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Abstract
This study aims to emphasize the effectiveness of volunteer teachers who undertake responsibilities related to the services of Enriched Libraries (ELs) by determining the effectiveness
of librarianship. Quality and continuity of services will be possible with librarians who have
degree in information management, and it is foreseen to increase the service quality in both
current and future ELs. The population of the study consisted of 343 teachers working in primary and secondary schools; the sample consists of 79 teachers. Teachers responsible for EL
services were found underqualified regarding titles (general approach to ELs, use of library,
quality of services, management of library, collection, activities, professional knowledge
about librarianship, budget), but interested in librarianship. In conclusion, it was shown that,
qualified librarians should be appointed to Els; and lasting, quality services will be achieved
with librarians alone.
Key Words: School libraries in Turkey; Enriched Library; teachers; school librarians; quality
of educational services

Introduction
In the realization of educational objectives, one of the means used by schools
is the libraries. All kinds of libraries generally support education indirectly. School
libraries established within schools do not only achieve educational objectives, but
also actively serve as centers that teach students how to use knowledge throughout life.
The effective use of school libraries ensures that students reach information, acquire cultural knowledge, adapt to society, get information technology training and
qualifications in various fields (Ak & Çetintaş, 2015, p. 20). It is known that there are
some disruptions in terms of school library services in Turkey, and after 2011, there
have been significant movements in this field with the Ministry of National Education
(MNE)’s “Okullar Hayat Bulsun” [“Let There Be Life in Schools”] Project.
Enriched Libraries (ELs)3, which have been opened and still continue to open in
primary, secondary and high schools in all regions of Turkey since 2011, have emerged
as the formation of a new school library. Thus, individuals are prepared to acquire
reading literacy and library use habits, to improve technology access and use skills,
and to acquire information literacy skills early on.
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E-L stands for the term “Enriched Library”, in Turkish “Zenginleştirilmiş Kütüphaneler” (Z-K) and is
used in the scope of the study because it is the term generally accepted in the professional setting, which
is synonymous with the newly established “school libraries”, proposed by the Ministry of National
Education in Turkey.
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In the ELs initiative, which aims to provide quality service to users with its modern physical appearance, resources, contributions to cultural development and technological infrastructure; the librarians, who are graduates of the Department of Information Management of universities, and who will help these advantages to be acheived as
well as providing excellent service have been of secondary importance. In ELs, library
services are largely provided by volunteer teachers who do not necessarily have the
skills and knowledge of librarianship.
We have formulated the following research questions to determine the attitudes of
teachers who do or do not take part in the libraries, along with the characteristics of the
libraries in the schools which have ELs:
1. What do the basic establishment features of ELs include?
2. What is the general attitude of teachers towards ELs?
3. How are teachers’ qualifications related to the knowledge of library
use/disbursement, quality of service criteria, library management, library
collection, budgeting, cultural activities to be held in the library and librarianship?
4. What are the views and thoughts of the teachers on the subject of ELs with
their own expressions?
According to the purpose and questions of our research, our hypothesis is expressed as follows:
“Since the teachers who carry out voluntary library services in order to increase
the quality of the services provided in ELs, to recognize the deficiencies and to take
measures in terms of continuity of the service in existing and future ELs have inadequate knowledge in the field of librarianship, the librarians who graduates from the
Information and Document Management Department of universities should work in
ELs.”
Individuals’ changing needs and expectations that are centered on knowledge
make social development a necessity. The opening of modern information centers and
the use of information should be supported continuously. Achieving success with quality and continuity in the services offered by ELs reveals a different approach from the
understanding of volunteerism. It is seen as a problem that the EL formation process
is not adequately covered by professionally trained librarians. In this context, the current study aims to describe the situation of ELs in Turkey and provide examples from
similar developments in the world. Studies that draw attention to the lack of librarians
in school libraries and address the problems arising from these deficiencies have been
evaluated in the literature review. A questionnaire was administered to the teachers
who were working in the schools to determine the sufficiency of library services in
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order to gain insight into the effectiveness and continuity of ELs. Finally, the possible
solutions are suggested in the light of the findings.
Conceptual Approaches and Explanations
The EL idea in Turkey was led by the MNE in 2011. According to the data of April
2016, there are 590 ELs in Turkey, with Konya having the highest number (100 ELs).
About 4/2 of these libraries were established with the contributions of the MNE and
the rest were established with the contributions of Önder Foundation, Merter Platform,
Turkish Petroleum Distribution Inc., Special Provincial Administrations and school
family associations (MNE, 2015). The distribution of ELs in Turkey in April 2016 is
given in Figure 1 and the distribution in Ankara in Figure 2.
Republic of Turkey
Ministry of National Education
Enriched Libraries Map

(MNE, n. d.)

Figure 1. Distribution of ELibraries in Turkey

Figure 1. Distribution of ELibraries in Turkey

Figure 1 shows the ELs distribution in Turkey. The number of ELs on each side
is expressed in colors. When the distribution of 590 ELs, which were established in
Turkey as of April 2016, is checked, it is understood that ELs have spread throughout
Turkey except for six cities (Kilis, Diyarbakır, Bitlis, Bingöl, Şırnak and Muş). It is
also known that 262 of these libraries are located in Konya, Ankara, Istanbul, Erzurum,
Eskişehir and Trabzon.

(MNE, n. d.)

Figure 2. Distribution of ELibrary in Ankara
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In Figure 2, the number of ELs found in the relevant districts of Ankara is indicated. In this context, there are no schools with ELs in the provinces of Akyurt, Bala,
Beypazarı, Çamlıdere, Evren, Kazan and Kızılcahamam. There is one EL in each province of Çubuk, Elmadag, Gudul, Mamak, Polatlı and Sereflikoçhisar; two in Altındağ,
Ayaş, Gölbaşı, Haymana, Kalecik and Nallıhan; three in Sincan; four in Pursaklar; six
in Etimesgut and Yenimahalle; eight in Çankaya and Keçiören. There are 53 schools in
Ankara with ELs in the period of the study.
ELs aim to provide services to students, teachers and parents. They are designed
especially as environments prepared to support the development and changes of students such as knowledge, culture, socialization, self-confidence. With the modern approaches in their design, ELs are considered to be an innovation which aims at students’ enjoyment of reading, the excitement of exploring knowledge, the revival and
improvement of imagination, the development of the written and electronic media
using skills (MNE, 2015, p. 2).
In Turkey, ELs are implemented with a different approach from the classical librarianship concept, and they stand out by making a difference with their features. ELs
are a development parallel to other international implementations. Therefore, before
giving detailed information about ELs in Turkey, the international implementations
will be described first. In this context, especially the “Happening Place” and “Embedded Library” approaches are at the forefront. In the “Happening Place” approach, the
user is presented with both printed and electronic facilities, and the user has the chance
to spend more free and more comfortable time with non-book materials. While the
user-librarian interaction occurs, the user is provided with the opportunity to eat and
drink, listen to music and watch videos (Hernon & Matthews, 2013, p. 159-161). The
“Embedded Library” approach prioritizes user-librarian interaction and collaboration,
encourage teamwork, identify user needs and expectations beforehand and develop
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solutions, are free from standards and bureaucracy, are customizable and flexible, create value rather than standard procedures, create an effect on user and consider team
success as the measure of success (Defining Embedded, n. d.). It is understood that
“Happening Place” and “Embedded Library” are similar to ELs in Turkey in terms of
content, interaction, incentive to team work, design according to user requirements,
flexible structure and user effect.
ELs are designed according to their purpose and to give particular importance to
service quality by being formed in certain features, in the direction of certain components and formats. In particular, the characteristics of physical structure and collections
attract a great deal of attraction. In this context, ELs are centers of attraction especially
for students, where the school libraries are revived with audio and electronic books on
their collections, modern and aesthetic design, portable shelves, wooden and fabric
covered walls and the atmosphere that arouses a feeling of reading. In addition to these
features, the ELs also show that they have an identity to attract students in terms of
their components. Renovation, infrastructure, furniture, computers, printers and books
make up the components of ELs. Moreover, the richness and diversity of the collection
also allows ELs to be perceived as an environment in which students can spend time,
learn, entertain, and need, allowing the development of a different perspective on the
library. Containing many materials from computers to electronic educational materials, from internet to mind games and also with children’s literature, current sources,
chess, barbecues, tangrams, jigsaws, intelligence-enhancing toys, learning games,
CDs, DVDs, computer games and films, ELs draw attention as a colorful, vibrant and
well-equipped formation that can respond to many needs in order to develop a reading
habit in users, especially in children (Z-kütüphane, 2015).
As can be understood from the above components and features, the aim of ELs
is to influence the perception of the library positively by offering different, fun and
lively environments to the students beyond educating them and supporting the learning
activities only with books. ELs are the environments in which printed and electronic
resources are brought together and brought into use in a direct proportion to today’s social structure and requirements and where the opportunity of printing the prepared assignments and especially the opportunity of digital learning is offered to the students.
EL formation is assessed in the sense of resurrection of Turkey’s school libraries with
the status of ‘in all but name’ (Yılmaz, 2015).
The basic aim of ELs is to raise sociable, well-educated, inquisitive, and enterprising individuals who gain a habit of reading and library use, who can use information communication technologies and who should have information literacy during the
process of turning into an information society. In this respect, with ELs, it is aimed to
to meet the need of a third space, especially for elementary, secondary and high school
students other than home and school; to contribute to their being a useful individual for
their society, their families and themselves; to make them aware of their abilities and

