found that library access and reading fre-
quency in rural Uganda were correlated with higher
overall student grade point averages and recommend
support for establishment and growth of the rural vil-
lage library and related programs in Africa. In the
case of Ontulili, among the most critical programs
would be a focus on family and adult literacy so that
parents, guardians and basically the entire community
is able to participate more productively in the reading
and lifelong learning process.

Where possible, communities should come together
to design local programs that will meet their particular
needs. Quality early childhood programs such as read-
ing, games, and other group activities at the library
would help instill healthy reading and learning habits.
Moreover, the school environments including infra-
structure and learning resources need to be improved
to facilitate learning. Reading for enjoyment should
be championed and highlighted as a pillar for academic
success and lifelong learning to the communities and
should be integrated into the curriculum. Instruction
in the mother tongue should be encouraged and pub-
lishing reading materials in the mother tongue should
be equally supported. In Ontulili, peer mentors (friends
and neighbors) are thriving and taking the place of una-
vailable or uneducated parents. A mechanism of
encouraging and supporting such mentors should be
established as their contributions in learning cannot
be gainsaid.

Limitations

It is generally understood that there is no successful
field study without some type of limitations and this
study is no exception. The study was conducted in one
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location of a multiethnic country where cultural dif-
ferences might have significant effects on prioritizing
reading and education in general. Although valid gen-
eralizations can still be made from the findings of the
study, replication in other areas of the region is
encouraged. In addition, this study focused mainly
on students. Studies that establish the role of other
key players — including teachers, parents, and the
larger community — in the reading habits and educa-
tional attainment of students are also recommended.
The study methodology could also have been modi-
fied if all factors were equal. The study utilized a
purposive sample of schools for practical purposes
but while still ensuring that there were no obvious
disparities between the purposive sample and a ran-
dom sample. Five out of the targeted seven schools
were included in the sample while two were practi-

cally inaccessible for the purpose of this study due
to their remote locations. Although the validity of
the findings from five out of seven schools cannot
be statistically challenged, a complete count is always
preferable to any fraction. Moreover, the study uti-
lized self-reporting of reading abilities and habits,
and academic performance. It is understood, how-
ever, that self-assessment is much more prone to
biased reporting than assessment that is made by a
second party. Although there was no clear evidence
that this was the case with this study, the likelihood
that a second-party assessment would yield a slightly
different outcome cannot be ignored. In spite of
these limitations, however, the findings of this study
still serve as a strong pointer to the type of reading
challenges that exist in not only the rural parts of
Kenya, but also other developing parts of the world.

Appendix: Scores in Kenya Certificate of Primary Education examination for 2005-2012

(out of a possible 500 points).

Year School A School B School C School D School E Mean
2005 190 N/A 199.48 N/A 197.85 195.78
2006 174 N/A 219.4 N/A 197.8 197.07
2007 201.41 190.72 21892 N/A 200.37 202.86
2008 202.05 168.81 244.38 N/A 212.29 206.88
2009 211.77 194 262 180 195.5 208.65
2010 194.76 169.9 241.35 203 182.31 198.26
2011 164.08 179.38 249.09 168.19 215.66 195.28
2012 197.04 170 228.22 237.77 186.82 207.93
Mean 191.89 178.8 232.86 197.24 198.58
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Resumo
Pretende-se, com esta comunicagio, dar conta de alguns exemplos de boas praticas de promogio da leitura,
realizadas em contexto de biblioteca publica, tendo como destinatarios as familias, em particular os pais e os filhos.
Partindo do pressuposto de que o processo de formagio de leitores se inicia muito antes da entrada da
crianga no sistema educativo e da sua alfabetizagdo formal e de que a familia desempenha, praticamente
desde o nascimento, um papel determinante na aproximagio ao universo da leitura, algumas bibliotecas tém
disponiveis atividades que visam aproximar pais e filhos, em conjunto, dos livros e da leitura, associando-os a
atividades l0dicas, capazes de suscitarem o interesse e a sensibilizagdo precoce dos leitores. Estas atividades
atuam a varios niveis, colaborando na formacgao dos pais ao nivel da sua crescente consciencializagao sobre os
beneficios da leitura, a selecio de livros e obras de qualidade, fortalecendo, além disso, a relagdo familiar e
afetiva e promovendo um crescimento mais saudavel e equilibrado das criangas.

Palavras-chave
Biblioteca publica, familia, literacia familiar, literacia emergente

Abstract

The aim of this paper is to demonstrate some examples of good practice carried out in public libraries and their
role in promoting reading within the family and in particular with parents and children. In this case, the family
takes on the responsibility of bringing the book into the life of the child almost from the time they are born.
Some libraries hold events which aim to bring parents and children, books and reading and ludic activities
together and thus stimulate early interest in reading on the part of the child. These activities work on
various levels, with a view to training parents on how to take full advantage of books, to make them more
aware of the benefits of reading and how to make a good selection of reading material in order to
strengthen family bonds and promote a healthier and more balanced upbringing for the child.

Keywords
Public library, family, family literacy, emergent literacy

important role in this process. The objective is to famil-
iarise the child with books and allow them from an
early age to have positive and concrete representations

The promotion of reading: The
importance of the family unit
The process of promoting reading is gradual and occurs

in different contexts (family, school and library) as a
result of a variety of factors. Close and regular contact
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of books, which have an important impact on the
child’s future reading and writing skills.

It is generally accepted that these skills begin long
before the child starts school and their success largely
depends on previous learning experiences connected
to emergent literacy (Gillen and Hall, 2003; Pressley,
1999; Sulzby and Teale, 1991; Whitehurst and Loni-
gan, 2001), and family literacy, which occur on an
informal level or through specific programmes (Cair-
ney, 2003; Cruz, 2011; Mata, 1999, 2006; Purcell-
Gates, 2000; Villas-Boas, 2010). These experiences,
which to some extent may be connected to literacy
theory (Goodman, 1987), also help in the develop-
ment of oral competence, including a wider and richer
lexical repertoire, a grasp of complex grammatical
structures, as well as increased phonological aware-
ness and exposure to a wide range of written material.
Reading activities have the ability to provide signifi-
cant experiences related to books, introducing the
child to the world of books and thus enhancing their
awareness of different types of publications, initially
through oral production (e.g. songs, rhymes, chants,
tongue twisters and poems) and at a later stage, in
written publications, through reading out loud. Regu-
lar storytelling by parents has a positive effect on the
linguistic development of the child and provides con-
crete examples of how language is structured, both
linguistically and in terms of narrative structure. This
occurs through the association between the oral and
the written word, as well as the sheer pleasure of lis-
tening to a story and the discovery of symbolic mean-
ings of the child’s mother tongue and their increasing
awareness of aesthetics. Literature has the ability to
provide the child with a linguistic repertoire which
challenges them and motivates them to experiment
with language. In cognitive terms, the relationship
established between language development and orga-
nised narrative thinking is highly relevant. Narrative
structures favour the acquisition and development of
notions of time and of cause and effect. Many narra-
tives for very young readers also enable the creation
of familiar settings, thus establishing associations
with the world around them, or clarify more abstract
concepts through specific examples. Other advan-
tages which have been widely demonstrated include
increased mental awareness of the child, improved
social skills and the development of their personality,
a greater ability to find solutions to existential dilem-
mas, the development of the child’s imagination and
creativity, greater personal enrichment and increased
contact with culture and tradition, all of which
strengthen the child’s identity, as well as providing
entertainment and ludic representations associated
with reading.

Ensuring that reading takes place in a positive and
comfortable setting within the home (Poslaniec, 2004,
2006; Rigolet, 1997, 2009) is crucial; however, it is
not the norm for the vast majority of children and their
families. Even though the social value of reading is
widely recognised and present in everyday discourse,
parents are still not sufficiently aware of its advan-
tages and often leave the development of reading
skills to the schools their children attend and school
and public libraries.

The mission of public libraries

‘Creating and strengthening reading habits in children
from an early age’. (IFLA/UNESCO, 1994)

Public libraries were created for people from all
walks of life and for all generations; however, chil-
dren are one of their main target audiences and
libraries pay particular attention to them and develop
activities which are geared towards them:

If children can be inspired by the excitement of knowl-
edge and by works of the imagination at an early age,
they are likely to benefit from these vital elements of
personal development throughout their lives, both
enriching them and enhancing their contribution to soci-
ety. (Koontz and Gubbin 2010: 7)

The guidelines put forward by IFLA highlight the
importance of motivating parents and other adults to
use libraries and perceive children as decisive in the
success of the libraries in their local communities.

The work carried out by libraries goes far beyond
lending out books and other publications or for storing
books. Their role in non-formal education and the
promotion of extended literary competences have been
the basis for the development of events programmes in
the majority of public libraries. These activities offer
children a wide range of services and publications
which promote ‘the enjoyment of reading and the exci-
tement of discovering knowledge and works of the
imagination’ (Koontz and Gubbin 2010: 38). Research
shows that inculcating reading habits from an early
age is crucial and that these activities aimed at children
are particularly important, especially story time.

The Guidelines for Library Services to Babies and
Toddlers (IFLA, 2007) are even more explicit, and
state that libraries should increase the number of
activities they provide for children. Due to the fact
that the target audience is so young, the involvement
of the family or a guardian is crucial to their success,
where the ludic and emotional aspect of the activities
awaken curiosity and interest in the child in a variety
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of ways and bring them into close contact with books
and reading. The objectives of this service for chil-
dren and their families are to make a wide range of
publications available (not just books), promote the
development of oral competence, make parents aware
of the importance of motivating early reading habits
through the use of specific stimuli, namely books and
storytelling, promote regular use of the library and the
services it offers and the building of an environment'
(both physical and emotional) which is friendly and
motivating for children and their families.

Studies® presented in recent years have shown that
in Portugal public libraries play a crucial role in pro-
moting reading and are an important complement to
school when it comes to inculcating reading habits.
However, a study from 2007 on promoting reading
habits in children in Portugal demonstrated that only
11.4% of parents said they participated in reading
activities promoted by public libraries, which is far
less than attendance at other organised events to pro-
mote reading.’

Reading clubs for parents and children: An
example of best practice

When images invade the intimacy of the family and sub-
stitute the word, the attitudes of adults, parents, teachers
and other people who play a role in the child’s life, will
determine to a great extent, if the child will be a good
reader in the future, or if they will be incapable of feel-
ing the pleasure that comes from reading a good book.
(Garcia Sobrino, 2000: 44 — authors’ translation)

flhavo Public Library (IPL) was opened in 2005
and one of its objectives has been to follow the guide-
lines laid down by UNESCO (IFLA/UNESCO, 1994),
which state that it is important to attract readers,
including children, adolescents and adults to the
library. These objectives have a greater chance of suc-
cess when the pleasure gained from reading and having
contact with books starts at an early age, promoted by
parents and nursery school staff long before children
start school. This first contact with books will hope-
fully transform future adolescents and adults, into bona
fide readers who take pleasure in reading a book.

Because IPL is a local library, it presented a project
called ‘Read to Grow’ (RTG) in 2007 to the Calouste
Gulbenkian Foundation. Its objectives were to
increase library use by children, particularly pre-
readers. The project revolved around children of
pre-school age and aimed to promote and develop reg-
ular and ongoing contact with books and reading and
to contribute to the development of competences with

the help of the people involved in the project, namely
nursery school teachers, library staff and families.

During the three school years® in which RTG took
place on a fortnightly basis:

the library staff visit nursery schools to tell stories. The
children then visit the library, accompanied by their par-
ents, to listen to more stories. They can also take home
publications provided by the library. The success of the
project depends on the involvement of all the partici-
pants and on the commitment to books. (Dissemination
Leaflet of the Project’ — authors’ translation)

However, even though there was a large degree of
involvement from nursery school staff and the chil-
dren, facilitated by the fortnightly visits of the IPL
team to the schools, and despite the reading activities
developed and the gradual improvement of the class-
room libraries in the schools since the beginning of
the project, it was difficult to involve the families,
particularly the parents. Contrary to what was initially
hoped, they did not attend the library or the activities
as regularly as expected.

With a view to overcoming this obstacle, on 5 April
2008, all the parents were invited to a session at IPL
which aimed to provide more information about the
project and during which they were asked to sign a
‘Book Commitment’ with the library. This document
clearly puts the onus on the library, making it proac-
tive in the development of readers and committing
itself, together with the parents, to developing reading
habits in the children and creating physical and emo-
tional conditions for that relationship to grow. The
library offered families involved in the Book Com-
mitment special activities as well as special books that
were reserved for them, together with formation and
information regarding reading promotion habits. Out
of a total of 80 families invited, 18 attended, in a ses-
sion which included a dissemination/awareness activ-
ity using children’s literature. However, the signing of
the Book Commitment was still not enough to achieve
the two main objectives of the project: to promote
reading in the home, thus motivating more library
lending and stimulating an appreciation of books and
reading from an early age within the home.

The next step was taken on 16 May 2009, almost a
year after the Book Commitment, when the IPL held
its first session ‘Reading and Growing Go Hand in
Hand: Book Club for Parents and Children’. All the
families® of the 80 children registered at the local nur-
sery schools included in the project were invited to
participate in the first Book Club (BC) meeting. A
total of 28 families attended the first session, where
the first part dealt with issues related to children’s
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literature and was aimed at parents, and story time for
parents and children. A Book Club Card was given to
all the families with the dates of the upcoming activ-
ities and the challenge/task to be completed by the
family before the following session.

In this way, Reading and Growing Go Hand in
Hand: Book Club for Parents and Children was cre-
ated, a monthly gathering of children between the
ages of three and seven and their parents, which took
place over several months with a range of different
reading activities such as reading games, book talks,
book presentations. Due to the large number of parti-
cipants, two groups were set up who met at specific
times. The meetings were held on Saturday morning
at IPL and in the afternoon at the library’s satellite
in Gafanha do Carmo. A theme was chosen for each
session and was then fully developed by the children
and their parents. At the end of each session, the
theme for the following session was announced and
a new ‘task’ was given for the family to carry out
before the next meeting. The task always involved the
participation of the children and the adults (or family
members) and revolved around children’s literature
and storytelling.