94

Erdinç Alaca and Hatice İnci Önal

to give them opportunities to develop their abilities; to make them gain self-confidence
and strengthten their sense of responsibility.
Considering that we are in a social structure in which needs and expectations are
constantly changing, the change and renewal of school libraries is gaining importance.
The components of the library must complete each other in terms of maintaining continuity and quality of service. These components generally consist of building, budget,
collection, users and staff. The librarians are the ones who can combine all these listed
components. In this context, attention must be paid to the lack of trained librarians in
public schools in Turkey.
Increasing Quality in Service: Librarian Factor
In ELs, services are given by the school management, teachers and students on the
basis of volunteerism. They have been physically converted to a center of attraction,
supported in terms of resources and developed in terms of technological infrastructure.
In this context, it should be taken into consideration that the quality of service can be
achieved through the decision of what service is to be offered and served to who, how
long it takes and done by who, with which intentions it is served and what benefits it
provides and the good process management. Qualitative studies, which are defined as
the level of availability, reliability, sustainability and competence of products and / or
services, especially qualitative researches in libraries, have increased since the 1970s,
and the quality issue has become widespread with user based researches (Önal, 2004,
p. 38). Quality is generally defined by concepts such as conformity, user focus, and
reliability (Üstün, 2001, p. 206). There are many approaches to the concept of quality,
but it should not be overlooked that the quality is the means of satisfying the customer
/ user for institutions and organizations.
Like other organisations providing products or services, customer (user) satisfaction, continuity in activities, productivity, efficiency and quality come to the forefront with information centers (Yılmaz, 2003, p. 260). In this context, a number of
approaches are pointed out to ensure quality and continuity in service: meeting the social, cultural and information requirements of users; using the library appropriately for
the purpose; creating feeling of satisfaction in users; providing resources efficiently;
finding solutions for potential problems; being able to evaluate resources and services
and being able to establish standards in this context; following changes and adapting
to development and quality; presenting the services quickly, accurately and on time;
creating a constantly evolving and changing structure by developing and presenting
new services (Önal, 1997, p. 117). With these approaches, the necessity of librarian
employment in ELs is particularly important. This necessity will make the change of
school libraries more meaningful. The people responsible for the school library should
transform their role into practice, but it should be considered that some obstacles may
be encountered in this transformation. These obstacles include: not being able to take
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time for library works; lack of healthy communication with teachers; problems in cooperation; class teachers’ disinterest in libraries; lack of support; implementation of
fixed programs instead of flexible ones; and finding lots of students who need to meet
their needs and expectations (McCracken, 2001). It is difficult to say that teachers take
a positive attitude in the areas indicated.
As stated in the IFLA/UNESCO (2002) school library guide: “A school librarian
is an employee with professional qualifications who works together with everyone in
the school, contacts the public library along with other libraries, and does his job as
good as possible as being the one who is responsible for the planning and management
of the school library” (p.13). On a similar line, Alaca (2015) states: “The librarian who
is in charge of the intermediary between the user and the service is obliged to fulfill
his/her responsibilities in terms of professional qualifications and personal abilities
during the process of design and presentation of the services” (p.15). The approaches
related to the role of librarians working in the school library and the skills they need to
have are addressed in the IFLA/UNESCO school library guide. These approaches can
be summarised as follows: analysing the needed resource and data; improving the services; making and carrying out a policy; cataloging and classifying; teaching how to
use the library; preparing information skills instruction; assisting students and teachers in the use of information technology; introducing reading schedules and cultural
activities; attending to planning activities related to curriculum practice; attending to
meetings where learning activities are organized, implemented and evaluated; collaborating with communities outside the school; preparing and implementing budgets;
creating a strategic plan are among the tasks (IFLA/UNESCO, 2002, p. 15). Duties,
in the joint work of Alexander, Smith and Carey dated 2003 (cited by Shannon, 2006,
p. 6) are collected in five basic groups: information literacy, cooperation/leadership/
technology, learning and teaching, information access and transportation and program
management. When the tasks and responsibilities are considered, it is understood that
school librarianship is a specialist area. All these tasks must be performed by the librarians in order to increase the quality of service in school libraries and to ensure continuity of service. It is emphasized that the voluntary service approach does not provide
the desired result and that the individuals in the assistant staff category can fulfill the
above responsibilities at a certain level even if they are trained in librarianship. On the
other hand, some skills are mentioned together with the duties of the librarians. For the
sake of healthy completion of the duties mentioned above, the individuals who would
be in charge of the libraries must have these abilities; the ability to communicate positively and unbiasedly with children and adults; to understand and accept the needs of
readers and cultural diversity; the ability to cooperate with individuals and groups; the
knowledge of the learning methods, the theory of education, children’s literature, management, marketing, information technology, media and culture; the ability to use information efficiently; the ability to create and use collections (IFLA/UNESCO, 2002,
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p. 14). Considering the fact that these responsibilities in ELs are assigned to library
teachers for ELs to serve their purposes, it is important to know what kind of duties
teachers have in which field and what kind of skills they should have in order to fulfill
those duties.
Teachers, technicians, students, parents and volunteers will be in the assistant staff
category in the school libraries. In this context, the differences in the responsibilities
of the individuals involved in the categories of school librarians and assistant staff
should not be overlooked. It is foreseen that the responsibilities of the assistant staff
are different and as our argument suggests it is not possible to provide high quality and
continuous service only with the efforts of auxiliary staff. The responsibilities of auxiliary staff are more limited and can be listed as: reporting to the librarian, supporting
the librarian in the functions specified in the report, having knowledge and skills in office work and technology, and having education especially in the field of librarianship.
(IFLA/UNESCO, 2002, p. 14). Hence, it is impossible to expect teachers to be able
to provide high quality and continuity in services on their own. Co-operation between
the teacher and the school librarian is considered as an important approach that will
enhance quality in service; but it is believed that the first step should be employing
librarians and the second step should be cooperation especially for the good of ELs.
The quality of service within information services is influenced by many factors.
Although legal regulations are the primary factor, “human” is the most important one.
In this respect, the capture and maintenance of quality of service in school libraries is
directly proportional to the capacities of library staff.
As well as in many other institutions, organizations and enterprises, in information institutions, the measures of the quality of service are; the harmony, balance, good
relations and communication between the staff and user; and the happiness of both
groups involved in this process (Üstün, 2001, p. 212). The development of school
librarians as an integral part of education. In the study of Hannesdottir (1986. Cited
by Şenyurt, n. d., p. 222) the institutions that prepare the environment for professional
development include: International Federation of Library Associations and lnstitutions
(IFLA), United Nations Educational, Scientific and Cultural Organization (UNESCO),
International Association of School Librarianship (IASL), American Association of
School Librarians (AASL), School Library Association (SLA). In addition, school librarianship training is provided under the undergraduate and postgraduate programs in
the Information and Document Management Departments of the universities.
School libraries and the organisations that prioritize the development of library
staff work on various training programmes and projects in order to improve the professional knowledge and skills of the staff and development of libraries. National attitudes as well as international attitudes need to be taken into account in order to develop
ELs, which are described as a new formation in Turkey and provide knowledge and
experience in the field of librarianship, especially to the teachers responsible for the
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provision of services voluntarily. The points to consider in terms of the functionality
of the library on the programs developed for the training of school library staff are
mentioned in the study of Hannesdottir (1995. Cited by Önal, 1996, p. 91-93). In this
context, the training program consists of three main components (‘Librarianship and
Information’–‘Management’–‘Education, Teaching, Learning’) and three sub-components under each of these. Each sub-title is divided into further sub-components.
The Librarianship and Information program consists of “collection development”, “provisioning and organization of information resources”, “information services”. Collection development includes preparation of provision policy, evaluation
of information sources, development of rules for donations, production of information
resources. Provisioning and organization of information resources includes methods of
provisioning and technical services, classification, cataloging, indexing and automation works for library services. Information-information services includes recognition
of need of attention, planning of information services, use of data resources, lending,
library types and services of information networks, cooperation, use of technology and
development monitoring, media and information literacy (Önal, 1996, p. 91-92; 2007).
The management program includes the topics of “policy making, implementation and evaluation”, “resource management” ve “budget management”. Within policy
making, implementation and evaluation, the subjects of policy making and program
preparation, determination of goals and tasks, determination of working methods,
tracking of up-to-date development and demands, evaluation and follow-up of legal
sanctions are dealt with. Resource management includes implementation of management processes, supervising, organization and use of service areas, protection and
maintenance of information resources and related tools, development of services.
Budget management includes providing financial resources, budget management and
documentation (Önal, 1996, p. 92).
Education, teaching and learning constitute the content of “curriculum development”, “information access”, “guidance and library use”. Curriculum development
includes collaboration in preparing the curriculum, practices of learning and teaching theories, enrichment of the curriculum, developmental psychology, educational
sociology and behavioral sciences. Within the scope of information access, there are
the procedures of analyzing information requirements, analysis, meeting information
requirements, user training, developing library services. Guidance and library use includes guidance, cooperation with teachers and students, special education methods,
computer-assisted instructional programs, introduction and use of libraries and institutions (Önal, 1996, p. 92-93).
When the contents of the above program are examined, it is understood what
kind of points should be taken into consideration to ensure the desired qualifications
in ELs and continuity and on which subjects the staff should be trained. In addition
to an approach focused on the organization and use of books and other materials in
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the physical environment, an approach is now being adopted in which libraries can be
used for different purposes, especially with the provision of electronic publications
and delivery to users, as well as non-book materials. It is seen that library education
programs are expanded by virtual approaches that are mediated by the Internet as well
as the printed material and physical field (IFLA, 2012, p. 2). In this context, attention is
paid to new duties and responsibilities of the school librarian in the areas of providing
individuals with information through online internet services, supporting individuals’
ability to access and use information, colouring the lives of especially the students
and improving their imagination with supporting reading activities and at the same
time increasing their awareness of their culture and also other cultures. (IFLA, 2002,
p. 28). The possibility of the school librarian or the teachers responsible for the school
library to be assessed for performance in providing quality and continuity of service
can also be considered as an approach that should be applied in the future as part of
the performance and quality of school libraries. The evaluation approach of educators
is necessary for revealing the effectiveness of librarians or teachers, making it possible to find out the deficiencies by school management and develop a school-based
suggestion, to make students more succesful and to make them more effective users.
In addition, it is anticipated that this evaluation approach will have a positive effect
on the learning of students. It is possible that the initiatives undertaken in the state of,
USA, may serve as an example of the approach of evaluating educators. “Guidelines
for Uniform Performance Standards and Evaluation Criteria for Teacher4” which is
published in 2008 and “Virginia Standards for the Professional Practice of Teacher5”
which is published in 2011 by Virginia Board of Education are important attempts to
make a positive contribution on the performance of teachers. Both approaches were
capitalized in 2012 and re-audited in 2015 (Virginia Dept. of Ed., 2012). It is believed
that these approaches that are developed for teachers’ competence and skill acquisition in different fields, can be narrowed down within the scope of the development
of library competences so that they can be accomplished in schools in which ELs are
established in Turkey and that the teachers can feel the real effect of EL formation by
including them in a more healthy way.
As it is stipulated by IFLA/UNESCO (2002), “the quality and richness of the
library depends on the staff resources employed in the school library. For this reason,
it is very important that the staff is encouraged as much as possible, that they are well
trained, that libraries have sufficient staff in terms of the size of the school and the
library services they need. Here, “the officer” refers to assistant staff who have undergraduate studies in librarianship. Besides, teachers, technicians, parents and volunteers
can be counted as support staff. The school librarian must be professionally trained and
4