Throughout the five years during which the BC
meetings took place, the themes covered and tasks
carried out by the families in each of the two groups
were wide-ranging: imagination, spring, fear, wolves,
friendship, family, winter, colours, animals and the
stars are just a few examples of the topics. The work
done by the children and their families was presented
at the BC meetings and each session started or fin-
ished with a story pertaining to the theme of the ses-
sion. The pieces of work were exhibited during that
month in the children’s and adolescents’ section of
IPL until the following session. During each meeting,
as well as the task card, the IPL team also prepared a
selection of books related to the theme of the meeting,
which families could take home. In this way, the
library staff who held the sessions and maintained
close contact with the families throughout the project
could encourage families to lend books. Further con-
tact with books was also promoted when the children
carried out the tasks, gave reading suggestions to
other BC members (e.g. at Christmas and during the
holidays) and presented the books they had read dur-
ing the holiday or were reading at the time.

From its inception until December 2014, a total of
49 Reading and Growing Go Hand in Hand: Book Club
for Parents and Children sessions were held, with an
average of 15 families per session at [PL and 12 at the
library’s satellite in Gafanha do Carmo (27 in total).

From the beginning of the project and the BC, the
children grew and developed, as did their competences

and needs as individuals and as readers and consumers
of books. As a result, to develop the project and fulfil
the desire expressed by the families involved for it to
continue, another BC was created, called ‘Grown-up
and Reading — Book Club for Parents and Children’ for
children aged eight to ten. It is clear that the children
have grown as readers during this process, as has their
constant desire to share their feelings about and rela-
tionship with books. In this way, the sessions and
tasks set by this BC demanded greater involvement
with books. Since September 2011, a total of 30 ses-
sions have been held with 11 families participating
in the activities promoted by the library. In total,
around 30 families are involved in the project activ-
ities each year.

Conclusion

It is widely accepted that children’s performance and
their success in terms of reading and writing largely
depend on their social and economic class, where
such factors as their parents’ qualifications, their atti-
tudes towards education and their expectations with
regard to their children, as well the presence of books
and other reading material in the home play an impor-
tant role. In the case of the project presented in this
paper, it included families from different socio-
economic backgrounds with a wide range of reading
practices. If it is not possible to change the qualifica-
tions of the children’s parents, or their social back-
ground, it is certainly possible to intervene in terms
of the participants’ expectations and the representa-
tions they have about books and reading. This will
hopefully increase family dialogue, the number of
cultural activities the family attend and the participa-
tion of parents in reading activities with their children
(Bus, 2001 and Haney and Hill, 2004) such as story-
telling, all of which are important for the development
of basic reading and writing competences (Viana and
Teixeira, 2002).

The children involved in this project were not sub-
jected to formal assessment, so as a result we cannot
show any concrete improvements in terms of their
reading competences. Nevertheless, there are many
reports from children and teachers about the special
bond between the participants and books. The project
aimed to promote competences in emergent literacy,
particularly in the pre-reading group, especially in
terms of motivation, oral language development, the
construction of positive and concrete representations
and meaningful experiences related to books and
reading. The BC meetings provided a wide range of
contexts and experiences which allowed the children
to develop their oral competence and apply it in
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concrete situations. The opportunity to discuss and
share opinions and points of view occurred on a reg-
ular basis, with the objective of stimulating specific
relevant lexical areas, particularly those related to the
world around the child (e.g. colours, animals, letters,
clothes, parts of the body and toys).

The underlying principle on which the project is
based is continuity and the creation of specific group
dynamics, including a shift in the traditional percep-
tion of the library, which has become a personal and
familiar place for the children and their families. The
bonds of empathy between the members of each
group and the library staff create opportunities for fur-
ther reading suggestions and recommendations, even
outside the time slots for the formal reading sessions.
However, possibly its greatest impact is on the family
itself, creating enriching experiences which revolve
around books and parents reading more to their
children.

Contact with books occurred in every session, as
well as the sharing of the children’s reading experi-
ences with their family at home. Reading and writing
were given added importance in the meetings and the
children were encouraged and praised when they took
books home and gave their opinions on the books they
had read. The creation of an enriched literary setting
within the context of the library, and by extension
in the home, promotes reading and positively rein-
forces these activities, which are associated with plea-
sure, well-being, emotions and play, creating habits
which will hopefully encourage the gradual and long
lasting development of reading habits, very often
before children have been exposed to books at school.

This project has clearly had a positive impact on
the local community, creating loyal library members
of different generations and generating an enthusiastic
response from them.
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Notes

1. See Ramos, 2012.

2. Compare with Neves et al (2008).

3. Compare with the following results ‘range of appropri-
ate books available (76%), initial contact with books
through the “toy book” (73%), reading books to chil-
dren before have even learnt to read (70%); events
which have been reasonably well attended: Recommend
that time is set aside to read (56%) and Talk to them
about the books they read (51%) and lastly, events
which have been poorly attended: Take them to book-
stores (23%), Participate in programmes organised by

schools to promote reading (21%), Take them to
libraries/media libraries (15%)’ (Santos, 2007: 198).

4. 2007/2008, 2008/2009 and 2009/2010.

5. More detailed information about the project, including
an overview and analysis, are available at http://195.
23.38.178/casadaleitura/portalbeta/bo/documentos/proj_
crescer_a_2.pdf.

6. By family, we mean a child accompanied by at least one
adult family member, in most situations by parents or
grandparents. In total, this year (2014/2015) 32 families
are participants of the project, divided into 3 different
clubs.
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The 19th- and 20th-century Bengal Province in India was a nerve-centre with hosts of socio-cultural and
religious reform movements due to its early association with secular liberal western education. Modern
institutions of higher learning, established by colonial rulers, European missionaries and contemporary
social reformers, led to the awakening of Bengali educated communities. This Bengal Renaissance had
contributed towards strengthening production of Bengali literature and the development of the Bengali
language. Socially active reformers established community libraries as community learning space in their
respective localities. Many century-old libraries are still in existence. These community libraries extended
their access to the youth, students, industrial workers and lifelong learners. With this background, this
paper aims at in-depth analysis of the legacy of the Bengal Renaissance in the development of public
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genres in the design and delivery of effective public library services and library outreach services in the
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Introduction western style university (Das, 2015). In the same year,
the University of Bombay and University of Madras
were established. The University of Calcutta was pre-
ceded by other institutions such as Fort William
College (1800), Serampore College (1817), Hindu
College (1817), Sanskrit College (1824), Calcutta
Medical College (1835), Presidency College (1855)
and St Xavier’s College Kolkata (1860), providing the
foundations for secular western education and leading
to the awakening of Bengali intellectuals towards
socio-cultural and religious reform through newly
found spiritual institutions. The Bengal Renaissance
also contributed towards strengthening production of
Bengali literature and the development of the Bengali
language. Many contemporary writers of that time,
such as Sivanath Sastri (1907), Raja Ram Mohun Roy

As indicated by many scholars, the ‘Bengal Renais-
sance’ refers to the socio-religious-cultural reform
movement during the 19th and early 20th century in
the undivided Bengal Province in India.' The Bengal
Renaissance was influenced by the western secular
education imparted initially by western missionaries
and later by secular and nationalist agencies. While
the European Renaissance impacted European societ-
ies for centuries on various fronts such as science,
arts, culture, education and democratic values, the
influence of the Bengal Renaissance related mainly
to changing socio-religious-cultural values brought
on by the early adoption of western education in Ben-
gali society. Later these values were diffused to East-
ern India and other parts of India.

The University of Calcutta was the first modern
university in the Indian subcontinent established by
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(Collet, 1914) and Debendranath Tagore (1909),
expressed their views favouring socio-religious reform
movements.”

The modern public library system in India began
during British colonial rule with the establishment
of community libraries across Bengal Province. Many
of the community libraries were established with the
generous support from the local zamindars (royal
families), individual philanthropists, social reformers,
and other influential or eminent personalities. Many
of the public libraries were meant for the educated
youth and neo-literates to enrich knowledge and
provide continuous education. The Calcutta Public
Library, established in 1836, became the first modern
public library in South Asia to be established to sup-
plement the secular western education system in
India. The Uttarpara Jaykrishna Public Library, estab-
lished in 1859 by Jayakrishan Mukherjee, an eminent
personality in the locality, was the first free public
library in colonial India. Gradually, many public
libraries were established and became centres for
adult learning and non-formal education.

During the early period of the 20th century the
Swadeshi movement, a nationalist movement against
British colonial rule, emerged. This movement inten-
sified resistance against the partition of Bengal Prov-
ince. The participants in the Swadeshi movement
became engaged in boycotting western consumer
products and started producing some of those items
indigenously in the country. Historically, many public
libraries in Bengal were established with the help of
the activists of the Swadeshi movement and other
contemporary political, social and religious reform
movements of that time.

While activists and supporters of the Bengal
Renaissance were engaged in the creation of literature
supporting socio-cultural and religious reform move-
ments, there was urgent need for the creation of public
space for reaching out to the general public and enga-
ging them with the neoliberal reform movements.
Public libraries were considered an appropriate public
space for engaging local communities and supporting
public discourse.

Genesis of the public library system in
colonial Bengal

Bengal Province was the national headquarters for
colonial British rulers from the 17th to the early
20th century, until 1911. During the British colonial
period many public libraries were established through
community efforts that did not involve the patronage
of local colonial rulers. In addition, other libraries
were established through support from the local

® Murshidabad; 5;,
= 24 Parganas (s); 5-0%
11;10.9% )

Figure I. Distribution of century-old libraries in West
Bengal.

rulers. Obviously, the public libraries which received
the support of local communities flourished with diver-
sified services. Public libraries became a community
space for social functions, intercultural interactions,
debating on contemporary issues, and sometimes with
political motives of raising awareness against the
governing practices and abuses of the British colo-
nial rulers.

The West Bengal Public Library Network (WBPLN)
(2014) has documented a list of century-old libraries
in the state of West Bengal in India as a part of an
undivided Bengal Province before India’s indepen-
dence. This list is shown in Table 1 found in the
Appendix. Figure 1 indicates the distribution of these
century-old public libraries in different districts of
West Bengal. The Bengal Renaissance was centred
on Calcutta (now Kolkata) and its surrounding dis-
tricts, which are namely Howrah, Hooghly and 24
Parganas. Some parts of Calcutta were included in the
undivided 24 Parganas district. This Figure also indi-
cates that Calcutta district has the highest number of
century-old libraries with a 28.7% overall share.
Hooghly district stands second with a 18.8% share,
whereas Howrah district stands third with a 14.9%
share. 24 Parganas (South) and 24 Parganas (North)
cumulatively have a 21.8% share. Century-old
libraries do exist in other districts of West Bengal as
well, namely Murshidabad, Bankura, Birbhum, Burd-
wan, Coochbehar, Malda, Midnapur (West), Midna-
pur (East) and Nadia, as recorded in Table 1.

As shown in Figure 2, the geographical concen-
tration of century-old libraries in West Bengal state
is mainly across the districts surrounding Calcutta
metropolitan city. Several districts were part of the
undivided Bengal Province in the early 20th century,
which is shown in Figure 3. The districts in the eastern
side became part of Bangladesh after Bengal’s parti-
tion and India’s independence in 1947, whereas
districts in the western side became part of India
(Bose, 1993: 85). The map in Figure 2 indicates that
the geographical proximity to the centres of the



372

IFLA Journal 41(4)

Figure 2. Concentration of century-old libraries in West
Bengal surrounding the city of Calcutta.
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Figure 3. Bengal districts in the early 20th century.

Bengal Renaissance triggered the high occurrence of
public libraries in the surrounding districts during the
19th and early 20th centuries. This tradition continued

Figure 4. Distribution of century-old libraries based on
year of establishment.

until the enactment of the West Bengal Public
Libraries Act in 1979, which ensures equitable devel-
opment of a public library system across West Bengal
state covering all districts (WBPLN, 2013).

To help in understanding the present status of the
century-old libraries in West Bengal state, the man-
agement structure of WBPLN is briefly mentioned
here. The State Central Library is positioned at the
pinnacle as an advisory and policymaking body in
WBPLN, followed by district libraries, sub-divisional
libraries, town libraries and rural libraries. The state
government also introduced a three-tier library system
in every district, namely (1) district library, (2) town or
sub-divisional libraries, and (3) rural or area or primary
unit libraries to serve the local citizens. Through the
transition, many of these century-old libraries were
transformed into town libraries or rural libraries.

The Bengal Renaissance had a great influence in
the development of community libraries in the 19th
century. These libraries helped to increase adult lit-
eracy in rural and semi-urban areas through inculcat-
ing reading habits in young people, neo-literates
and school-going children. As indicated in Table 1,
century-old libraries can be categorized based on their
year of establishment, primarily during the 19th cen-
tury and then early 20th century till 1913. Figure 4
shows the distribution of these libraries in the last two
centuries. Their impact is still a physical presence
with 19th-century libraries representing 56.4% of
public libraries in the region.

Many of these century-old libraries are now opera-
tional through voluntary efforts, while some others
receive government support to continue their public
services. Thus, another round of categorization is
done based on the present management status and the
distribution can be seen in Figure 5. This shows that
government-sponsored libraries stand highest in
number with a 64.4% share, and privately managed
libraries stand second with a 29.7% share. This figure
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Figure 5. Distribution of century-old libraries based on
management type.

also indicates that the state government took over the
responsibility of running these century-old libraries
through sponsorship and ensuring inclusion of library
personnel in the governmental payroll. The state
government also offers sustainable career options to
library personnel in government-sponsored libraries,
while retaining autonomy in the management of the
respective libraries. On the other hand privately man-
aged libraries are run by the volunteers and core mem-
bers from the local communities, without involving
state government funding or absorption of library
personnel in the governmental payroll. Government-
aided libraries sometimes seek governmental support
for infrastructure development, but usually they do
not ask for recurring expenses. On the other hand
4% of the century-old libraries belong to the govern-
ment library category. These include the National
Library of India, Asiatic Society Library, Uttarpara
Jaykrishna Public Library and North Bengal State
Library. The former two libraries belong to the Gov-
ernment of India, and latter two belong to the Govern-
ment of West Bengal.