http://www.doe.virginia.gov/teaching/performance_evaluation/guidelines_ups_eval_criteria_teachers.
pdf
5
http://www.doe.virginia.gov/teaching/regulations/uniform_performance_stds_2011.pdf
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have librarian license degree. Moreover, s/he should study education theory and learning methodology” (p. 13). In addition to all these features, the people responsible for
the library need to be informed of the principles of the school libraries and to direct
the process in line with these principles. Success in school libraries will be possible through the perception and implementation of librarianship principles (Shannon,
2009). Furthermore, the transformation of these environments into living organisms,
the sustainability of service and quality will be possible with a qualified librarian who
understands the nature of librarianship (Durukan, 2015, p. 47). Librarians’ being responsible for library will make the process related to the services easier and make the
effort spent on school libraries more meaningful.
Literature Review
Ak and Çetintaş (2015) underlined the importance of enriched libraries in education with the attitudes of 3rd and 4th grade students. Most of the students stated that
they are satisfied with the physical, environmental and social conditions of the library;
However, a significant number of students pointed out that they can not get help to use
libraries and resources adequately and effectively because there is not enough staff to
handle them in the library.
In his study titled “Total Quality Management and Efficiency in Information Institutions”, Üstün (1998) refers to the factors affecting the importance of total quality
management for institutions and businesses and indicates that performance together
with success process is limited to the capabilities and skills of employees in the total
quality management process.
In his study titled “Total Quality Applications in Education and Information Services”, Önal (2004) points out the importance of total quality management in school
libraries while emphasizing attitudes that affect quality in service. While the resources
that can not adequately meet the needs, financial problems, increase in the number of
users, changing user requirements, the necessity of reflecting development of information technologies to services, dissatisfaction with the services offered are the examples
of these attitudes, in the scope of the study the incompleteness of the work efficiency
of the staff has been found out.
In the study conducted by Dengiz and Yılmaz (2007), it is mentioned that the
deficiencies related to the establishment of school libraries, reading and library usage
habits must be eliminated and librarians must be employed in these institutions.
Within the scope of “Enriched Libraries (ELibrary) Impact Analysis Research”,
results related to librarian deficiency are addressed separately under the headings of
“findings related to teachers and administrators “ and “ findings related to students”
(MEB, 2014).
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Methodology
This research aims to reveal the importance of the librarian factor in initiatives
that will improve the quality of services offered in ELs.
The scope of this research consists of teachers working in Gölbaşı Sevgi Çiçeği
İlkokulu (GSÇİ), Etimesgut Cenk Yakın Ortaokulu (ECYO), Yenimahalle Atatürk Anadolu Lisesi (YAAL), Etlik Anadolu İmam Hatip Ortaokulu (EAİHO), Balgat Hasan
Ali Yücel Sosyal Bilimler Lisesi (BHAYSBL) and Pursaklar Fen Lisesi (PFL), in Ankara. There are 53 schools in Ankara that have had an EL since April 2016. While
determining the schools within the scope of the study, factors such as socio-cultural
geography, different types, willingness to contribute voluntarily to the research, and
controlled applicability of the survey method were taken into consideration. It is noted
that the results and suggestions of the study will be generalized only to the schools
studied within the scope of the research, and thus constitute a limitation.
The current study follows the descriptive design, and uses observation and questionnaire techniques. The physical conditions, use and functionality of ELs were observed. The questionnaire applied to the participants was prepared in print and covered two main sections. The first part included the demographic information of the
participants, the time they spent in teaching profession, and the questions that reveals
their involvement in the library before. In the second part, the general attitudes of the
participants to ELibraries, their use of library, quality of service, library management,
collections, cultural efficiency, field knowledge and budgeting competences were
measured. All teachers working in the schools were seen as potential participants and
the questionnaire was distributed to the teachers. With the level of confidence of 0.95
and the amount of tolerance of 0.05 (Çıngı, 1990, p. 262), the “convenience sampling”
method, in which only the questionnaires which are returned are evaluated, (Üte, n.
d.) was used. In line with this method, the questionnaire forms were distributed to
343 teachers between the dates of April 1-29, 2016 and 79 teachers responded. The
proportion of the sample to the universe is 23%. According to the distribution of the
schools in the study; 30% (n=24) teacher participation was provided from EAIHO,
25% (n=20) from BHAYSBL, 17% (n=14) from GSCI, 11% (n=9) from YAAL, 8%
(n=7) from ECYO and 6% (n=5) from PFL. A chi-squared test was applied in order to
find out whether there is a significant difference between the variables. Survey results
were analyzed through the IBM SPSS 23 package program.
Findings
Findings Related to Teachers and Administrators
In the study in which it is stated that ELs will contribute to social, cultural and
technological development of the students it is also stated that the statistics about the
use of the library must be kept but there is a problem about this issue because there are
no specialists or full-time staff in the library. Teachers say that the project is not intro-
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duced to them sufficiently. In this case, it is also confusing that the teachers will give
the services under the ELs, which are not sufficiently introduced to them. In the study,
it is found that licensed librarians are not employed in ELs but teachers think that this
is not a serious handicap to keep the libraries open and provide user services. And this
indicates that there is not enough knowledge on this issue. Despite this attitude, it is
mentioned that the appointment of a librarian will enhance the quality of service. With
this study, it is understood that ELs do not have permanent library staff and especially
Turkish language and Literature teachers are perceived as permanent library keepers.
It is noteworthy that 90% supports the idea that libraries must have full time librarians.
When the teacher suggestions are taken into consideration within the purpose of ELs
being more efficient, increasing the number of materials takes the first place. And the
need to appoint full-time officers in libraries takes the second place. One of the most
striking findings of this research is that some of the teachers are not aware of the ELs
established in the schools (MEB, 2014, p. 37-38-49-58-80).
Findings Related to Students
It is understood that students are dissatisfied with the hours when the library is
open due to the lack of full-time librarians. It is seen that in schools where students
are responsible for the library, students complain that there is no other staff responsible In the EL theme students state that they have problems accessing the resources in
the library and that this problem could only be resolved with a librarian who has full
knowledge of the collection. The majority of the respondents answered yes to the question of whether there is an officer in the library. In this context, it should be taken into
account that teachers and students are perceived as the responsibles for school library
and that this may have positive and negative effects on the individuals’ view of the
library. Especially the perception that students can fulfill their library responsibilities
is thought to negatively affect students’ view of librarianship profession and lead to
a decrease in the respectability of the profession. The need of education for students
about the use of ELs is considered another indication of the necessity of librarians. In
the scope of a question that was asked to students to learn about their opinions on the
deficiencies of ELs, it is understood that one third of the participants said that there are
no missing parts, 1,3% of them said they do not regard the staff as a problem. On the
other hand, in a question about expectations only 2.7% of the participants remark the
necessity of staff (MEB, 2014, p. 80-83-84-99-104-109-110).
Taking into consideration the sources mentioned above, it is understood that there
is no scientific study to reveal the qualifications of teachers for the services of ELs. In
this study, school libraries, for the first time, are examined within the scope of qualifications of teachers in terms of library services in the ELs theme.
In this part of the study, the results of the qualifications questionnaire are evaluated. 63% (n=50) of the teachers participated in the survey are female and 36% (n=29)
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of them are male. When the age range of the participants is considered, it is understood
that the majority (55%; n=44) is between the ages of 41-50. Below is the related data
of the types of schools the participants work in, the subjects they teach, how many
years they have been engaged in teaching profession, whether they work in the school
library and if they do, how many years they have been in the school library.
Table 1. Basic information about ELs
Table 1. Basic information about ELs
m2

Collection

Staff

Budget Number Number Foundaton
Who
of
of
Year of
Established
Students Teachers the School
No
School
Budget
1260
66
2010
management
(NB)
(SM)

Gsçi

70

1100

OfficersTeachers

Ecyo

82

1650

Parents

NB

Yaal

80

1000

TeachersStudents

NB

Eaiho

60

1000

Turkish
teachers

NB

775

Bhaysbl

60

7000

Guide
teachers

NB

Pfl

60

1200

Disabled
public
staff

NB

868

2006

SM

1971

SM

50

2012

SM

506

49

1991

MNE

273

22

2014

SM

1197

53
103

Table 1 provides basic information about schools of this study and ELs in them.
ELs must have sufficient physical space as specified by the MNE as physical area.
In the interview with the school administrators, it was learned that ELs were initially
provided with 1000 resources. In this context, it is known that in the schools with
more than 1000 sources, the remaining number is transferred from the old library of
the school. It is understood that none of the ELs in the scope of the study have permanent staff and teachers are predominantly responsible for them. There is no continuous
budget for EL. It is mentioned that the foundation year of the school is not a criterion
for the establishment of EL. The idea of establishing ELs in the schools involved in
the study was made by the school administration to the MNE in schools other than
BHAYSBL. In the selection of the ones suitable for the school among the 11 different
types of ELs selected according to the situations like the physical characteristics of
schools, budget etc., the decision of the school administration has come to the forefront in schools other than BHAYSBL. Since BHAYSBL was in the pilot region, the
decision of the the MNE on the establishment of EL and the selection of EL was effective in this school.
Approximately half of the surveyed teachers are Turkish Language, English language teachers and classroom teachers. Teachers of Biology, Mathematics, Religion
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Culture and Ethics, History, Physics, Science, Technology and Design, Music, Information Technologies, Arabic, Social Sciences, Visual Arts, Chemistry, Geography,
German, Philosophy and student advisors also participated in the study.
When the time spent by teachers in their profession is examined, about half of the
participants have been doing this job for more than 20 years. The percentage of teachers who are relatively new (10 years and below) in this profession is about 20%. Only
22% of the participants (n=18) were found to have worked in the school library during
their profession. When the durations of library duty were compared, it was determined
that 14 teachers spent 1-3 years, only 4 teachers worked in the library for 4 years and
over.
Table 2-9 summarizes the standarts related to the general attitudes of the teachers working in the schools of the study towards ELs, their competencies on library
use, their attitudes towards service quality, their competences on collection, library
management, cultural event organization, their library knowledge and skills, and their
attitudes towards the budget issue.
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Table 2. The general attitudes of the teachers on ELs

Table 2. The general attitudes of the teachers on ELs
Criteria

ELs are an important initiative for the development of school
libraries

n
3

1

%
3

n
8

2

%
10

n
68

3

%
85

ELs have a positive effect on reading and viewing the library

2

2

12

15

65

82

Vocationally trained personnel are required for EL service
activity

2

2

11

13

66

83

Continuity in EL services increases service quality

1

1

7

8

71

89

Continuity in EL services can be provided to libraries who
are fully responsible for the libraries

1

1

9

11

69

86

Continuity in EL services enhances the effectiveness of the
library

-

-

9

11

70

88

Although full-time librarian employment is not provided to
EL, these libraries will continuously increase the average
achievement of students

6

7

21

26

52

65

Employment of librarians in ELs will lead to shortcomings

1

1

9

11

69

86

The expectations from EL will be met with continuity in
service

-

-

9

11

70

87

I can prepare a library program at the beginning of the
academic year

51

64

16

20

12

15

I can prepare a library study report at the end of the academic
year

51

64

19

24

9

11

I can prepare a library plan at the end of the academic year

53

67

20

26

6

6

I need to take a course related to librarianship

13

15

25

31

41

51

Librarianship is a field of expertise

2

2

14

17

63

79

Librarians must be appointed to EL

4

4

12

15

63

78

a
In
a

Table 2, it is expressed as (1) I do not participate, (2) Undecided, (3) I agree.
In Table 2, it is expressed as (1) I do not participate, (2) Undecided, (3) I agree.

Table 2 provides information about teachers’ general approach to ELs. When the
general attitudes of teachers are evaluated within the scope of ELs, this new formati
on is said to be positively reflected in the development of school libraries, students’
reading and their view of the library. Attention is drawn to the need for educated staff
to increase the quality of service and library effectiveness, as well as the availability
and continuity of the services and meet of expectations according to this continuity.
Teachers state that they have some shortcomings in preparing the library program,
the plan and the study report. In order to cover their shortcomings, 51% of the participants (n= 41) state that they can attend to inservice trainings like lessons and courses,
and it is said that librarianship is a specialization area and it is necessary to appoint
a librarian to ELs (79%). It is underlined that the shortcomings can be eliminated by
employing librarians in ELs (%87). Within the scope of in-service training, it is also
1
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known that Turkish language and literature, Turkish language and classroom teachers
are given priority for EL project.
Table
3. Teachers'
Teachers’
general
competencies
onuses
ELs uses
Table 3.
general
competencies
on ELs
Criteria

a
a

1

%
17

n
25

2

%
31

n
40

3

I have the habit of using the library

n
14

%
50

I encourage people in the neighborhood to use the library

8

9

21

26

50

63

I have the habit of reading boks

2

2

11

13

66

83

I encourage people in the neighborhood to read boks

2

2

7

8

60

88

User-library interaction is not efficient because the hours
that the library will be open depend on the teacher

16

21

32

40

30

37

I have enough knowledge and skills to guide the EL s to
use different groups for different purposes

30

37

30

38

19

23

I have enough knowledge and skills to explain to students
how to use EL and how to benefit from it

45

56

2

27

12

14

I have enough knowledge and skills to develop the
necessary practices for students to overcome the feelings
of embarrassment and anxiety about using the library

18

22

24

30

37

46

I have enough knowledge and skills to make students
benefit from technological facilities like printer and
projection

19

23

21

26

39

49

I have enough knowledge and skills to engage students in
perceiving EL as a need

21

26

21

26

37

46

I have enough knowledge and skills to create a habit of
using EL among students

30

37

19

24

30

37

I have enough knowledge and skills to play creative
games in EL and to accompany the students

35

44

20

25

24

29

If a librarian is assigned to EL, a more successful userlibrary interaction will ocur

5

6

7

8

67

84

In Table 3, it is expressed as (1) I do not participate, (2) Undecided, (3) I agree.

In Table 3, it is expressed as (1) I do not participate, (2) Undecided, (3) I agree.

Table 3 provides information about teachers’ competence in library use. Teachers’
seeing themselves sufficient in the areas of using the library, reading habits, directing
students to books and library are considered to be positive attitudes to avail students
of ELs; however when the competencies and skills of the participants on using and
making students use the libraries are evaluated in general, it is understood that some
negative attitudes/teacher instabilities stand out on the issues of the use of library by
different groups for different purposes (38%), guidence of students on the use of ELs
(56%), developing the habit of using the library in students (37%), designing creative
games for students in libraries and accompanying students in games (44%). It has been
determined that 84% of the teachers support the idea of appointing a librarian to ELs

1
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in order to reduce all these shortcomings about the provision of library and to have a
more effective library-user interaction.
Attitudes of teachers who are and are not employed in the school library to the
competences in library use and provision have been examined. It is verified that the
attitudes are similar except for one of the above criteria and according to the results of
the chi-squared test the difference between the variables are statistically significant to
the criterion of “I have enough knowledge and skill to make the students make use of
technological opportunities such as printers, projectors and so on.” (p=0,047).
Table 4. Qualification criteria for teachers’ quality of service

Table 4. Qualification criteria for teachers' quality of service
Criteria

Awareness level is low for increasing service quality

n
26

1

%
32

n
29

2

%
36

n
24

3

%
30

I do not have enough experience to improve the quality of
service in EL

24

29

20

25

35

43

I do not have enough knowledge to improve the quality of
service in EL

23

28

22

27

34

42

The teacher responsible for the EL will have a positive
impact on the quality of the service that is financially
profitable in the face of this responsibility

6

7

17

21

56

70

Conducting lessons and library responsibilities together
will adversely affect the quality of EL services

12

16

10

12

56

70

If only teachers are responsible from EL, quality in service
will be at a certain level

7

8

13

16

59

73

If the teachers are responsible from EL, the satisfaction of
the students will stay at a certain level

9

11

22

27

48

60

I have enough knowledge and skills to develop innovative
and creative ideas to improve service quality in EL

29

36

30

38

20

25

a
In
a

Table 4, it is expressed as (1) I do not participate, (2) Undecided, (3) I agree.

In Table 4, it is expressed as (1) I do not participate, (2) Undecided, (3) I agree.