Influence of the Brahmo Samaj movement

The Brahmo Samaj movement was part of the first
wave of religious reform movements that marked the
beginning of the Bengal Renaissance in the Indian
subcontinent. The Brahmo Samaj was started at
Calcutta on 20 August 1828 by Raja Ram Mohan Roy
and Debendranath Tagore. Both Roy and Tagore were
products of western secular and liberal education, and
the Brahmo Samaj engaged in establishing educa-
tional institutions for spreading liberal education.
They founded many schools and colleges for girls and
boys. The educational institutions for girls became a
turning point towards the emancipation of women
in society through liberal education. Some of the

significant schools and colleges founded by the
Brahmo Samaj during the British colonial rule were:
City College (1881), City School (1879), Brahmo
Balika Shikshalay/ Brahmo Girls’ School (1890),
besides many which were established in the 20th cen-
tury through its educational wing, the Brahmo Samaj
Education Society.

The Sadharan Brahmo Samaj Library which was
founded in Calcutta in 1895 was initially restricted
to the followers and members of the Brahmo Sama;j.
This library later expanded its access to the general
public and became a prominent public library in the
city. It is still running through self-sustainable
resources and member contributions, without any
governmental support. Other public libraries estab-
lished in Bengal during the 19th century also have
direct or indirect influence from eminent members
of the Brahmo Sama;.

Many of the public libraries and academic libraries
adjoining educational institutions were established by
the core members of Brahmo Samaj in the areas
surrounding Calcutta. Many eminent writers and edu-
cationists were born in Brahmo families, who took
part in the advancement of knowledge and social
reforms. Nobel Prize winner Rabindra Nath Tagore
was one of them. He won the Nobel Prize in Literature
in 1913 for his poetical work Gitanjali — Song Offer-
ings, becoming its first non-European winner. Tagore
utilized his Nobel Prize money to establish Visva
Bharati University in 1921, which is an experimental
university for embracing nature and creativity in pur-
suit of the advancement of knowledge and universal
understanding. Tagore also became the founding
President of the All Bengal Library Association,
which was established in 1925 to co-ordinate the
activities of existing public libraries and to organize
the library movements in the province. Tagore him-
self was closely associated with the development of
many rural and institutional libraries surrounding
the Santiniketan Sriniketan areas — the birthplace of
Visva Bharati. The Brahmo Samaj continues to influ-
ence eastern India, helping to construct a library-
based society, educating and preparing citizens with
liberal minds (Brahmo Samaj, 2014; Kopf, 1979).

Influence of the Ramakrishna Mission
movement

The Ramakrishna movement was part of the second
wave of religious reform movements during the late
19th and early 20th centuries. Swami Vivekananda,
born at Calcutta in 1863 as Narendranath Dutta, was
the founder of the twin organizations, Ramakrishna
Mission (RKM) and Ramakrishna Math. Sri Ramakrisha
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was the great 19th-century saint of Bengal who
rediscovered the new pathways in Hindu spirituality,
called the Vedanta movement. The Mission aims at:

the harmony of religions, harmony of the East and the
West, harmony of the ancient and the modern, spiritual
fulfilment, all-round development of human faculties,
social equality, and peace for all humanity, without any
distinctions of creed, caste, race or nationality. (Horiu-
chi, 2013: 119)

Here, Swami Vivekananda ignited the concepts of spiri-
tual accomplishment and universal brotherhoods through
his Ramakrishna movement, which was later carried on
successfully by dedicated monks and followers.

Similarly to the Brahmo Samaj movement, fol-
lowers of the Ramakrishna movement engaged in the
establishment of new educational institutions as a
means to all-round development of human faculties.
They also developed public libraries to spread the
teachings of Ramakrishna-Vivekananda and other
reformers of the Bengal Renaissance. Swami Viveka-
nanda’s sudden death in 1902 did not deter the orga-
nizations from establishing new centres and new
educational institutions across the country. Many of
the public libraries run by the RKM were equipped
with state-of-the-art services, which also became
exemplary for other community-driven public libraries.
The state-of-the-art facilities included study carrels for
serious readers and prospective authors, desktop com-
puters for accessing the library catalogue database and
other online information, etc. Table 1 also indicates
some names of different century-old public libraries
affiliated to RKM which continues to maintain public
libraries for youth, the general public and followers
in the state of West Bengal and in other Indian states.
Most of these libraries also have a reading room, a sup-
plementary facility which allows students to pursue
their studies using their personal books and textbooks.
Presently RKM maintains 269 libraries across the
country — 140 public libraries and 129 school/college
libraries — located in different branch centres of the
Ramakrishna Mission (2013). Some important public
libraries maintained by the RKM are namely, Ramak-
rishna Mission Institute of Culture Library, Calcutta;
Swami Vivekananda’s Ancestral House and Cultural
Centre Library, Calcutta; Ramakrishna Sarada Mission
Ashram Library, Calcutta; Ramakrishna Mission
Library, Narendrapur; Ramakrishna Mission Jana-
shiksha Library, Belur Math; and Ramakrishna
Mission Student Home Library, Belghoria. These
are also government-aided public libraries and listed
on the website of the West Bengal Public Library
Network.

Influence of the Swadeshi movement

While the Brahmo Samaj and Ramakrishna move-
ments were religious reform movements during the
Bengal Renaissance period, the Swadeshi movement
became a nationalist movement against British colo-
nial rule in India. Through this movement many
young people became socio-politically motivated
towards greater participation in nation-building by
following the principles of swadeshi (i.e. self-suffi-
ciency). The Swadeshi movement is the precursor to
the Indian independence movement, and helped to
make Swadeshi enterprises flourish in Bengal Prov-
ince as pointed out by Sumit Sarkar (1973). This
movement involved boycotting British products and
the revival of domestic products and production pro-
cesses. The movement intensified with the announce-
ment of the partition of Bengal by the Viceroy of
India, Lord Curzon in 1905. This bifurcation plan was
taken to weaken the nationalist movement in Bengal,
which intensified during the beginning of the 20th
century. The British planned to divide the province
into eastern and western parts to reduce the cumula-
tive effects of the nationalist movement. Many emi-
nent personalities including Nobel-laureate Rabindra
Nath Tagore, Sri Aurobindo, Deshbandhu Chittaran-
jan Das, Bipin Chandra Pal among others were
involved in this movement.’

The early revolutionary secret societies were
founded in Bengal Province around the time of the
Swadeshi movement. These extremist groups main-
tained their own libraries for motivating educated
youth towards participation in freedom struggles.
Many of these groups went underground, while main-
taining collections of revolutionary literature gathered
from different parts of the world. Their politically
motivating literatures helped inspire the young people
to achieve freedom from British rule. The Anushilan
Samiti’s Calcutta branch, for example, had a library
collection of 4000 books. Another revolutionary soci-
ety, the Suhrid Samiti had a library collection of 230
books. The Suhrid Library and Indian Association
Library, both listed in Table 1, belong to century-
old libraries of this genre (WBPLN, 2014). Historian
Sumit Sarkar (1973) gives a detailed account of how
library resources were built up during the Swadeshi
period and for what purposes.

Sarkar delved into the detailed functioning of some
influential youth patriotic Samitis (or societies or
associations) in Bengal. From the very beginning
some of these societies combined physical culture
with moral and intellectual training. Many of them
also had a system of regular classes on socio-
political issues. Their members were encouraged to
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read biographies of patriotic leaders, world literature
on radical movements, radical ideologies and other
socialist literature. Jogendranath Vidyabhusan wrote
numerous biographies of Mazzini, Garibaldi, Kropot-
kin and other patriotic leaders — both Indian and
foreign. Chattopadhyay’s (1882) book Anandamath
which became essential reading for radical leaders
and freedom fighters, was set against a background
of the Sannyasi rebellion in the late 18th century. The
book became synonymous with the struggle for Indian
independence from British colonial rule. Thus, this
book was banned by the Government. These patriotic
societies maintained libraries with good collections of
books in order to increase members’ interest in radical
movements and ‘revolutions’ (Sarkar, 1973: 484).
Some of the books in their collections were already
banned by the Government. The Calcutta Anushilan
Samiti had a library of 4000 books. Mymensingh Suh-
rid Samiti had a good library collection, out of which
a list of 230 titles was preserved in the home political
files of the colonial government (Sarkar, 1973: 483).
Sister Nivedita arranged to supply Irish nationalist lit-
erature for motivating some early recruits to these
societies. Their intellectual influences were extremely
diverse. The Imperial Library of Calcutta was a good
source of literature on socialism, and despite the
librarian’s discouragement, Bhupendranath Dutta was
able to get from there a book by Hyndman (Sarkar,
1973: 483-484). Sarkar further writes: ‘The library
of the (Mymensingh Suhrid) Samiti had 230 books
when the police raided it in November 1908; these
included lives of Cromwell, Washington and Napo-
leon, Condemned as a Nihilist, Nabya Japan and
several books on Ramakrishna and Vivekananda’
(Sarkar, 1973: 397).

The late 19th-century Bengal Renaissance also wit-
nessed the establishment of many factories and mills
in the vicinity of Calcutta. This increased migration
of factory labourers from neighbouring states and
their settlement at different districts around Calcutta.
Swadeshi leaders took this opportunity to spread
awareness amongst factory workers of exploitation
by the British factory owners. The historian Sarkar
observes the attempts made by Swadeshi leaders and
social reformers to improve the material and moral
conditions of Indian workers. The Brahmo social
reformer Sibnath Sastri started night schools for
labourers, a Workingmen’s Club in 1870, a monthly
journal Bharat Sramajeebi in 1874 (for which he
wrote a poem, beginning with the lines ‘Awake,
Arise, O Workingman’), and an institute for workers
in Baranagore in 1876. In addition to that Sastri estab-
lished a library for factory workers in 1906 (Sarkar,
1973: 190; Sastri, 1907). This was the beginning of

inculcating reading culture and the initiation of adult
education for industrial workers in Bengal.

Many of these Swadeshi efforts influenced edu-
cated communities in Bengal to participate in neo-
liberal movements as well as to sympathize with free-
dom struggles against the colonial rulers in India.
Community libraries obviously helped in spreading
literacy and encouraging socio-political awareness
amongst the youth and working class.

Launching of free reading rooms

With the expansion of western education in colonial
Bengal during the late 19th and 20th centuries, there
was a proliferation of first-generation learners across
Bengal province, particularly at Calcutta and sur-
rounding districts. Many of these first-generation lear-
ners did not have suitable learning space or access to
modern amenities such as electricity at home. Com-
munity libraries offered these learners a conducive
learning space, called ‘free reading rooms’, for effec-
tive learning as well as for group study or collabora-
tive learning. These libraries also organized study
circles for discussing queries and clearing doubts
related to their study. Table 1 consists of some of the
century-old libraries offering a free reading room ser-
vice to walk-in users. Still relevant today, many of the
existing free reading rooms across the state of West
Bengal also help students preparing their competitive
examinations and school or college-level final exam-
inations. Later many public and academic libraries
across India constructed free reading rooms for
walk-in users. Now, many of them even offer free
Wi-Fi access for attracting young people to public
libraries.

Calcutta Public Library and its successors

The Calcutta Public Library (CPL), established in
1836, is the oldest public library in modern India.
This was a non-governmental effort, established col-
lectively by colonial officers, Englishmen working
in Calcutta in different capacities, and western-
educated liberal Indians as its first proprietors. Mem-
bership was offered on a proprietary basis. In the
Preface to the Catalogue of the Calcutta Public
Library of 1846, a listing of 95 proprietors is found
that includes both Englishmen and influential Ben-
gali gentlemen (CPL, 1846: xvii—xviii). Many of
their successors contributed to the Bengal Renais-
sance and other social movements.

While advocating the establishment of Calcutta
Public Library, the Editor of the Englishmen newspa-
per JH Stocqueler circulated an address in August
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1835 among the principal inhabitants of city of Cal-
cutta. He observed (CPL, 1846: iii):

As considerable inconvenience is sustained by almost
all classes of the community of Calcutta, owing to the
absence of any thing like a General Library, combining
the advantages of a library of reference and resort with
those of a circulating library, it is proposed to take mea-
sures for immediately establishing such an institution,
upon a scale commensurate with the interest and wants
of the reading population.

He further emphasized that this library should be
based upon broad and liberal principles in order to
receive very general support throughout the metropo-
lis. To Stocqueler, an Indian Public Library should be
a mighty reservoir for all who burn with the thirst for
knowledge. He then wanted to dedicate CPL ‘To All
Ranks and Professions’, to every citizen of the metro-
polis of Calcutta.

Honourable Sir John Peter Grant seconded the pub-
lic appeal made by Stocqueler. In a public meeting in
Calcutta on 31 August 1835, Grant observed (CPL,
1846: iv):

I believe this the only society of the same extent which
has not a library of some description; at the Cape, at
Bombay, they are better provided, and Madras has its
Literary Society, but here in Calcutta, we are without the
means of reading, except by purchasing books, from
Humphrey Clinker up to Hume’s History of England.

Grant thought this was a very great inconvenience,
and even Europeans living in Calcutta had no means
except the expensive one of procuring books of light
literature which formed the main reading of the
greater part of the community; or those books which
no man would purchase or refer to, except for the pur-
pose of seeking out some particular information or
referring to some point. He then proposed to have a
public library in Calcutta for ‘the convenience of all
classes of the community, by no means excepting
those young men, natives of this country, who are
most meritoriously pursuing their studies’ (CPL,
1846: iv).

All these efforts led to the establishment of Cal-
cutta Public Library (CPL) in 1836. At the time of its
inception, CPL received donations of books from
private individuals, the library of the erstwhile Fort
William College, and Governor General Sir Charles
Metcalfe. Many native Indians, Englishmen living
in the city as well as functionaries of colonial govern-
ment became regular users. Its services were later
extended to many poor students and others free of
charge for a specified period of time (NLI, 2014).