Table 4 provides information on teachers’ qualifications on the service quality. It
is noteworthy that the attitudes are largely unstable to the criteria of increasing service
quality and it shouldn’t be considered as a positive situation. It is seen that there are
deficiencies in increasing the quality of service in ELs, awareness, experience, lack
of information and developing innovative-creative services. It is also pointed out that
carrying out the courses and the library duty at the same time have a negative effect on
the quality of the service (70%). It is clearly expressed that the quality of the service
can not go beyond a certain point if only the teachers are responsible from the library.
In addition, it should be emphasized that it will make a positive affect in the quality of
the library service if the library duty is carried out with a financial gain (70%).
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Table
5. Teachers’ competencies in library management
Table 5. Teachers' competencies in library management
Criteria

I do not think I can provide control of students in EL

a

a

n
32

1

%
40

n
23

2

%
29

n
24

3

107

%
29

Especially literature teachers should be responsible from
EL

24

29

20

25

35

43

Being responsible for the administration of EL is
increasing the business obligations

10

11

13

16

56

70

I think that taking a position at EL should be left to my
preference

8

9

12

15

59

74

I am ready to take this responsibility until the librarian is
appointed to EL

43

54

21

26

15

18

I have the necessary equipment to manage EL

43

53

18

22

19

24

I can fulfill the service and administration of EL as
professionally as the librarians

19

23

19

24

41

51

Students should take responsibility in the administration
of EL

16

19

22

27

41

51

Students and teachers should cooperate in the
administration of EL

11

13

21

26

47

59

School administration should take responsibility in the
administration of EL

12

14

8

10

59

74

Servicemen should take responsibility in the
administration of EL

37

46

21

26

21

26

Teachers should take responsibility in the administration
of EL

24

30

22

27

33

40

In Table 5, it is expressed as (1) I do not participate, (2) Undecided, (3) I agree.

In Table 5, it is expressed as (1) I do not participate, (2) Undecided, (3) I agree.

Table 5 provides information about teachers’ competencies in library management. When the attitudes related to the management of ELs are examined, it is understood that some attitudes take the center stage, such as thinking that there will be problems in providing student control within the library, thinking that being responsible for
the library management will increase the workload, unwilling to take administrative
responsibility until a librarian is appointed, not having necessary skills for management, thinking that library services and administration can not be realized as professionally as librarians, leaving the choice to teachers whether to take the task in the
administrative affairs. Also it reveals that there is an attitude which claims that especially the teachers of literature should not be held responsible for library management.
It has been understood that the participants have been unstable on the idea of students’
taking responsibility administratively and engaging in student-teacher co-operation.
On the other hand, it is emphasized that attendants should not be put in charge, school
administrations must be in charge of this administrative duty. It is also understood that
teachers are not willing to take responsibility.
1
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Table 6. Teachers’ competencies in the library collection
Table 6. Teachers' competencies in the library collection
Criteria

I have enough knowledge and skills to follow up and
supply new resources

a
a

n
23

1

%
28

n
27

2

%
34

n
29

3

%
36

I have enough knowledge and skills to contribute to
collection development work

33

40

27

34

19

24

I have enough knowledge to choose resources for EL

28

34

28

35

23

29

I have enough knowledge to fund the EL

34

42

29

36

16

19

I have enough knowledge to catalog resources in EL

49

61

15

19

15

18

I have enough knowledge to classify resources in EL

46

58

17

21

16

20

I have enough knowledge on maintenance, repair and
sorting of resources

47

58

20

25

12

14

I have enough knowledge and skills to update the
collection by following the source

48

60

17

21

14

17

I have enough knowledge and skills in terms of raising
students' awareness of using electronic information
resources

37

46

20

25

22

27

I have knowledge and skills about what to do when
students, teachers and parents can not find the resources
they seek in EL

36

45

22

27

21

26

I think that the service approach based on continuity
rather than volunteering will have a positive effect on the
supervision of library resources and the collection
development approach

9

10

20

25

50

63

In Table 6, it is expressed as (1) I do not participate, (2) Undecided, (3) I agree.

In Table 6, it is expressed as (1) I do not participate, (2) Undecided, (3) I agree.

Table 6 provides information about teachers’ competencies in the library collection. When the teachers’ attitudes related to library collection are examined, it can be
clearly seen that there is a lack of knowledge and experience on the subjets of source
selection, provisioning, cataloging, classification, maintenance, repair, sorting, keeping the collection updated, providing electronic information resources, follow-up of
new sources and supplying them. A negative opinion is expressed on contributing to
the works on collection development but it is argued that the service approach based
on the continuity principle will positively reflect on the source control and the development of the collection (63%). Also, it is mentioned in previous parts that continuity can
be achieved only through the employment of librarians.

1
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Table 7. Teachers’ competencies on cultural activities that will take place in the
library
Table 7. Teachers' competencies on cultural activities that will take place in the library
Criteria

I have enough knowledge and skill in organizing
extracurricular practical activities in the EL to improve
students’ interest in and frequency of reading.

n
29

1

%
36

n
26

2

%
32

n
24

3

%
29

I have enough knowledge and skill in directing students
to the resources and activities in the EL for their
personel development.

26

32

22

27

31

38

I have enough knowledge and skill in directing students
to the resources and activities in the EL for their cultural
development.

29

35

23

29

27

34

I have enough knowledge and skill in directing students
to the resources and activities in the EL for their social
development.

28

35

21

26

30

37

I have enough knowledge and skill in organising
activities which can make children become aware of the
EL and its functions.

31

39

25

31

23

28

I have enough knowledge and skill in following the
students who never or rarely benefit from ELs and
planning and presenting activities which can lead them
to the library.

33

41

29

36

17

20

I have enough knowledge and skill in organising
activities such as interviews and etc. in ELs to catch the
attention and interest of students.

29

35

6

32

24

30

I have knowledge and skill in organising activities in the
EL to which students can join indivudually and in
groups.

28

34

26

32

25

31

Continuity-based service approach in ELs will
positively affect the continuity and productivity of
cultural activities.

11

13

9

11

59

73

a
In
a

Table 7, it is expressed as (1) I do not participate, (2) Undecided, (3) I agree.

In Table 7, it is expressed as (1) I do not participate, (2) Undecided, (3) I agree.

Table 7 provides information about the competence of teachers on cultural activities
that will take place in the library. When the teachers’ attitudes towards the activities to
be realized under ELs are viewed, it is understood that there are incapabilities in organising activities to raise awareness of the library, activities that can attract the students who
never or rarely benefit from the library, interviews, signature days and group activities.
There is also a negative situation regarding the orientation of students to the resources
that contribute to their personal, social and cultural development and the organization of
activities in this context. Participants also express that the continuity based service approach will reflect positively on the activities and productivity will increase (73%). In this
context, the need for librarians who are specialized on the subject is again highlighted.

1
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Table 8. Teachers’ proficiency in field knowledge related to librarianship
Table 8. Teachers' proficiency in field knowledge related to librarianship
Criteria

I do not have enough knowledge and skills to meet
expectations from EL

a
a

n
33

1

%
40

n
21

2

%
26

n
25

3

%
31

I have enough knowledge and skills to make the school
curriculum - EL relation

32

40

29

36

18

22

I have the necessary knowledge about the regulation of EL

40

49

25

31

14

16

I have enough knowledge about creating the EL service
policy

37

46

30

38

12

14

I have enough knowledge to use the EL automation system

46

57

20

25

13

15

I have the knowledge and skill to develop services by
taking and evaluating the statistics related to the use of EL

45

56

26

32

8

9

I have enough knowledge on "information literacy"

32

39

24

30

23

28

I have enough knowledge and skills about "lifelong
learning"

21

26

8

35

30

37

I have enough knowledge and skills on "creative reading"

24

30

29

36

26

32

I have enough knowledge and skills on "user training"

37

46

28

35

14

16

I have enough information to provide information
counseling to users

44

55

25

31

10

11

I have sufficient knowledge and skills to support students
in reading and creating ideas, project etc. in library matters

29

36

28

35

22

27

I have the ability to communicate positively and without
prejudice to users

12

14

20

25

47

59

I have the ability to cooperate with the individuals and
groups in and outside the school about EL

28

34

28

35

23

28

I am positive about understanding cultural diversity and
accepting it

8

9

19

24

52

65

I have knowledge about learning education method

14

17

23

29

42

52

I have knowledge about children's literature

19

23

29

36

31

38

I have knowledge about media culture

14

17

29

36

36

45

I have knowledge and ability to market information

33

41

26

32

20

25

I have knowledge and ability about information technology

24

29

30

38

25

31

I have knowledge to make students acquire digital
citizenship skills

36

45

28

35

15

18

I have sufficient knowledge and skills to provide students
with information, understanding, imagination and
entertainment opportunities about the EL

31

38

29

36

19

23

I look positively to improve myself in the field of
librarianship with in-service trainings until the appointment
of a librarian to EL

31

38

25

31

23

28

In Table 8, it is expressed as (1) I do not participate, (2) Undecided, (3) I agree.