The British colonial government later founded a
government library called the Imperial Library in
1891 at Calcutta by combining a number of secretariat
libraries and with collections from different libraries
such as the Home Department, East India College,
Fort William College and the East India Board in
London. Imperial Library later acquired CPL in
1903 for expanding its services to the general public
and also became a repository of printed books pub-
lished in the Indian subcontinent. Imperial Library
declared its purposes in a notification in the Gazette
of India, which states:

It is intended that it should be a library of reference, a
working place for students and a repository of material
for the future historians of India, in which, so far as pos-
sible, every work written about India, at any time, can be
seen and read. (NLI, 2014)

The Imperial Library was widely used by contempo-
rary progressive writers (Renaissance writers), social
reformers, and also by the leaders of socio-political
movements including the Swadeshi movement (Sar-
kar, 1973: 484). After independence, the Imperial
Library became the National Library of India (NLI)
in 1948 through the Imperial Library (Change of
Name) Act, 1948. NLI also became an institution of
national importance, dedicated to serving the whole
nation with the largest collections of publications in
all official Indian languages.

Conclusion

The Bengal Renaissance strengthened the production
of Bengali literature and the development of the Ben-
gali language. Newly emerged educated liberal and
empowered Bengali intellectuals started to establish
scholarly societies, youth associations and public
libraries across the undivided Bengal Province. Many
renowned public libraries were founded during this
period. In every district of the province, public
libraries were established with support from the local
communities. Many of these century-old libraries are
still in existence as shown in the Appendix (Table 1).
Scholarly societies which are still in existence such as
Bangiya Sahitya Parishad (Bengal Literary Associa-
tion), Bangiya Bigyan Parishad (Bengal Science
Association), Indian Association for the Cultivation
of Science, and All Bengal Library Association also
established their libraries and extended their access
to the general public. The creation of social institu-
tions also strengthened the nationalist science move-
ment, first in Bengal province and later all over India.

Public libraries not only gave the necessary space
for public engagement in socio-political issues, but
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also helped in the development of literacy in local
communities, inculcating reading habits to first-
generation learners, inculcating a scientific temper
and overall transformation of the character of Bengali-
speaking communities. Social reformers at that time
visualized a society with open-mindedness, liberal,
free from superstitions and belief in black magic,
free from social exclusions and negative doctrines.
All these social reforms were also made possible
with the development of a middle class, having
access to affordable public education and public
library services. Later, many public libraries also
indirectly supported Swadeshi and other nationalist
movements. Thus, the legacy of the Bengal Renais-
sance had an overarching impact on the lives of
billion peoples rippling beyond the 19th- and 20th-
century timeframes.

Currently, non-government organizations (NGOs)
and civil society organizations are developing rural
libraries and reading rooms across South Asia to
improve access to elementary, secondary and adult
education, and to facilitate universal access to
information as required for the development of
livelihoods. Some of these NGOs are engaged in
achieving United Nations Millennium Development

Appendix

Table I. Century-old libraries in West Bengal State.

Goals (UN-MDGs) through improving access to
information and mass education. For example, an
NGO named READ Global has subsidiaries in India
(READ India), Nepal (READ Nepal) and Bhutan
(READ Bhutan) for establishing rural public libraries
and information access points in the respective coun-
tries. Similarly, another NGO, Room to Read, is also
active in South Asia in the development of rural
libraries and community libraries.

However, there is a need to have in-depth research
and analysis of the long-standing influence of these
public libraries in South Asian society in general and
their influence in the socio-economic empowerment
of common citizens in particular. First- or second-
generation learners derive significant impetus while
visiting a public library and continuing their formal
or non-formal learning. Changing reading habits due
to improved access to smart phones, networked com-
puters and satellite televisions can pose serious chal-
lenges to certain segments of the population, as
discussed by several scholars and sociologists. Some
research could also be carried out in that direction
to improve services of public libraries in South Asia
aligned with the livelihood requirements of public
library users.

Name of century-old libraries

Management status Year of estb. District

Agarpara Pathagar

Panihati Bandhab Pathagar

Sasadhar Pathagar

Arbelia Seva Samity Library
Belgharia Parimohan Memorial Town Library
Bhatpara Sahitya Mandir
Karunamoyee Library

Mulajore Bharatchandra Granthagar
Bankim Sahitya Sammilani

Sir Romesh Library

Sriguru Granthashram

Bandhab Library Joynagar

Boral Priyanath Library

Mudiali Library

Rajpur Sadharan Pathagar

Hemkali Library

Vidyabhushan Library

Freserganj Bijoli Club & Library
The Behala Town Library

Prativa Library

Purandar Smriti Mandir Pathagar
Baharu Shyamsundar Public Library & Free Reading Room

Govt-sponsored library 1891 24 Parganas (N)
Govt-sponsored library 1898 24 Parganas (N)
Privately managed library 1904 24 Parganas (N)
Govt-sponsored library 1904 24 Parganas (N)
Govt-sponsored library 1904 24 Parganas (N)
Govt-sponsored library 1904 24 Parganas (N)
Govt-sponsored library 1905 24 Parganas (N)
Govt-sponsored library 1906 24 Parganas (N)
Govt-sponsored library 1907 24 Parganas (N)
Govt-sponsored library 1910 24 Parganas (N)
Govt-sponsored library 1910 24 Parganas (N)
Govt-sponsored library 1869 24 Parganas (S)
Privately managed library 1871 24 Parganas (S)
Govt-sponsored library 1876 24 Parganas (S)
Govt-sponsored library 1877 24 Parganas (S)
Govt-sponsored library 1902 24 Parganas (S)
Govt-sponsored library 1902 24 Parganas (S)
Govt-sponsored library 1903 24 Parganas (S)
Govt-sponsored library 1903 24 Parganas (S)
Govt-sponsored library 1906 24 Parganas (S)
Govt-sponsored library 1910 24 Parganas (S)
Govt-sponsored library 1912 24 Parganas (S)

(continued)
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Table I. (continued)

Name of century-old libraries

Management status

Year of estb. District

Bishnupur Mahakuma Library

Ramranjan Poura Nigam O Vivekananda Granthagar
Raniganj Public Library

Bagila Bankim Pathagar

North Bengal State Library

William Kerry Granthagar

Konnagar Public Library & Free Reading Room
Uttarpara Jaykrishna Public Library

Mahesh Public Library

Serampore Public Library & Mutual Improvement Association

Chandannagore Pustakagar

Janai Sadharan Pathagar

Sripur Kalyan Samity

Bansberia Public Library

Jamgram Nandi Sadharan Pathagar
Mondalai Public Library

Chandra Saraswati Pathagar
Bhadreswar Public Library
Uttarpara Saraswat Sammilan
Young Men’s Association
Tarakeswar Yuba Sangha Town Library
Uttar Bahini Library

Garalgachha Public Library
Gopalnagar Saraswat Pathagar
Shibpur Public Library

Rashpur Peoples Library

Bantra Public Library

Makardaha Saraswat Library

Bally Sadharan Granthagar
Mohiary Public Library

Palli Bharati Granthagar
BelurSadharan Granthagar

Jaipur Arya Samity

Friends Union Pathagar

The United Reading Club & Public Library
Ramakrishnapore Sansad

Friends Club Library

Maju Public Library

Amta Public Library

Asiatic Society

Sashipada Institute Library & Free Reading Room
Ariadaha Association Library

The United Reading Rooms
Baranagar Peoples Library

Indian Association Library
Dakhineshwar Ramakrishna Library & Reading Club
Taltala Public Library

Bagbazar Reading Library
Kumartuli Institute

Kalighat Library

Suburban Reading Club

Chaitanya Library

Bharati Prasad

Govt-sponsored library
Privately managed library
Govt-sponsored library
Govt-sponsored library
Government library
Privately managed library
Govt-sponsored library
Government Library
Govt-sponsored library
Govt-sponsored library
Govt-sponsored library
Govt-sponsored library
Privately managed library
Govt-sponsored library
Govt-sponsored library
Govt-sponsored library
Privately managed Library
Privately managed library
Govt-sponsored library
Govt-sponsored library
Govt-sponsored library
Govt-sponsored library
Govt-sponsored library
Govt-sponsored library
Privately managed library
Govt-sponsored library
Privately managed library
Govt-sponsored library
Govt-sponsored library
Govt-sponsored library
Govt-sponsored library
Privately managed library
Govt-sponsored library
Privately managed library
Govt-sponsored library
Privately managed library
Govt-sponsored library
Govt-sponsored library
Govt-sponsored library
Government Library
Privately managed library
Govt-sponsored library
Privately managed library
Privately managed library
Privately managed library
Privately managed library
Privately managed library
Govt-sponsored library
Privately managed library
Privately managed library
Privately managed library
Privately managed library
Privately managed library

1904 Bankura
1900 Birbhum
1876 Burdwan
1900 Burdwan
1869 Coochbehar
1818 Hooghly
1858 Hooghly
1859 Hooghly
1869 Hooghly
1871 Hooghly
1873 Hooghly
1882 Hooghly
1891 Hooghly
1891 Hooghly
1894 Hooghly
1894 Hooghly
1901 Hooghly
1909 Hooghly
1909 Hooghly
1909 Hooghly
1910 Hooghly
1911 Hooghly
1913 Hooghly
1913 Hooghly
1874 Howrah
1883 Howrah

1884 Howrah
1885 Howrah
1885 Howrah
1886 Howrah
1888 Howrah
1895 Howrah
1896 Howrah
1898 Howrah
1898 Howrah
1900 Howrah
1901 Howrah

1905 Howrah
1907 Howrah

1784 Kolkata
1867 Kolkata
1870 Kolkata
1872 Kolkata
1876 Kolkata
1876 Kolkata
1879 Kolkata
1882 Kolkata
1883 Kolkata
1884 Kolkata
1886 Kolkata
1888 Kolkata
1889 Kolkata
1890 Kolkata

(continued)
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Table I. (continued)

Name of century-old libraries

Management status Year of estb. District

Suhrid Library

Asutosh Memorial Library

Mahabodhi Society

Bangiya Sahitya Parisad

Sadharan Brahma Samaj Library

Beleghata Sandhya Samity

Hanifa Public Urdu Primary Library

National Library

Barisha Pathagar

Ram Mohan Library & Free Reading Room

The Bagbazar Free Reading Library

The Boys Own Library and Young Men’s Institute
Chetla Nityananda Library and Free Reading Room
Kheyali Khelaghar

North Entally Kamala Library

Desikottam Bidhusekhar Town Library

Bharati Bhaban Sadharan Pathagar

Contai Club Sub-divisional Library

Rajnarayan Basu Smriti Pathagar

Sargachi Ramakrishna Mission Ashram Granthagar
Bankim Chandra Library

Saraswati Library

KandiSadharan Pathagar

Lalgola M.N. Academy Public Town Library
Krishnanagar Public Library

Ranaghat Public Library

Privately managed library 1891 Kolkata
Privately managed library 1891 Kolkata
Privately managed library 1892 Kolkata
Govt-aided library 1893 Kolkata
Privately managed library 1895 Kolkata
Privately managed library 1900 Kolkata
Govt-sponsored library 1903 Kolkata
Government library 1903 Kolkata
Govt-sponsored library 1904 Kolkata
Govt-aided library 1904 Kolkata
Govt-sponsored library 1907 Kolkata
Privately managed library 1909 Kolkata
Govt-sponsored library 1910 Kolkata
Govt-sponsored library 1910 Kolkata
Govt-sponsored library 1911 Kolkata
Govt-sponsored library 1905 Malda
Govt-sponsored library 1910 Malda
Govt-sponsored library 1905 Midnapur (E)
Govt-sponsored library 1851 Midnapur (W)
Govt-sponsored library 1897 Murshidabad
Govt-sponsored library 1905 Murshidabad
Govt-sponsored library 1910 Murshidabad
Govt-sponsored library 1911 Murshidabad
Govt-sponsored library 1913 Murshidabad
Govt-sponsored library 1856 Nadia
Privately managed library 1884 Nadia

Source: West Bengal Public Library Network (2014) Century OId Libraries. Available at: www.wbpublibnet.gov.in/content/century-old-

libraries-0 (accessed 9 April 2015).
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Notes

1. Of many scholarly works referring to the Bengal Renais-
sance as a movement for socio-religious-cultural trans-
formation in a provincial society, important ones are:
Ramtanu Lahiri, Brahman and Reformer: A History of
the Renaissance in Bengal by Sivanath Sastri (1907),
Notes on the Bengal Renaissance by Amit Sen (1946),
British Orientalism and the Bengal Renaissance: The

Dynamics of Indian Modernization 1773—1835 by David
Kopf (1969), besides many others. Recently, Subrata
Dasgupta (2010) wrote a comprehensive narrative of the
Bengal Renaissance. This reform movement was the
first of its kind in the Indian sub-continent to get rid of
the rigidity of socio-religious dogmas crippling Indian
society.

. Former Prime Minister of India Jawaharlal Nehru in his
seminal work Discovery of India (1946) narrates the
story of the Bengal Renaissance in a chapter which was
later adapted as a popular television serial ‘Bharat Ek
Khoj’. One particular episode of this serial depicts the
making of the Bengal Renaissance movement (Doordar-
shan India, 1988).

. The song ‘Vande Mataram’ (now the national song of
India) written by Bankim Chandra Chattopadhyay was
widely used during the Swadeshi movement and later
during India’s freedom struggles. ‘Vande Mataram’
became a slogan against the British rulers. Similarly,
‘Jana Gana Mana’ (now the national anthem of India)
written by Tagore was introduced during the Swadeshi
movement. It was first sung in the Calcutta session of
the Indian National Congress on 27 December 1911.
Tagore also encouraged communal harmony and
conceived the Rakhi Bandhan festival in 1905. The


http://www.wbpublibnet.gov.in/content/century-old-libraries-0
http://www.wbpublibnet.gov.in/content/century-old-libraries-0

380

IFLA Journal 41(4)

historian Sarkar (1973: 287) observes: ‘At two meetings
during the last week of September 1905, Rabindranath
put forward his plan for observing rakhi-bandhan on the
coming partition day, transforming a traditional popular
rite into a symbol of the brotherhood and unity of the
people of Bengal’. The exchange of rakhis (wristlets
of coloured thread) took place on 16 October 1905 with
a huge participation of inhabitants irrespective of their
class, caste, creed or religion. The legacy of the Rakhi
Bandhan festival still continues.

4. Out of these proprietors significant Bengali gentlemen
who took ownership of CPL include Dwarkanauth
Tagore, Prosonnocoomar Tagore, Ramanauth Tagore,
Collyloll Tagore, Brojonauth Dhur, Pearymohun
Chowdry, Peary Chand Mittra, Radhamadub Banerjea,
Ramgopaul Ghose, Muttyloll Seal, Russomoy Dutt, and
Suttwachurn Ghoshal.
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Internship in LIS education : An international
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Le stage dans le cadre d’une formation SIB : une
perspective internationale de I’apprentissage par
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Résumé :

En Amérique du Nord, la valeur d’un stage comme
moyen d’apprentissage par I’expérience lors d’une
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formation aux Sciences de I’Information et des Biblio-
théques (SIB) fait 1’objet de discussions depuis de
nombreuses années. Pour obtenir une perspective glo-
bale, cette étude examine dans quelle mesure et pour
quelles raisons une telle expérience peut étre néces-
saire, et si les placements peuvent avoir lieu au niveau
international ou de fagon virtuelle. Parmi les partici-
pants a I’¢tude, des bibliothéques nationales, des asso-
ciations et des programmes de formation universitaire
aux SIB de 69 pays a travers le monde. Les résultats
semblent indiquer que, sauf en ce qui concerne les
organismes accrédités par I’ Association des Bibliothé-
ques américaines (ALA), un stage est plus fréquem-
ment exigé et que lorsque ce n’est pas le cas, les
taux de participation sont faibles. En outre, il y a un
soutien bien plus important en faveur des expériences
internationales. Malgré 1'usage croissant d’outils en
ligne pour procurer une formation SIB, il y a un
manque indéniable de soutien institutionnel pour les
stages virtuels. L’article suggere d’effectuer des études
plus poussées, qui tiennent compte d’un modele de
stage interdisciplinaire, volontaire, interconnecté et
international, adapté a la formation SIB du 21° siécle.

Information literacy and diginatives:
Expanding the role of academic libraries

Maitrise de I’information et enfants du numérique :
¢largir le role des bibliotheques universitaires

Johanna Kiviluoto

IFLA Journal, 41-4, 308-316

Résumé :

Promouvoir le développement d’aptitudes pré-univer-
sitaires de maitrise de I’information chez la « généra-
tion Google », en particulier chez les lycéens, est
I’un des thémes actuels de discussion dans le domaine
des médias et de la maitrise de 1’information. Tradi-
tionnellement, les services proposés par les bibliothe-
ques des lycées finlandais sont développés et fournis
en collaboration avec les bibliothéques publiques,
mais les bibliothéques universitaires, qui disposent
d’une expertise particuliére et de ressources numéri-
ques, devraient également participer a I’enseignement
des aptitudes pré-universitaires de maitrise de 1’infor-
mation. La bibliothéque communautaire de I’enseigne-
ment supérieur de Lahti en Finlande a pris diverses
mesures pour satisfaire cette demande, en collaborant
avec les organismes régionaux d’enseignement profes-
sionnel, secondaire et universitaire. Cet article aborde
ces questions et présente notre approche pour soutenir
et promouvoir la création de savoir, les aptitudes pré-

universitaires de maitrise de I’information et I’appren-
tissage permanent depuis le lycée jusqu’a I’enseigne-
ment supérieur.

Library anxiety among university students :
A survey

Etude de I’angoisse de la bibliothéque chez les
étudiants

Marisa Alicia McPherson

IFLA Journal, 41-4, 317-325

Résumé :

L’angoisse de la bibliothéque a été identifiée comme un
facteur contribuant a de mauvaises performances univer-
sitaires chez les étudiants, et les bibliothéques se doivent
d’¢étudier sérieusement ce phénomene afin de mettre au
point des stratégies visant a le réduire. Cette étude a cher-
ché a déterminer s’il existait des signes de la présence de
I’angoisse de la bibliothéque parmi un échantillon de 150
étudiants de la faculté des Sciences humaines et de
1’Education & I’Université des Indes occidentales 2 Mona
en Jamaique, ainsi que certains des facteurs contribuanta
ce probléme. Les conclusions indiquent la présence
d’une angoisse de la bibliotheque sur le court terme chez
les étudiants, due a plusieurs facteurs.

Parmi ces facteurs, un manque d’aptitudes correctes de
maitrise de I’information et 1’absence d’expérience
bibliothécaire antérieure. Les facteurs institutionnels
comprennent la taille relativement importante de la
bibliotheéque ainsi que I’agencement et I’ organisation des
étages et des collections.

Des recommandations sont faites pour aider a réduire les
problémes qui semblent déclencher I’angoisse de la
bibliotheque.

At home in the world : International library staff
exchange program highlights

A T’aise dans le monde : des bibliothécaires
internationaux échangent les points forts de leurs
programmes

Mary M. Somerville, Liz Cooper, Catta Torhell, Cindy
Hashert

IFLA Journal, 41-4, 326-335

Résumé :

Depuis 2011, les bibliothéques de 1’Université Lin-
naeus en Suede et de 1I’Université du Colorado a Den-
ver aux Etats-Unis ont concu en collaboration une
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approche-programme des échanges de personnel et des
projets associés. Cette initiative a eu lieu dans le cadre
plus large des objectifs d’internationalisation des uni-
versités et des exigences en matiere de compétences
culturelles. De plus, ces deux bibliotheques ont subi
des modifications significatives de leurs cadres de tra-
vail, notamment avec des équipements, programmes et
services nouvellement créés, ce qui a incité les mem-
bres du personnel a reconsidérer leurs organisations
et a réinterpréter leurs fonctions.

Future of public libraries : Opinions of public
librarians in Turkey

L’avenir des bibliothéques publiques : les opinions des
bibliothécaires du secteur public en Turquie

Biilent Yilmaz, Nilay Cevher
IFLA Journal, 41-4, 336-352

Résumé :

Cet article est consacré a ’analyse des opinions des
bibliothécaires du secteur public & propos de 1’avenir
des bibliotheques publiques en Turquie.

L’étude est répartie en six thémes : évolution générale
des bibliothéques publiques ; services ; apprentissage
permanent et maitrise de I’information ; technologie ;
administration et collections ; batiment, bibliothé-
caire, utilisateur et autres aspects y compris/tels que
finances. Chaque point de 1’étude a ét¢ examiné a la
lueur de ces six thémes. L’étude a utilisé une méthode
descriptive de recherche ; les données ont été rassem-
blées au moyen d’une enquéte en ligne comprenant 62
questions sous forme d’¢échelle de Likert a trois
points. Ce questionnaire a ét¢ envoyé a 481 bibliothé-
caires travaillant dans des bibliothéques publiques en
Turquie en 2014. 201 bibliothécaires y ont répondu
et 185 de leurs réponses ont été considérées comme
valables.

Les résultats montrent que les bibliothécaires du
secteur public en Turquie sont optimistes en ce qui
concerne la survie et I’évolution future des bibliothe-
ques publiques.

Exploring reading habits and academic success in
rural Kenya

Etude des habitudes de lecture et de la réussite scolaire
dans le Kenya rural

Florence N. Mugambi
IFLA Journal, 41-4, 353-363

Résumé :

Cette étude examine la relation entre les habitudes et le
matériel de lecture d’une part et la réussite scolaire des
¢éleves d’école primaire dans la communauté Ontulili au
Kenya. L’étude montre des niveaux élevés de satisfac-
tion et de contentement parmi les participants en ce qui
concerne la disponibilité des ressources, les aptitudes de
lecture, les performances scolaires et le niveau global de
préparation en vue de poursuivre 1’éducation ; cepen-
dant, les données montrent un manque cruel de matériel
éducatif, de faibles aptitudes de lecture, une mauvaise
infrastructure, des performances scolaires au dessous
de la moyenne et un faible niveau de préparation pour
poursuivre I’éducation. Il en est conclu que le manque
d’exposition a un matériel de lecture requis ainsi qu’a
des ressources éducatives et des possibilités appropriées
produit un faible niveau de contentement, a coté d’une
incapacité des individus a exceller, comme le montrent
les faibles scores obtenus a des tests dans le cadre d’exa-
mens nationaux. Afin de parvenir a la réussite scolaire
dans la région étudiée et dans d’autres communautés
comparables, il faut concevoir des processus d’interven-
tion adaptés, par exemple la promotion de la lecture
pendant tout le trajet scolaire, et mettre en place des
bibliothéques enti¢rement équipées selon les exigences
académiques modernes.

The role of public libraries in promoting reading
within the family

Le rdle des bibliothéques publiques dans la promotion
de la lecture au sein de la famille

Ana Margarida Ramos, Inés Vila
IFLA Journal, 41-4, 364-369
Résumé :

L’objectif de cet article est de montrer quelques exem-
ples d’expériences positives menées par des bibliothe-
ques publiques et leur role dans la promotion de la
lecture au sein de la famille, en particulier chez les par-
ents et les enfants. Certaines bibliothéques ont orga-
nis¢ des manifestations rassemblant les parents et les
enfants autour des livres et de la lecture avec des acti-
vités ludiques, afin de stimuler un intérét précoce pour
la lecture chez I’enfant. Ces activités fonctionnent a
différents niveaux et visent a apprendre aux parents
comment tirer pleinement avantage des livres, 8 mieux
leur faire prendre conscience des avantages de la lec-
ture et a bien choisir les ouvrages a lire, afin de renfor-
cer les liens familiaux et de promouvoir une éducation
plus saine et plus équilibrée pour I’enfant.
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Legacy of the Bengal Renaissance in public library
development in India

L’héritage de la Renaissance bengalie dans le
développement des bibliothéques publiques en Inde

Anup Kumar Das

IFLA Journal, 41-4, 370-380

Résumé :

Dans I’Inde du dix-neuviéme et du vingtiéme siécle,
la province du Bengale était un centre névralgique
qui abritait des mouvements réformistes sociocultu-
rels et religieux, en raison de son association précoce
avec des structures d’enseignement occidentales lai-
ques et libérales. Les instituts modernes d’enseigne-
ment supérieur mis en place par les puissances
coloniales, les missionnaires européens et les réfor-
mateurs sociaux de I’époque ont favorisé 1’éveil des

communautés bengalies éduquées. La Renaissance
bengalie a contribué a renforcer la production de lit-
térature et le développement de la langue bengalie.
Des réformateurs socialement actifs ont mis en
place dans leurs localités respectives des bibliothe-
ques communautaires faisant office d’espace d’ap-
prentissage. Un grand nombre de bibliotheques
centenaires existent encore aujourd’hui. Ces biblio-
théques communautaires ont étendu leur accés aux
jeunes, aux ouvriers et aux apprenants permanents.
Dans ce contexte, cet article effectue une analyse
en profondeur de I’héritage de la Renaissance ben-
galie dans le développement des bibliotheques
publiques en Inde sous le régime colonial britan-
nique. Cet article s’intéresse également au role des
genres réformistes individuels dans la conception
et ’offre de services bibliothécaires publics effica-
ces et de services de sensibilisation aux bibliothe-
ques au sein de la province.

Zusammenfassungen

Internship in LIS education : An international
perspective on experiential learning

Praktika im Rahmen des LIS-Studiengangs: Eine
internationale Perspektive zu erfahrungsbasiertem
Lernen

Nora J. Bird, Clara M. Chu, Fatih Oguz
IFLA-Journal, 41-4, 298-307

Zusammenfassung:

Der Wert eines Praktikums als eine Form erfahrungs-
basierten Lernens im Rahmen des Universitétslehr-
gangs Library and Information Science (LIS) wurde
in Nordamerika {iber viele Jahre hinweg diskutiert.
Um sich einen Uberblick zu verschaffen, untersucht
die vorliegende Studie, ob eine solche Erfahrung erfor-
derlich ist, und aus welchen Griinden und ob Prakti-
kumsplétze international oder virtuell gestaltet sein
sollten. Zu den Teilnehmemn gehoéren Nationalbiblio-
theken, Verbénde und akademische LIS-Studiengénge
aus 69 Landern in aller Welt. Eines der Ergebnisse lau-
tet, dass aullerhalb des amerikanischen Bibliotheks-
verbands (American Library Association) haufiger
ein Praktikum verlangt wird. Sobald kein Praktikum
vorgeschrieben ist, sind die Beteiligungsraten niedrig.
Ferner gab es eine deutlich stirkere Befiirwortung
fir das Sammeln von internationalen Erfahrungen.
Trotz der gestiegenen Verwendung von Online-Tools

im Rahmen des LIS-Studiengangs besteht seitens der
Einrichtungen zu wenig Unterstiitzung fiir virtuelle
Praktika. Vorschlidge fiir weitere Studien beziehen
sich auf den interdiszipliniren, gewollten, vernetzten
und internationalen Ansatz fiir Praktikumsmodelle
fiir LIS-Studiengénge des 21. Jahrhunderts.

Information literacy and diginatives: Expanding
the role of academic libraries

Informationskompetenz und Diginatives: Grof3ere
Rolle von Universitétsbibliotheken

Johanna Kiviluoto
IFLA-Journal, 41-4, 308-316
Zusammenfassung:

Die Forderung der Entwicklung voruniversitérer
Informationskompetenz der sogenannten Google-
Generation, und besonders unter Schiilern der sekunda-
ren Oberstufe, ist eines der aktuellen Diskussionsthemen
im Bereich Medien und Informationskompetenz. Im
Allgemeinen sind die Oberstufen an finnischen Schul-
bibliotheken gut von 6ffentlichen Bibliotheken und mit
ihrer Unterstlitzung bestiickt und entwickelt. Doch
auch die Universititsbibliotheken, mit ihrer besonderen
fachlichen Expertise und ihren digitalen Ressourcen,
sollten sich an der Vermittlung voruniversitérer Infor-
mationskompetenz beteiligen. Die Joint Higher Educa-
tion Library in Lahti, Finnland, hat nun in diesem
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Rahmen mehrere Maflnahmen eingeleitet, indem sie
mit den regionalen Bildungsinstituten fiir berufsbilden-
den Unterricht, Sekundarunterricht der Oberstufe und
mit Universititen zusammenarbeitet. Dieser Artikel
befasst sich mit diesen Fragen und présentiert unseren
Ansatz zur Unterstlitzung und Férderung von Wissens-
erzeugung (knowledge creation), voruniversitiren
Informationskompetenzen und lebenslangem Lernen
von der sekunddren Oberstufe bis zur akademischen
Bildung.