In Table 8, it is expressed as (1) I do not participate, (2) Undecided, (3) I agree.
1
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Table 8 provides information about teachers’ qualifications about librarianship.
When the teachers’ attitudes towards the field of librarianship are reviewed, it is understood that they are generally distant from the field. In this context, although there
is a positive attitude on the criteria of positive and unbiased approach to users, being
able to understand user diversity, having knowledge about learning method and theory,
having knowledge and skills about how to use information; except for these criteria,
there is incapability in general.
The qualifications of teachers who have or have not employed in school libraries
have been examined in the field of librarianship. Qualifications are similar except for
six of the above criteria and as a result of the chi-squared test, statistically significant
difference was found between the variables within the scope of the criteria of “ I have
enough knowledge and skill to establish the school curriculum – EL relationship.”,
“I have enough knowledge and skill in information literacy.”, “I have enough knowledge and skill in lifELong learning.”, “I have enough knowledge and skill in creative
reading.”, “I have enough knowledge and skill in user training.” and “I have enough
knowledge to be able to do information guidance for users.” (In order of; p=0,017,
p=0,099, p=0,045, p=0,025, p=0,017, p=0,013).
Table
9. Teachers’ competencies in school library budget
Table 9. Teachers' competencies in school library budget
Criteria

1

n
19

%
24

n
38

3

Purchasing policies should be respected for EL sources
A part of the school budget needs to be divided into EL

9

10

23

29

47

59

Budget management is important in terms of service
quality

6

7

18

22

55

68

The continuity of the budget is important in terms of
service quality

8

9

18

22

53

67

I think that I need in-service training on EL budget
management

22

27

24

30

33

41

a
In
a

%
27

2

n
22

%
47

Table 9, it is expressed as (1) I do not participate, (2) Undecided, (3) I agree.

In Table 9, it is expressed as (1) I do not participate, (2) Undecided, (3) I agree.

Table 9 provides information about teachers’ qualifications in the school library
budget. When the opinions of the teachers on budget issues are examined, it is obvious that it is argued that it is possible to influence the quality of service with a budget
which is allocated to the EL directly and continuously. With this result, it is thought
that an expert on this subject is needed and budget responsibility should be carried out
by this expert.
Within this study, an open-ended question was asked to the participants to express
their opinions and thoughts about the ELs. For the open-ended question, 31% of participants (25 people) reported their opinions. Common views strongly emphasizing
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the librarian factor in the achievement of ELs perfection have been expressed with
these words: “Working in school libraries cannot be based just on volunteerism; No
teachers, including literature teachers, cannot be held responsible for library services;
It is a must to appoint a professional librarian”. Within this context, it is mentioned
that it is not right to expect teachers to give quality, continuous and efficient services
apart from their profession; the stated stuation will increase the workload of teachers;
the library and its services can not be perceived as it should be. Other thoughts of the
participants in our research are concentrated on the areas of “introduction of various
libraries, development of reading culture, arrangement of flexible working hours, provision of budget support, use of technological facilities, providing services parallel to
the course schedules, use of service regulations, encouragingto do researches” in the
school libraries.
Conclusion
Our hypothesis that we tried to prove throughout our research was “Because teachers who carry out librarianship services voluntarily have insufficient knowledge in the
field of librarianship, librarians who graduates from the Information and Document
Management Department of the universities must serve in ELs in order to increase the
quality of services offered in ELs, to notice deficiencies, to be able to take measures in
terms of continuity of service in existing and future ELs”. Our hypothesis is proven at
the end of our research.
When the literature is reviewed, it is understood that the result of the necessity to
increase especially the quality of service in school libraries is parallel to the results of
our study.
The results of our surveys conducted to reveal the librarianship qualifications of
teachers who work in the schools within the scope of the study and the suggestions are
given below. When evaluating the results, it should not be ignored that teachers did
not receive any vocational training in librarianship and they try to continue providing
these services in ELs voluntarily with their own knowledge and experience.
The results of the study can be summarized as follows. Within the scope of the
study, only 4/1 of the participants stated that they have worked in the school library.
The duration of the task is mostly between 1-3 years. The level of knowledge and
skills of EL administrations is low on activities to be organised and taking measures
in order to improve the quality of service. Participants do not take a positive attitude
of taking responsibility for providing library services in ELs. Participants do not have
enough knowledge of librarianship. Librarians who graduate from the Department of
Information and Document Management are required for quality and continuity in EL
services. It is thought to be good to take in-service trainings such as lessons, courses,
etc. in order to increase the quality of service in ELs and to make the library functional. There is a lack of interest, knowledge, perception, awareness and experience
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in increasing the quality of service in ELs. It is argued that ELs increase the workload
of teachers. It is argued that providing financial gain in exchange for library duty will
positively reflect in the quality of service. It is revealed that the decision of having duty
in ELs should be left to the teachers themselves. It has been determined that EL services should be developed and maintained on the basis of continuity, not on the basis
of volunteering. Teachers are generally reluctant to be responsible for ELs.
The suggestions developed within the scope of the results of the study are listed
as follows. In terms of the quality and continuity of the service provided in ELs, it
is necessary to appoint librarians who graduate from the Information and Document
Management departments of universities. It is possible to find temporary solutions to
the librarian problem with the help of activities such as training teachers on librarianship, receiving help from expert librarians, exchanging information with the school
administration, and so on. It should not be ignored that a significant proportion of the
teachers involved in the study do not want to be trained on ELs. Since it is planned
that the library services will be provided by the teachers on the basis of volunteerism within the scope of the EL project, especially teachers who are willing to take
in-service training should be assigned and unwilling teachers should be evaluated as
supporting power. In the scope of the EL project, financial incomes can be provided
to the teachers who are responsible for the EL under the name of library bonus with
a share to be allocated directly from the Ministry budget or from the school budget.
At least the functioning of the EL can be provided by transferring basic information
about librarianship to teachers, students and parents who will be responsible from the
library in the process until a librarian is appointed. Within the scope of transferring the
resources in the ELs to the automation system, related departments of universities can
be contacted as well as resources can be cataloged by cooperation with especially provincial and district public libraries. Awareness-raising initiatives should be made for
teachers about ELs. Projects about information services in Turkey should be realized
in partnership with government agencies, librarianship associations, librarians and related academicians. Thus, the risks that may arise will be reduced to a minimum, and
the issue will be dealt with in a more detailed way from different perspectives.
Those who have service responsibilities need to be educated in the field of librarianship for better quality of service, continuity and increased effectiveness in the ELs
which are designed for the development of individuals and have educational supportive qualities. In this context, in order to ensure the quality and continuity of service in
ELs which are and will be opened in Turkey, the solution of the problems of budget,
collection, staff, user, technology and cooperation will increase the success of the services. Realization of the projects about information services in ELs through the cooperation of government agencies, librarianship associations and librarians will bring the
services to perfection.