Library anxiety among university students :
A survey

Bibliotheksangst unter Universititsstudenten:
Eine Erhebung

Marisa Alicia McPherson

IFLA-Journal, 41-4, 317-325

Zusammenfassung:

Die Bibliotheksangst gilt inzwischen als einer der Fak-
toren fiir unzureichende Leistungen unter Studenten.
Die Bibliotheken sind daher aufgefordert, sich ernst-
haft mit diesem Phéanomen zu befassen und Strategien
zu entwickeln, um diesem Problem entgegenzuwirken.
In dieser Studie sollte unter 150 Studenten im Grund-
studium der Fakultit Humanities and Education an der
University of the West Indies, Mona (Jamaika), festge-
stellt werden, ob es Indikatoren fiir das Vorhandensein
von Bibliotheksangst gibt und welche Faktoren dazu
beitragen. Aus den Ergebnissen ergab sich das Vorlie-
gen einer kurzfristigen Bibliotheksangst unter den Stu-
denten aus unterschiedlichen Griinden.

Einer der Griinde war eine fehlende relevante Infor-
mationskompetenz und sowie nicht vorhandene friihere
Erfahrungen mit Bibliotheken. Faktoren aufseiten der
Einrichtungen waren die relativ groBen Ausmafle der
Bibliothek, sowie die Anordnung und Organisation
der Geschosse und des Bibliotheksangebots.

Die Studie enthélt ferner Empfehlungen zur Besei-
tigung der Probleme, die offensichtlich zur Entwick-
lung der Bibliotheksangst gefiihrt haben.

At home in the world : International library staff
exchange program highlights

Zu Hause in der ganzen Welt: Highlights des
internationalen Austauschprogramms fiir
Bibliotheksmitarbeiter

Mary M. Somerville, Liz Cooper, Catta Torhell, Cindy
Hashert

IFLA-Journal, 41-4, 326-335

Zusammenfassung:

Seit 2011 verfiigen die Universititsbibliotheken der
Linnaeus Universitdt Schweden und der Universitét
von Colorado Denver, USA, {iber ein gemeinsam erar-
beitetes Programm zum Austausch von Mitarbeitern
und damit zusammenhingenden Projekten. Diese Ini-
tiative entstand in dem grofBeren Rahmen der Ziele
zur Internationalisierung der Universitidten und den
Anforderungen an die Kulturkompetenz. Zusétzlich
vollzogen sich an beiden Bibliotheken grundlegende
Arbeitsplatzverdnderungen, einschlieBlich neu ent-
wickelter Einrichtungen, Programme und Dienstleis-
tungen, die von den Mitarbeitern verlangten, dass sie
ihre Einrichtungen und die eigene Rolle darin in
einem neuen Licht sehen und verstehen lernen.

Future of public libraries : Opinions of public
librarians in Turkey

Die Zukunft 6ffentlicher Bibliotheken: Meinungen
von Mitarbeitern 6ffentlicher Bibliotheken in der
Turkei

Biilent Yilmaz, Nilay Cevher
IFLA-Journal, 41-4, 336-352

Zusammenfassung:

Diese Arbeit soll eine Analyse der Zukunftsperspekti-
ven sein, die 6ffentliche Bibliotheken in der Tiirkei fiir
sich selbst sehen.

Die Studie ist anhand von sechs groBen Themenkom-
plexen aufgebaut: Stand der allgemeinen Verdnderun-
gen in Offentlichen Bibliotheken; Dienstleistungen;
lebenslanges Lernen und Informationskompetenz;
Technologie; Verwaltung und Sammlung; Gebaude,
Bibliothekare, Nutzer und andere Elemente wie bei-
spielsweise Finanzen. Jeder Aspekt dieser Studie
wurde vor dem Hintergrund dieser sechs Hauptfragen
untersucht. In der Studie wurde ein beschreibendes
Forschungsverfahren angewendet. Die Erhebung der
Daten erfolgte anhand von Online-Fragebogen mit
62 Fragen in Form der dreistufigen Likert-Skala. Die-
sen Fragebogen erhielten 481 Bibliothekare, die im
Jahr 2014 in 6ffentlichen Bibliotheken in der Tiirkei
angestellt waren. 201 Bibliothekare haben geantwortet
und 185 dieser Riicksendungen galten als valide.

Die Ergebnisse zeigen, dass Bibliothekare in 6ffent-
lichen Bibliotheken in der Tiirkei hinsichtlich des
Uberlebens und der Entwicklung &ffentlicher Biblio-
theken in Zukunft eine optimistische Grundhaltung
einnehmen.
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Exploring reading habits and academic success in
rural Kenya

Untersuchung von Lesegewohnheiten und Schulerfolg
im landlichen Kenia

Florence N. Mugambi
IFLA-Journal, 41-4, 353-363

Zusammenfassung:

Diese Arbeit befasst sich mit dem Zusammenhang zwi-
schen Lesegewohnheiten und Lesematerial und Schu-
lerfolg von Grundschiilern in der Gemeinde Ontulili
in Kenia. Unter den Teilnehmern stellte diese Studie
einen hohen Grad der Zufriedenheit hinsichtlich der
Verfligbarkeit von Ressourcen, Lesekompetenzen, Bil-
dungsleistung und der allgemeinen Bereitschaft fiir
anschlieBende Ausbildung fest. Allerdings ergaben die
Daten auch einen erheblichen Mangel an Lernmaterial,
geringe Lesefdhigkeiten, schlechte Infrastruktur, unter-
durchschnittliche Bildungsleistungen und eine unzurei-
chende Bereitschaft zur weiteren Ausbildung. Fazit
war, dass der fehlende Kontakt mit Lesematerial, fehl-
ende Mittel fir Bildung und fehlende Gelegenheiten
zu einer gewissen Zufriedenheit fiihrt, neben der indivi-
duellen Unfahigkeit, gute Leistungen zu erbringen, wie
die schlechten Ergebnisse bei landesweiten Priifungen
zeigen. Um Schulerfolge in diesem Gebiet und in ver-
gleichbaren Gegenden zu erreichen, sind speziell zuge-
schnittene Mafinahmenpakete erforderlich, wie die im
Schulcurriculum verankerte Leseforderung und die Ein-
richtung gut ausgestatteter Bibliotheken entsprechend
den modernen Bildungsanforderungen.

The role of public libraries in promoting reading
within the family

Die Rolle von Mitarbeitern 6ffentlicher Bibliotheken
bei der Leseforderung in den Familien

Ana Margarida Ramos, Inés Vila

IFLA-Journal, 41-4, 364-369

Zusammenfassung:

Diese Arbeit enthilt mehrere Beispiele guter Praxis in
offentlichen Bibliotheken und ihre Rolle bei der Lese-
forderung in der Familie und insbesondere zwischen
Eltern und Kindern. Manche Bibliotheken organisie-
ren Veranstaltungen, in denen sie Eltern und Kinder,

Biicher und Lesen und spielerische Aktivitdten mitein-
ander in Verbindung bringen und damit das friihe
Interesse am Lesen bei Kindern fordern. Diese Aktivi-
titen erfolgen auf mehreren Ebenen und sollen Eltern
vermitteln, wie sie die Vorteile von Biichern voll nut-
zen konnen, welche Vorteile das Lesen bietet und wie
sie eine gute Auswahl aus der Vielfalt des Biicherange-
bots treffen, um die familidren Beziehungen zu stirken
und eine geslindere und ausgewogenere Erziehung
ihrer Kinder zu erreichen.

Legacy of the Bengal Renaissance in public library
development in India

Erbe der bengalischen Renaissance in der Entwicklung
offentlicher Bibliotheken in Indien

Anup Kumar Das
IFLA-Journal, 41-4, 370-380

Zusammenfassung:

Im neunzehnten und zwanzigsten Jahrhundert war die
Provinz Bengalen in Indien eine Schaltzentrale, von
der aufgrund ihrer frithen Ndhe zur sdkularen und libe-
ralen westlichen Erziehung sozio-kulturelle und reli-
giose Reformbewegungen ausgingen. Von den
Kolonialherren, europdischen Missionaren und zeitge-
nossischen Sozialreformern gegriindete moderne
hohere Bildungseinrichtungen fiihrten zur Entstehung
gebildeter bengalischer Gemeinschaften. Die bengali-
sche Renaissance hat einen wesentlichen Beitrag zur
verstarkten Produktion bengalischer Literatur und zur
bengalischen Sprache geleistet. Sozial eingestellte
Reformer richteten Bibliotheken in den Gemeinden als
offentliche Rdume zum Lernen in ihren jeweiligen
Orten ein. Noch heute gibt es viele dieser hundert
Jahre alten Bibliotheken. Diese Bibliotheken stehen
der Jugend und Studenten, aber auch Arbeitern und
anderen zum lebenslangen Lernen offen. Vor diesem
Hintergrund bietet die Arbeit eine Tiefenanalyse des
Erbes der bengalischen Renaissance bei der Entwick-
lung &ffentlicher Bibliotheken in Indien wihrend der
britischen Kolonialherrschaft. Dariiber hinaus befasst
sich diese Studie mit der Rolle, welche die Richtung
einzelner Reformer bei der Entwicklung und Einrich-
tung effektiver 6ffentlicher Bibliotheksdienste und die
Verbreitung von Bibliotheksdiensten in der Provinz
gespielt hat.
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PedepaTtbl cTaTten

Internship in LIS education : An international
perspective on experiential learning

CraxupoBKa MPU N3yUeHUH OMOIMOTEKOBEICHUS U
Hayku 00 mH(popmarun: B3raa Ha nmpakTrdeckoe
00y4eHHe B MEX/IyHapOIHON MepCIeKTURE

Hopa . bepa, Knapa M. Uy, ®atux Ory3
IFLA Journal, 41-4, 298-307

AHHOTALUA:

3HaueHNE CTAKUPOBKH Kak (popMbl 00ydeHUs Ha CO0-
CTBEHHOM OIIBITE B chepe M3ydeHus: OUOImoTeKoBee-
HUsA B Haykn o0 mHbopmanuu (LIS) obcyxmaercs B
CeBepHOil Amepuke B TeueHHWE MHOTHX JieT. Jlist
MOJYYeHNsI MacIITaOHOH KapTHHBI B paMKaX HAacCTOS-
MIEro UCCIIE0BAHUS PACCMATPUBAIIMCH BOTIPOCHI: SIBJI-
SIETCSI JTU TTOJI00HBIN OTBIT HEOOXOIUMBIM, U TI0YEMY, &
TaKKe MOYKHO JIM TONYYaTh NPAKTUYECKUE 3HAHHMS 32
pyOeKOM WM JIUCTaHIMOHHO. B pamkax Hacrosiero
NpoeKTa TpoBeAeHa padoTa ¢  HAIMOHAILHBIMH
onbnmorexkamMu, OOBEAMHEHUSIMH W IPOrpaMMaMHU
o0yueHus OMOINOTEKOBEICHUIO U Hayke 00 nHpOpMa-
uH U3 69 pasTUYHBIX CTpaH CO Bcero Mupa. Pesyb-
Tarbl TOKa3bIBAIOT, YTO CPEAH YUYPESKICHUH, HE
AKKPEAUTOBAaHHBIX ~AMEPHKAHCKOM OHOMMOTEYHON
accoluanyei, moTpeOHOCTh B CTaKUPOBKE SIBISETCS
OoJiee BHICOKOH, ¥ TIPH €€ OTCYTCTBHU YPOBEHb COOT-
BETCTBYIOIEH aKTHBHOCTH SIBJsIETCSl HU3KUM. Kpome
TOro, Habmonanach Ooyee BBICOKasl 3aMHTEPECOBaH-
HOCTh B MEXIYHApOAHOM TPAKTHUYECKOM OIIBITE.
HecMmotpst Ha pocT UCIOJIB30BaHUS WHTEPAKTHBHBIX
CPEJCTB B TpoIiecce MperoaBanus OUOIMOTEKOBeIe-
HUS 1 HayKH 00 MHPOPMAIIUN OECCIIOPHO CYIIECTBYET
HEJIOCTaTOK OPTaHW3aIlMOHHOW IO/IEPIKKHA B cdepe
JMUCTAHIIMOHHOW cTaxxupoBku. [Ipennaraercs mpoe-
JICHUE JOTTOJIHUTEIbHBIX MCCIIE0OBAHUH, TPEIMETOM
KOTOPBIX CTaHET (POPMHUPOBAHUE MEXKTUCITUILTHHAD-
HOM, MPOJyMaHHOW, UHTETPUPOBAHHON U MEXIyHa-
POIHOW MOJeNH, SIBIISIONIEHCS OCHOBaHHEM ISt
KOHIIETIITUN CTAKUPOBKH ITPH 00yICHIH OMOTHOTEKO-
BEJICHHIO U Hayke 00 mHpopMaruu B 21 Beke.

Information literacy and diginatives: Expanding
the role of academic libraries

HudopmannonHas rpaMoTHOCTh U "'MppoBOE
nokosieHne": Pacumpenue poau akajieMHuecKuX
oubmmoTex

Noxanna Kusmiryoto

IFLA Journal, 41-4, 308-316

AHHOTAIHS:

CopnetictBre (QOPMHUPOBAHUIO HABBEIKOB HWH(pOpMa-
IIMOHHOH TPaAMOTHOCTH IO TIOCTYIUICHUS B y4UcOHBIC
3aBeleHUs Y Tak Ha3piBacMoro '"mokoseHust Google"
1 B OCOOCHHOCTH CpEI YUAITUXCs CTAPIINX KIIACCOB
CpEeIHEN IIKOJIbI SIBISETCS OJIHOM U3 COBPEMEHHBIX
TeM JIJIs1 00CYXAeHus B chepe mHPOPMAITMOHHOM Ipa-
MOTHOCTH U OOpAIICHHsI ¢ HOCUTEISIMU WH(GOPMAITUH.
TpagummonHo B OUHISIHINK OHONMHOTEYHBIC YCIYTH,
OpUCHTUPOBAHHBIC HA CTApIIME KIIACCHI CPEIHEH
IIKOJIBI, OKA3bIBAIMCH MyOJIMYHBIMUA OUOIHMOTEKAMH U
pa3pabaThIBAIKCH MTPU MX YYACTUH, OJTHAKO U aKaJIeMH-
YeCKUM OHONMMOTEeKaM ¢ HX CIEeIHATH3UPOBAHHBIMU
3HAHUSAMHU U DJIEKTPOHHBIMUA MCTOYHHKaMHU WH(OpMa-
IIUH CJIeAYET NPUHUMATh YYacTHE B 00YYCHUH HaBbIKAM
WH(OPMAIIMOHHOW TPAMOTHOCTH JI0 TOCTYIUICHUS B
yueOHbIe 3aBeeHus. OObeTMHEHHAs ONOIMOTEeKa BBIC-
niero obpazosanusi B Jlaxtu, OUHISHIUS, TPEANPH-
HSUJIa HECKOJIBKO I1aroB JUISi COOTBETCTBUS YKa3aHHBIM
TpeOOBaHUSAM TIYTEM COTPYAHHUYECTBA C PErHOHAIB-
HBIMH 3aBEJICHUSMH MPO(HECCHOHATFHO-TEXHIYECKOTO
oOy4eHUs, CTapIIMMHU KJIacCaMU CpeIHeW MIKOJBI U
BBICIIIMMH y4eOHBIMH 3aBeJeHUsIMH. B  Hacrtosiei
CTaThe OOCYX/AIOTCS YKa3aHHBIE BOIPOCHL, 3/1€Ch
TaKOKe TIPEJICTABIICH HAlll TIOIXOJ] K OKa3aHHWIO MO-
JIEPXKKU ¥ COACHUCTBHSI (POPMHUPOBAHUIO 3HAHUIA, HABBI-
KaM UH()OPMaIMOHHON TPaAMOTHOCTH JI0 TIOCTYIUICHUS
B y4eOHbBIE 3aBECHUS U HETIPEPHIBHOMY OOYIECHHUIO OT
CTapIINX KJIACCOB CPETHEH MIKOJIBI /IO TIOJTyYEeHHS BBIC-
1ero o0pa3oBaHusl.

Library anxiety among university students :
A survey

Bos3up OMOIMOTEK cpeii CTYJCHTOB BBICIINX
yueOHBIX 3aBeieHni: VccnenoBanue

Mapuca Anmucust Mak®epcoH

IFLA Journal, 41-4, 317-325

AHHOTAIU:

Boeuio BbIsIBIEHO, 4TO 0OS3HH OMOMMOTEK SIBISETCS
(haxTOpoM, CIIOCOOCTBYIOIIUM CHUKEHHIO YCIIEBAEMO-
CTU Cpely CTYICHTOB, U Hepe] OMOIMOTEeKaMH CTOUT
OTBETCTBEHHAS 3aj/la4a, KOTOpasl 3aKII0YaeTCs B Cephb-
€3HOM H3YyYEHHH IAaHHOTO SIBJICHUS C IEJbI0 BbIpa-
0OTKM Mep, HalpaBIEHHBIX Ha OOpHOY € yKazaHHOW
npobiemoit. Llenblo HacTosel paboThl OBLIO OITpe-
JETUTh, UMEIOTCS JIM KaKue-mnOo MPU3HAKH HAJIHUHS
0os3HM OmOMMoTek y BBIOOpKH U3 150 crymeHTOB
(axkyneTeTa TYMaHUTApHBIX HayK M 0Opa3oBaHMs
VYuupepcurera Bect-Unanuu, MoHa, a Takke BbIIBUTh
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HEKOTOPBIE U3 ()aKTOPOB, BIUSIIOLINX Ha JAHHYIO CUTya-
1uro. Pe3ynmsrarsl oKa3aiy HaTnare HEMPOIOIDKATEb-
HOU 0O0sI3HU OMOJIMOTEK Y CTYACHTOB, 00YCIIOBICHHOMN
HECKOJIBKMMH (pakTopaMu. B 4mcio yka3aHHBIX (aKTo-
POB BXOAMIIM HEIOCTATOK COOTBETCTBYIOUINX HABBIKOB
B oOmacti MH(GOPMAIOHHOW TPaAMOTHOCTH M OTCYT-
CTBHE MPE/IIIICCTBYIOIIETO OIbITa 00paIeH st B ONOIN0-
Texu. Opranu3aiioHHble (aKTopsl BKIIOYAM B ceOs
00b1II0i pa3Mep OUOIHOTEK, TIIAHUPOBKY B 0(opMITe-
HUE 3QJI0B U KOJJIEKIUH.

B maHbl peKoMeHAAIMH, HalpaBlIeHHbBIC Ha perlie-
HHUE TMpoOJieM, CTAaBHIMX NPHYMHON BO3HUKHOBEHHS
00s13H1 OUONMMOTEK.

At home in the world : International library staff
exchange program highlights

B mmupe, kak moma: OCHOBHBIE MOMEHTHI ITPOTPaMMBbI
MEXTyHapOJIHOTO 0OMeHa TIepCOHAIOM ONOIHOTEK

Mepu M. Comepsuib, JIuz Kynep, Karra Topxens,
Cunan Xamept

IFLA Journal, 41-4, 326-335

AHHOTAINA:

C 2011 roma akameMH4YeCKue OMOMMOTEKH YHHUBEPCH-
tera Jlunnes, IlIBenusi, u Yauepcurera Kosopamo
Hensep, CIIA, coBMecTHO BBIPaOOTaH IMPOTPAMM-
HBIA TIOXOJ] K OOMEHY KaJpaMHd W COIYTCTBYIOIIUM
mpoekTaM. JlaHHas WHHUIMATHBA BO3ZHUKJIA B PaMKax
Oonee MacIITaOHBIX 3ajad 10 WHTEPHAIMOHAIN3AINT
YHHUBEpCUTETa U TPeOOBaHWIA K MPO(hECCHOHATU3MY B
Bompocax KyasTypsl. Kpome Toro, 06e OHOMMOTEKH
TIPETEPIICBAN CYIIIECTBEHHBIC TIEPEMEHBI B YaCTH Opra-
HU3aIH paboduX MECT, BKJIIOYABINHE B CeOS TTOM-
erieHus, O(GOpMIICHHBIC COTIIACHO HOBOMY JIH3aiiHY,
MPOTPaMMBI B yCIIyTH, KOTOpBIE TPeOOBaJIM OT paboT-
HUKOB HU3YY€HHs CTPYKTypbl CBOMX OpraHU3aluil U
HOBOTO ITOHUMAaHUS CBOSH POJIH.

Future of public libraries : Opinions of public
librarians in Turkey

Bynymee myonmanbix 6nbmmorex: MHeHne paboTHH-
KOB ITyOTHMUHBIX OMOIHOTeK TypIiu

bronent Nunmas, Humait Jl>xeBxep

IFLA Journal, 41-4, 336-352

AHHOTAINA:

I_ICJ'IBIO HaCTOﬂH.IefI pa6OTBI SABJISACTCA aHaJIu3 IICep-
CIICKTUBHOT'O BUJACHUA pa6OTHI/IKaMI/I HY6J'II/I‘IHBIX

OubmmoTeK Oymymiero MyOJWYHBIX OHOMHOTEK B
Typuumu.

HccnenoBanue pas3feneHo Ha IMIECTb  4YacTeil:
COCTOSTHHE  BCEOOIIEro HM3MEHEHHs  ITyOIMYHBIX
OMONMMoOTeK; yCIyTHW;, HENpephIBHOE OO0ydYeHHe |
MH(POPMALIMOHHAS TPAMOTHOCTh;, TEXHOJIOTHS; YIIpa-
BJICHHC W KOJUICKITHS; 3/aHue, ONOIMOTeKaph, TOIb30-
Barellb U HMHBIC DJIEMEHTHI, BKIIOYAs/ Kak (DUHAHCHI.
Kaxnprii Bompoc uccienoBaHusi ObUT PacCMOTPEH B
pa3pese yka3aHHbIX IecTu (akTopoB. B pamkax nan-
HOW paboThl OBUI KUCIIOJIL30BAH OIUCATEIBHBIA METO]]
MCCIIeIOBaHus;, cOOp JaHHBIX OCYIIECTBIISIICS COITIACHO
METOJly OHJIAHH-OMPOCa, BKIIIOYAIOIIEI0 B cebs 62
Bompoca B Buje InKaibl Jlaiikepra ¢ Tpems Tpaaa-
musivua. OnpocHBIi TUCT ObUT pa3ocian 481 Oubimo-
TeKaplo, padoTaBIIeMy B MyOMUYHBIX OMONIMOTEKaX
Typuuu B 2014 romy. OtBersl moayuensl ot 201
OubnMoTeKaps, NCHCTBUTEILHBIMUA TIPU3HAHBI 185
OTBETOB Ha BOIIPOCHI BEPHYBIINXCS aHKET.
CoriacHO TONY4YeHHBIM pe3yibTaTaM, pPaObOTHHKH
MyOMUIHBIX ONOIMOoTeK TypIIMK ¢ ONTUMHU3MOM CMO-
TPST Ha BONPOCHI BBDKUBAHUS U PA3BUTHUS ITyOIHY-
HBIX OMOJIMOTEK B OymyIeMm.

Exploring reading habits and academic success in
rural Kenya

I/ICCJICIIyCM YUTATCIIbCKUC TPUBBIYKU W aKaJACMHU4cC-
CKHUC YCIICXU B CCJIILCKHUX paﬁOHax Kenun

Onopenc H. Myram6u
IFLA Journal, 41-4, 353-363

AHHOTAINA:

B paMkax HacTOAINErO HCCIEIOBAHUS paccMarpu-
BacTCA B3aUMOCBA3b MCXKIAY YUTATCIILCKUMU IPUBBIY-
KaMH, MarcepuajlaMu Jid YTCHHUA U aKaICMUYCCKUMU
ycrnexaMu Y4YCHHUKOB MJIAJUIMX KJIACCOB B O6IIII/IHe
Ontymunu, Kenus. VccienoBanue 1mokasano BBICOKYIO
CTCIICHb YHOBJICTBOPEHHOCTU W JOBOJIBCTBA CpE€an
YYaCTHHUKOB B 4aCTHU JOCTYITHOCTHU HCTOYHUKOB I/IH(bOp-
MalliH, CIIOCOOHOCTH K YTEHHIO, YCIEBAEMOCTH U
o0meli MOATOTOBIEHHOCTH K JalbHelIeMy o0pa3oBa-
HUIO; TEM HEC MCHEC, ITOJIYYCHHBIC CBCICHU YKa3bIBAIOT
Ha CYLIECTBEHHBIH Ne(MUIMT Y4eOHBIX MaTepHajoB,
HU3KHE HaBBIKM UYTCHUs, OeqHyI0O HH(PACTPyKTYpy,
HHU3KYIO YCIIEBAEMOCTh M HH3KHH YpPOBEHb MOATOTO-
BIICHHOCTH K JanbHeimeMy oOydyeHuio. beun creman
BBIBOJI, YTO HENOCTAaTOYHAsi paboTa C COOTBETCTBYIO-
MMM MaTepuallaMH JUIs YTeHus], 00pa3oBaTeIbHbIMU
MarepuasaMi, a TaKKe HENOCTaTOK BO3MOXKHOCTEH
OPUBOIAIT K HHU3KOMY YPOBHIO YHOBJIETBOPEHHOCTU
Hapsiy ¢ MHAMBUIYaJIbHOW HECIIOCOOHOCTBIO TOCTHYD
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CYIIECTBEHHBIX YCIIEXOB, O YeM CBUACTEILCTBYIOT HHU3-
KHAE PE3yJIbTaThl TECTOB B PaMKaX TOCYIapCTBEHHBIX
9K3aMeHOB. [y JOCTHKEHUsI aKaJIEMHUUYECKUX YCIIEXOB
B cdepe 0OydeHHS W B APYTUX IMOJOOHBIX OOIMIMHAX
HEOOXOIMMO PEaTM30BbIBATh XOPOIIO CIIAHUPOBAH-
HbIC OINEPATUBHBIC MEPBI, TAKHE KAK MOOIIPEHHUE YTe-
HUsI B paMKax IMpOrpaMMbl OOY4YeHHUs] B IIKOJNAX, a
TaK)Ke OPraHU3aIHsI TOJTHOCTHIO OCHAIICHHBIX OMONO-
TEK, OTBEYAIOIINX CTPOTHM COBPEMEHHBIM aKaJieMHUe-
CKUM 3aIipocam.

The role of public libraries in promoting reading
within the family

Ponp myOnmaHBIX OMOIMOTEK B MOMYJISIPU3AIIH
YTEHUS B CEMbE

Ana Maprapuna Pamoc, Nnec Buia

IFLA Journal, 41-4, 364-369

AHHOTAIHA:

Lenp manHON pabOTHI 3aKIIIOYAETCS B AEMOHCTPALIUT
HEKOTOPBIX TPUMEPOB  PALMOHAIBHBIX  METO/I0B
paboTHI, HCTIOJIE3YEMBIX ITyOIMIHBIMI OUOTMOTEKAMH,
Y UX POJIM B MOMYJISAPU3ALUHU YTEHNUS B CEMbE U B 0CO-
OCHHOCTH cpemu poauTeneld u nerei. Hekotoprie
OMONMOTEKH OpPraHU3yIOT MEpPONPHUATHA, LENb KOTO-
PBIX COCTOMT B TOM, YTOOBI OOBEIUHUTH POJUTEINICH
U JieTell, KHUTH, YT€HHE W UTPOBBIE MEPONPUATHS U
TakuM 00pa3oM CTHUMYJIUpPOBATh PaHHUN WHTEpeC K
YTEHHIO CO CTOPOHBI peOeHka. Takwe MeponpusTHs
paboTalT Ha PazIMYHBIX YPOBHSX, WX IENb 3aKIIO-
YaeTcs B TOM, YTOOBI HAYYUTh POIUTENICH B MONHON
Mepe HUCIIOJIb30BaTh MOTEHIIMANl KHUT, YTOOBI TTIOMOYb
UM TIOJIHEE 0CO3HATh MPEUMYIIECTBA UTCHHUS, a TAKIKE
MOKa3aTh, KaK MPaBHJIBHO MOA00paTh MaTepual st
YTEHUS, YTOOBI YKPEIUTh CEeMEWHBIE Y3bI U CIOCO0-
CTBOBaTh OOJIee 3I0POBOMY M TAPMOHHYHOMY BOCIIH-
TaHWIO peOcHKa.