114

Erdinç Alaca and Hatice İnci Önal

References
Ak, Ş. & Çetintaş, H. B. (2015). Eğitimde zenginleştirilmiş kütüphanelerin yeri ve
önemi:
Ahmet Mesut Yılmaz İlkokulu zenginleştirilmiş kütüphane uygulaması. Milli Eğitim,
208, 17-32. Retrieved from https://www.researchgate.net/profile/Buluthan_Cetintas/publication/297047086_Perception_of_communication_in_school_libraries_Case_of_private_school_libraries/links/577c262b08ae213761cab9f7.pdf
10.03.2016
Alaca, E. (2015). Halk kütüphanelerinde yenilikçi hizmet geliştirme süreci: Bartın
Ulus Kültür ve Sanatevi halk kütüphanesi örneği. (Unpublished master’s thesis).
Hacettepe University, Ankara. Retrieved from http://acikerisim.ybu.edu.tr:8080/
xmlui/handle/123456789/353 12. 03. 2016
Alexander, L. B., Smith, R. C. & Carey, J. O. (2003). Education reform and the school
library media specialist: Perceptions of principals. Knowledge Quest, 32(2), 1013. Retrieved from http://eric.ed.gov/?id=EJ679612 09.03.2016
Çıngı, H. (1990). Örnekleme Kuramı. Ankara: Hacettepe University.
Defining embedded librarianship. (n. d.) Retrieved from http://books.infotoday.com/
books/Embedded-Librarian/Chapter-1.pdf 08.03. 2016
Dengiz, A. Ş. & Yılmaz, B. (2007). 2004 ilköğretim programında okuma ve kütüphane
kullanma alışkanlıklarına ilişkin öğretmen görüşleri. Bilgi Dünyası, 8(2), 203229. Retrieved from http://eprints.rclis.org/10730/1/203-229.pdf 15.03.2016
Durukan, A. Y. (2015). Neden kütüphane öğretmenine ihtiyacımız var?. Türk
Kütüphaneciliği, 29(1), 46-49. Retrieved from http://www.tk.org.tr/index.php/
TK/article/view/2521/2525 08.03.2016
Hernon, P. & Matthews. J. R. (2013). Perspectives on trends and scenarios: Public
libraries. Chicago: American Library Association.
IFLA. (2002). Also known as the school librarian… In The school library: Today and
tomorrow (p. 28). IFLA School Library Section. Retrieved from http://archive.
ifla.org/VII/s11/pubs/SchoolLibrary_today_tomorrow.pdf 11.03.2016
IFLA. (2012). Guidelines for Professional Library/Information Educational Programs.
Retrieved from http://www.ifla.org/files/assets/set/publications/guidelines/guidelines-for-professional-library-information-educational-programs.pdf 12.03.2016
IFLA/UNESCO Okul Kütüphanesi Rehberi. (2002). Retrieved from http://www.ifla.
org/files/assets/school-libraries-resource-centers/publications/school-libraryguidelines/school-library-guidelines-tr.pdf 13.03.2016
McCracken, A. (2001). School library media specialists’ perception of practice and importance of roles described in information power. School Library Media Research,
4, 1-29. Retrieved from http://www.ala.org/aasl/sites/ala.org.aasl/files/content/
aaslpubsandjournals/slr/vol4/SLMR_SLMSPerceptions_V4.pdf 14.03.2016
MEB. (2015). Zenginleştirilmiş kütüphane (z-kütüphane) kurulumu ve donatımına

Journal of Teacher Education and Educators

115

ilişkin teknik şartname. (2015). Retrieved from http://dhgm.meb.gov.tr/www/
zenginlestirilmis-kutuphane-z-kutuphane-kurulumu-ve-donatimina-iliskinteknik-sartname/icerik/226 10.03.2016
MEB. (2014). Zenginleştirilmiş kütüphaneler (z-kütüphane) etki analizi araştırması
paporu. Ankara: Ministry of National Education.
MEB. (n. d.). Z-kütüphane haritası. Retrieved from http://z-kutuphane.meb.gov.
tr:8076/zharita.html 10.03.2016
Önal, İ. (1996). Okul kütüphanesi personelinin eğitiminde kuram ve uygulama.
Hacettepe Üniversitesi Edebiyat Fakültesi Dergisi, 13(1-2), 87-100. Retrieved
from
http://www.bby.hacettepe.edu.tr/yayinlar/dosyalar/Okul%20
k%C3%BCt%C3%BCphanesi%20personelinin%20e%C4%9Fitiminde%20
kuram%20ve%20uygulama.pdf 09.03.2016
Önal, İ. (1997). Hizmette kaliteye ulaşmak. B. Yılmaz (Ed.). In Kütüphanecilik bölümü
25. yıl’a armağan (p. 115-123). Ankara: Hacettepe University Department of Librarianship.
Önal, İ. (2004). Eğitim ve bilgi hizmetlerinde toplam kalite uygulamaları. Türk
Kütüphaneciliği, 18(1), 27-42. Retrieved from http://www.bby.hacettepe.edu.
tr/yayinlar/dosyalar/E%C4%9Fitim%20ve%20bilgi%20hizmetlerinde%20toplam%20kalite%20uygulamalar%C4%B1.pdf 27.02.2016
Önal, İ. (2007). Medya okuryazarlığı: Kütüphanelerde yeni çalışma alanı. Türk
Kütüphaneciliği, 21(3), 335-359. Retrieved from http://www.bby.hacettepe.edu.
tr/yayinlar/dosyalar/inci%20%F6nal.pdf 27.02.2016
Shannon, M. D. (2006). Princpals’ perspectives of school librarian. School Libraries
Worldwide, 15(2), 1-22. Retrieved from http://scholarcommons.sc.edu/cgi/viewcontent.cgi?article=1010&context=libsci_facpub 25.02.2016
Şenyurt, Ö. (2015). Türk eğitim sisteminde bilgi hizmetleri projeleri. U. Al and Z.
Taşkın (Ed.). In Prof. Dr. İrfan Çakın’a armağan (p. 221-234). Ankara: Hacettepe
University Information and Document Management.
Üstün, A. (1998). Bilgi kurumlarında toplam kalite yönetimi ve verimlilik. Türk
Kütüphaneciliği, 12(1), 8-20. Retrieved from http://www.tk.org.tr/index.php/TK/
article/view/718/715 01.03.2016
Üstün, A. (2001). Bilgi hizmetleri ve hizmetin kalitesi. Türk Kütüphaneciliği, 15(2),
205-213. Retrieved from http://www.tk.org.tr/index.php/tk/article/viewArticle/681 03.03.2016
Üte, A. (n. d.). Örnekleme yöntemi. Retrieved from http://www.atacanute.com/2014/06/
ornekleme-yontemini-secmek.html 02.03.2016
Virginia Department of Education. (2012). Performance and evaluation: Teachers.
Retrieved from http://www.doe.virginia.gov/teaching/performance_evaluation/
teacher/index.shtml 07.03.2016
Yılmaz, E. (2015). Okul kütüphaneleri devrimi. Retrieved from http://haber.star.com.

116

Erdinç Alaca and Hatice İnci Önal

tr/acikgorus/okul-kutuphaneleri-devrimi/haber-1090452 05.03.2016
Yılmaz, M. (2003). Bilgi merkezleri ve toplam kalite yönetimi ilişkisi: Bir uygulama.
Doğuş Üniversitesi Dergisi, 4(2), 257-268. Retrieved from http://journal.dogus.
edu.tr/index.php/duj/article/view/180/196 09.03.2016
Z-kütüphane Nedir?. (2015). Retrieved from http://www.zkutuphane.net/z-kutuphanenedir 07.03.2016