Legacy of the Bengal Renaissance in public library
development in India

Hacnenue benransckoro Bo3poxaeHus B pa3BUTUU
nyOnuuHbIX OnbaroTek B Unaun

Anyn Kymap [lac
IFLA Journal, 41-4, 370-380

AHHOTALNA:

B neBsitHamiaToM W IBaANIaTOM CTOJETHSIX POBHH-
mus benramms B WHmmum sBisinack cBOeoOpa3sHBIM
HEPBHBIM IEHTPOM U HCTOYHUKOM COIMAIbHO-KYITb-
TYPHBIX W PEIUTHO3HBIX JIBWKEHWH 3a NpPOBEICHUE
pedopM, 9TO OOBSICHSITOCH PAaHHUM B3aMMOICHCTBHEM
CO CBETCKHM JINOCPATBHBIM 3aI1aTHBIM 00pa30BaHUEM.
CoBpeMeHHBIE BBICIIHE YUeOHbIC 3aBEICHNS, OCHOBAH-
HBIE KOJIOHMAJbHBIMHU TIPABUTEISIMH, E€BPOTIEHCKUMU
MHCCHOHEpAMH U COBPEMEHHBIMH  COIMAIBHBIMH
pedopmaropamu, NpHBENH K aKTUBU3AIMH 00pas-
OBaHHBIX coobmecTB benranmu. benraiasckoe Bospo-
JKJICHUE BHECJIO CBOM BKJIAJ B POCT OCHTaNbCKOM
JUTEPATypbl W pa3BUTHE OCHTaIbLCKOTO  SI3BIKA.
ConmanbHO aKTUBHBIE PePOpPMAaTOPbl OCHOBBIBAIH
OmOIMOTeKN OOIIMH B KaueCTBE MCTOYHUKOB 00pas-
OBaHHUSI OOIIMHBI B COOTBETCTBYIONIEH MECTHOCTH.
Bce eme cymecTBytoT OHOTHMOTEKH ¢ BEKOBOH HCTO-
pueii. DT OMOIMOTEKM OOIIUH PACHIMPUIA CBOIO
ayJIMTOPHUIO, BKIIFOYMB B HEE MOJIOJCKD, CTYICHTOB,
MPOMBIIIUICHHBIX pa0OYMX M BEYHBIX yueHUKoB. Ha
(hoHE TaKOTO MCTOPHUUYECKOTO Oaraxka JaHHas paboTa
HampaBlicHa Ha YIIyOIIEHHOE HCCIE/IOBAaHHE Hace-
musi benranbckoro BospoxaeHus B 00iacTu pa3Bu-
TS TyOnuuHBIX OnOnmuorek B MHaum BO BpeMms
OpUTAHCKOTO KOJIOHHUAIBHOTO TpaBlieHUs. Tarxxke B
HACTOSIIEH paboTe MPUBOIUTCS B3I HA POJIb UH/IH-
BUyaJbHBIX PePOPMATOPCKHX KaHPOB B pa3padOTKe
u S(h]eKTHBHOM OKa3aHWU YCIYyT MYOIUYHBIMHU
OuOIMOTeKaMU, a TaKXKe B MH(GOPMAITHOHHO -pa3bsic-
HUTEIBHOU e TEIIbHOCTH OUOIMOTEK B IPOBUHITHH.

Resimenes

Internship in LIS education: An international
perspective on experiential learning

Practicas en ByD: una perspectiva internacional en el
aprendizaje practico

Nora J. Bird, Clara M. Chu, Fatih Oguz
IFLA Journal, 41-4, 298-307

Resumen:

El valor de las practicas como forma de aprendizaje
practico en los estudios de biblioteconomia y docu-
mentacion (ByD) lleva muchos afios siendo tema de
debate en Norteamérica.

Para conseguir una perspectiva global, las recientes
investigaciones estudian si tal experiencia es necesaria
y por qué razones, y si estas practicas pueden reali-
zarse internacional o virtualmente.
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Entre los participantes se encuentran bibliotecas
nacionales, asociaciones y programas académicos en
ByD de 69 paises de todo el mundo.

Los resultados muestran que fuera de las institu-
ciones acreditadas por la Asociacion Americana de Bib-
liotecarios, estas practicas son cada vez mas necesarias,
y cuando no, las tasas de participacion son bajas.

Ademas, habia mucho mas interés en experiencias
internacionales.

A pesar del creciente uso de herramientas en linea
para ofrecer estudios de ByD, existe una clara falta
de apoyo institucional para realizar practicas virtuales.

Se han propuesto sugerencias para futuras investiga-
ciones que aseguren un modelo de practicas interdisci-
plinario, voluntario, interconectado e internacional para
el siglo XXI en ByD.

Information literacy and diginatives: Expanding
the role of academic libraries

Alfabetizacion informacional y nativos digitales:
ampliacion del papel de las bibliotecas académicas

Johanna Kiviluoto

IFLA Journal, 41-4, 308-316

Resumen:

Promover el desarrollo de las competencias de alfabe-
tizacion informacional preuniversitaria de la llamada
generacion Google, especialmente entre los alumnos
de educacidon secundaria, es uno de los debates de
actualidad en materia de medios de comunicacion y
alfabetizacion informacional.

Tradicionalmente, los servicios bibliotecarios de la
escuela secundaria superior finlandesa han sido desar-
rollados por y con las bibliotecas publicas, pero las bib-
liotecas universitarias también deberian participar en la
ensefanza de competencias de alfabetizacion informa-
cional preuniversitaria con su particular experiencia y
recursos digitales.

La biblioteca de educacion superior Joint Higher
Education Library de Lahti, Finlandia, ha tomado varias
medidas para satisfacer estas demandas en formaciéon
profesional, educacion secundaria y universitaria med-
iante la colaboracion con las instituciones educativas
de la region.

Este articulo aborda estos temas y presenta nuestro
enfoque para apoyar y promover la creacion de cono-
cimientos, las competencias de alfabetizacion informa-
cional preuniversitaria y el aprendizaje permanente
desde la educacion secundaria hasta la ensefianza
superior.

Library anxiety among university students:
A survey

Ansiedad provocada por la biblioteca entre estudiantes
universitarios: encuesta

Marisa Alicia McPherson

IFLA Journal, 41-4, 317-325

Resumen:

La ansiedad provocada por la biblioteca se ha identifi-
cado como un factor que contribuye al bajo rendimiento
académico de los estudiantes. Por ello, las bibliotecas
tienen como desafio el considerar seriamente este feno-
meno con el fin de desarrollar estrategias para reducir el
problema.

Este estudio intentaba determinar si habia alguna
sefial de la presencia de ansiedad provocada por la bib-
lioteca y algunos de los factores que contribuyen a este
fenémeno en una muestra de 150 estudiantes universi-
tarios de la Facultad de Humanidades y Educacion de
la Universidad de las Indias Occidentales, localizada
en Mona.

Los resultados mostraron que la presencia de ansie-
dad de corta duracion provocada por la biblioteca entre
los estudiantes se debia a varios factores, como la falta
de las pertinentes competencias de alfabetizacion
informacional y la ausencia de experiencia previa en
la biblioteca.

Los factores institucionales incluian el tamafio rela-
tivamente grande de la biblioteca, el disefio y la orga-
nizacion de los pisos y de la coleccion.

Se hicieron recomendaciones para ayudar a aliviar
los problemas que parecen haber desencadenado la
ansiedad provocada por la biblioteca.

At home in the world: International library staff
exchange program highlights

En casa, en el mundo: aspectos mas destacados del
programa internacional de intercambio del personal de
la biblioteca

Mary M. Somerville, Liz Cooper, Catta Torhell, Cindy
Hashert

IFLA Journal, 41-4, 326-335

Resumen:

Desde 2011, las bibliotecas académicas de la Universi-
dad Linneo, Suecia, y la Universidad de Colorado en
Denver, EE. UU., han creado conjuntamente un enfo-
que programatico para el intercambio de personal y los
proyectos asociados.
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Esta iniciativa se desarroll6 en el marco mas amplio
de objetivos universitarios de internacionalizacion y
demandas de competencias culturales.

Ademas, ambas bibliotecas estaban experimen-
tando cambios significativos en el lugar de trabajo,
incluyendo las instalaciones, programas y servicios
recientemente disenados, por lo que era necesario que
el personal aprendiera a ver sus organizaciones y com-
prender su papel de forma diferente.

Future of public libraries: Opinions of public
librarians in Turkey

El futuro de las bibliotecas publicas: opiniones de los
bibliotecarios publicos en Turquia

Biilent Yilmaz, Nilay Cevher
IFLA Journal, 41-4, 336-352

Resumen:

El proposito de este estudio es analizar las perspectivas
de los bibliotecarios publicos sobre el futuro de las
bibliotecas publicas en Turquia.

La investigacion se organiza en seis apartados: el
estado del cambio general en las bibliotecas publicas;
los servicios; el aprendizaje permanente y la alfabeti-
zacion informacional; la tecnologia; la administracion
y la coleccidn; el edificio, el bibliotecario, el usuario y
otros elementos, como las finanzas.

Se examin6 cada aspecto del estudio en el marco de
estos seis temas.

Se utilizd un método descriptivo de investigacion
en el estudio; se llevo a cabo una encuesta en linea que
constaba de 62 preguntas utilizando la escala Likert de
tres puntos para recopilar informacion.

Se envi6 el cuestionario a 481 bibliotecarios de las
bibliotecas publicas en Turquia en 2014.

Devolvieron los cuestionarios cumplimentados 201
bibliotecarios, de los cuales fueron validos 185.

Los resultados muestran que los bibliotecarios
publicos de Turquia son optimistas acerca de la
supervivencia y el desarrollo de las bibliotecas publi-
cas en el futuro.

Exploring reading habits and academic success in
rural Kenya

Estudio de habitos de lectura y éxito académico en
zonas rurales de Kenia

Florence N. Mugambi
IFLA Journal, 41-4, 353-363

Resumen:

Este estudio investiga la relacion entre los habitos y los
materiales de lectura y el éxito académico de los alum-
nos de primaria en la comunidad de Ontulili en Kenia.

El estudio revel6 altos niveles de satisfaccion y con-
tento entre los participantes con respecto a la disponi-
bilidad de recursos, capacidades lectoras, rendimiento
educativo y preparacion general para la educacion
superior. Sin embargo, los datos sefialaron una escasez
importante de materiales de aprendizaje, capacidades
lectoras bajas, infraestructura deficiente, promedio
bajo de rendimiento educativo y poca preparacion para
la educacion superior.

Se concluyd que la falta de materiales de lectura,
recursos educativos y oportunidades relevantes con-
duce a una sutil satisfaccion acompanada de una
incapacidad individual de sobresalir tal y como se
manifiesta en los malos resultados logrados en los
examenes nacionales.

Para lograr el éxito académico en el area del estudio
y otras areas comparables, deberian crearse interven-
ciones bien estructuradas, como la promocién de la
lectura en todo el programa educativo y el estableci-
miento de bibliotecas bien equipadas y acordes con las
demandas académicas modernas.

The role of public libraries in promoting reading
within the family

El papel de las bibliotecas publicas en la promocion de
la lectura en la familia

Ana Margarida Ramos, Inés Vila

IFLA Journal, 41-4, 364-369

Resumen:

El objetivo de este estudio es mostrar algunos ejem-
plos de buenas practicas llevadas a cabo en las biblio-
tecas publicas y su papel en la promocion de la lectura
en la familia, en particular con padres e hijos.

Algunas bibliotecas organizan eventos que tienen
como objetivo juntar padres e hijos, libros y activi-
dades ludicas y de lectura para estimular en el nifio
el interés temprano por la lectura.

Estas actividades funcionan en varios niveles con el
fin de ensefiar a los padres como sacar el méximo pro-
vecho de los libros, hacer que sean mas conscientes de
los beneficios de la lectura y como hacer una buena
seleccion del material de lectura para fortalecer los
lazos familiares y promover una educacién mas sana
y equilibrada para el nifio.
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Legacy of the Bengal Renaissance in public library
development in India

Legado del renacimiento bengali en el desarrollo de las
bibliotecas publicas de la India

Anup Kumar Das

IFLA Journal, 41-4, 370-380

Resumen:

Durante los siglos XIX y XX, la provincia india de
Bengala fue el centro neuralgico de multitud de movi-
mientos de reforma socioculturales y religiosos gracias
a su temprana asociacion con la educacion occidental
liberal laica.

Las instituciones modernas de educacion superior,
establecidas por gobernantes coloniales, misioneros eur-
opeos y reformistas sociales contemporaneos provo-
caron el despertar de las comunidades bengalies cultas.

El renacimiento bengali habia contribuido a fortale-
cer la produccion de literatura bengali y el desarrollo
de la lengua bengali.

Los reformistas comprometidos socialmente estable-
cieron bibliotecas municipales como espacio de apren-
dizaje comunitario en sus respectivas localidades.

Todavia existen muchas bibliotecas centenarias.

Estas bibliotecas municipales ampliaron su acceso a
jovenes, estudiantes, trabajadores industriales y perso-
nas que siguen aprendiendo a lo largo de toda su vida.

Con estos antecedentes, el presente estudio tiene
como objetivo el analisis en profundidad de la here-
ncia del renacimiento bengali en el desarrollo de las
bibliotecas publicas en la India durante el dominio
colonial britanico.

Este estudio también estudia el papel de los géneros
reformistas individuales en el diseflo y la prestacion de
servicios eficaces de bibliotecas publicas y servicios
de extension bibliotecaria en la provincia.
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